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To:

Teachers who are incessantly trying to pave the way for
learners to be successful in their lives



Abstract

The acquisition of pragmatic competence requires the right theoretical conditions for
pragmatics learning such as the provision of sufficient pragmatic input and output
opportunities as well as corrective feedback (Kasper, 1996). Although developing proper
teaching materials can be helpful in providing these conditions, the role of teachers in
providing these conditions cannot be denied. The present study is an investigation into how
speech acts are taught in EFL classrooms. The focus is on the realization of speech acts in
EFL coursebooks and classroom activities. The data were collected through two phases. In
the first phase, drawing on Finocchiaro's (1983) functional categories, frequency counts of a
wider range of speech acts (N=84), including personal, interpersonal and directive speech
acts were done to determine the amount and types of pragmatic input and output included in
coursebooks across different proficiency levels. The corpus included the listening and
conversation sections of four EFL coursebook series: Top-Notch and Summit, Interchange
and Passages, Total English, and Cutting Edge series. Twenty-four coursebooks along with
their accompanying workbooks were closely analyzed both qualitatively and quantitatively in
terms of 84 speech acts. In the second phase, sixteen EFL teachers (all Iranian non-native
speakers of English) were selected to be both observed and interviewed to investigate
whether EFL teachers see to the theoretical conditions for pragmatic learning, and if yes,
how. Observation and interview framework were developed by the researcher. The interviews
were semi-structured. The observational and interview data were recorded, transcribed, and
analyzed qualitatively using content analysis procedures (Dornyei, 2007). The findings
showed that some speech acts were under-realized in all coursebooks and that there was
roughly the same pattern in their coverage of speech acts. All coursebook series included
more personal component, except in Top Notch series. And all coursebook series included the

directive category less than personal and interpersonal components. Interpersonal and



directive speech acts were also significantly used more at elementary and intermediate levels,
and personal speech acts were used more at advanced level significantly. The speech acts of
likes and dislikes, greetings and leave-takings, identifying oneself to others, apology,
expressing gratitude, requests, and suggestions were dominant in frequency. Regarding the
amount of pragmatic practice, directive speech acts, "making requests" and "making
suggestions" noticeably received a great amount of practice compared to other speech acts.
Moreover, the findings suggest that Iranian EFL teachers do not efficiently provide the
necessary theoretical conditions for learning pragmatics and that they do little improvement
beyond what coursebooks offer in teaching pragmatics. Teachers occasionally might use
supplementary materials and provide learners with metapragmatic explanations and
corrective feedback (implicit or explicit). Teachers also seem to prefer implicit approaches in
their pragmatic teaching, despite the reported advantage of explicit instruction of speech acts.
The understanding provided by the results of the present study can help classroom teachers
modify and supplement coursebooks to their learners' pragmatic needs and design proper
pragmatic-related activities to provide learners with more pragmatic input and practice, while
adopting an effective approach, in their efforts to develop their students' pragmatic
competence. In addition, teacher trainers are urged to incorporate pragmatic teaching-related
topics into their teacher training programs to help teachers be effective in developing their

learners' pragmatic competence.
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Chapter One:
Introduction



1.1. Background

Pragmatic competence entails "an understanding of the relationship between
form and context that enables us, accurately and appropriately, to express and
interpret intended meaning" (Murray, 2010, p.293). The ability to do this is of
great importance to the learners to communicate effectively. Learners'
communicative acts regularly contain pragmatic errors or deficits (Ahary, 2010;
Allami & Naeemi, 2010; Chalak, 2011; Feyzi, 2009; Jaafari, 2008; Jenani,
2009; Madadi, 1998; Montazeri, 2010; Rezvani, 2010; Sadeghi, 2008). Clearly,
then, teachers have a responsibility to try to develop their students' pragmatic
competence. Research appears to indicate that learners can benefit from a
systematic focus on pragmatics in language instruction (see, for example,
Bardovi-Harling & Griffin, 2005; Eslami-Rasekh, Eslami-Rasekh, & Fatahi,
2004; Koike & Pearson, 2005; Rose, 2005; Soler, 2005; Takahashi, 2005; Uso-
Juan and Martinez-Flor, 2008). The effectiveness of teaching pragmatics and
the superiority of explicit teaching have been proved; hence such proof
necessitates the development of pragmatic-related materials and assessment
tools and also training teachers knowledgeable in this field.

After decades of focus on grammar, the first attempt to develop pragmatic-
related materials were made by the Notional-Functional syllabuses (Wilkins,
1976) in which notions were listed to express different functions or speech acts
(Crandall & Basturkmen, 2004; Finocchiaro & Brumfit, 1983). Conventionally,

the efforts of materials writers to improve learners' pragmatic competence have
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generally consisted of the presenting learners with lists of useful expressions for
different speech acts (Crandall & Basturkmen, 2004). Hence, according to
Murray (2010):

This is questionable whether it is actually developing pragmatic
competence at all. Learners are merely being told what is the case ('X is
appropriate in Y situation') but not why in anything other than vague terms
('It 1s polite', 'It is more polite than B, etc.'). .... One response to this
situation is to provide learners with increased opportunities to explore the
pragmatic principles, governing the associations between certain language
forms and the particular situations of their deployment, and to develop an
appreciation of the impact of the impact of those principles on how
meaning is realized. (p. 294)

It should be noted that, in the last few years, there has been a growing
recognition among teachers and scholars of the need to address the relationship
between pragmatics and language teaching and to develop proper teaching
techniques and materials to deal with the issue (e.g. Alaee, 2010; Crandall &
Basturkmen, 2004; Eslami-Rasekh, 2005; Kasper & Rose, 2001). In many
second and foreign language teaching contexts, curricula and materials
developed in recent years include strong pragmatic approach as their organizing
principle (Kasper & Rose, 2001)

To date the principal focus of pedagogical pragmatics remains the speech

act as the expression and interpretation of meaning is fundamentally about the



way in which speech acts are realized. Flowerdew (1990, cited in Murray,
2010), has, however, questioned this approach on the grounds that it is
impracticable given the enormous number of speech acts and the fact that there
1S no obvious instructional order other than one based on frequency of
occurrence or students' needs. Moreover, Crandall and Basturkmen (2004) also
challenge this approach on the grounds that it usually neglects to show when and
for what purposes it is appropriate to make speech acts and which expressions
would be appropriate to make a speech act and which expression would be
appropriate in a particular situation. Yet it remains the mainstay of efforts to
bring pragmatics into the classroom.

1.2. Statement of the Problem

Despite the proved role of pragmatic competence for successful communication,
the deserving role for pragmatics is still rarely observed in EFL classrooms
which are the first and the most important opportunity for teaching and learning
pragmatics. Although many studies have yielded promising results, the
appreciation of the findings is not visible in the Iranian EFL context.

Despite some occasional anti-textbook arguments (e.g. Amiryousefi &
Ketabee, 2011; Harwood, 2005), coursebooks are another constant in the
language classrooms in addition to students and teachers. The coursebook plays
an important role in English Language Teaching (ELT), particularly in the
English as a Foreign Language (EFL) Classroom where it provides the primary

(or perhaps the only) form of linguistic input for the learners (Kim & Hull,
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