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Abstract

Assessment procedures are executed to facilitate learning and enhance student reflection
(Backman& Palmer 1989; Orsmond et al. 2000). However, in many educational settings,
once students submit their work, they become passive recipients of assessment outcomes
(Thomas et al. 2011). Alternative assessment could be the best way to tackle the mentioned
problem by actively engaging learners in the process of assessment and positively affecting
their attitudes. The study is carried out to investigate whether students’ ability to self-assess
their speaking performance could be developed through a formal training course, and if so,
how reliable their assessments would be when compared against those of experienced
instructors. The study also aims at exploring the effects of self-assessment on students’
attitudes with regard to some personality traits. For this purpose, 50 intermediate students
studying English at a language institute in Tehran were selected as the participants. The
subjects (male& female) with the age range of 16-33 were randomly assigned to an
experimental and a control group. The subjects in the control group were asked to assign a
score between 20 and 60 to their speaking performances. However, the participants in the
experimental group used a detailed score descriptor to rate their recordings. After
participating in an intensive training course on different components of speaking and the
ways to rate the skill, the subjects in the experimental group were required to evaluate their
performances for the second time. Furthermore, to trace any change in the participants’
attitudes, an evaluation questionnaire was completed by the learners and the results were
compared across groups. The findings indicated that self-assessment training significantly
affected the learners’ attitudes especially with regard to autonomy and self-confidence. The

results also showed moderate improvements in the inter-rater reliability indices of the



experimental group assessments after the training course, though not significant. The study’s

findings have pedagogical implications for language teachers and learners.
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Chapter 1

Introduction



1.1 Overview

Evaluation as defined by Bachman (1990: 22) is the "systematic
gathering of information for the purpose of making decisions”. In a language
class, a variety of decisions are made: placing students in a right level and right
class, finding the amount of progress a student makes and allowing students to
go to the next level or retake the same course. Examples of the types of testing
in language courses include: (1) prognostic tests which are employed to predict
the future set of actions regarding the examinee. The scores are used by the test
taker to make decisions about the appropriate way to continue the education or
work. The major subcategories are selection, placement and aptitude tests; (2)
attainment tests which measure the extent a student has learned the material he
has been taught. They include achievement tests, proficiency tests and

knowledge tests (Backman, 1990).

Alternative assessment has been expected to be the answer to the
problems of traditional testing. “What the student can do” is the main focus of
alternative assessment. While traditional assessment revolves around enabling
students to recall and reproduce, alternative assessment provides learners with
the opportunity to produce language while exposed to real life tasks in a

particular domain (Huerto-Macias, 2002).



Alternative assessment (also called self-appraisal, self-control, self-
estimate, self-evaluation, self-grading, self-rating and self-report) is different
from conventional assessment in the following ways: (1) It doesn’t need any
separate period of time to be implemented, (2) the daily and ordinary
assignments students do is the basis of assessment, so the assessment is more
congruent with curriculum than standardized tests, (3) it provides more reliable
information on students’ weaknesses and strength as the data is based on
authentic tasks, (4) data is usually collected from different sources e.qg.
questionnaire, interview and journal, (5) it is more culture-sensitive and
appropriate for classes with learners with different cultural background, and (6)
it provides students with self-assessment opportunities and doesn’t try to ignore

their individuality unlike the standardized tests .

The records made in collaboration of the teacher with students serve
many purposes. First, they remind students of the covered lessons in class.
Secondly, they provide a record of achievement overtime. Finally, they develop
skills in self-assessment and self-evaluation (Nunan, 1999).Self-assessment can
be defined as "a systematic approach to collect information and to make
inferences about students’ capability or the quality or success of a teaching
course according to different sources of the students’ performance”

(Javaherbakhsh, 2010: 213). According to Ross (2006), the term self-assessment



has also been used in the metacognition literature to refer to” the judgments an

individual makes on the basis of self-knowledge”.

From the learner's point of view, language skills in the classroom may be

assessed in two fundamentally different forms. They include:

a) Assessment in the form of self-report or self-assessment; in this case

assessment is seen as an internal or self-directed activity.

b) Assessment in the form of examinations and administration of tests;
the assessor is regarded in the perspective of an 'outside agent’, typically a
teacher or examiner; assessment is seen as an external or ‘other directed’

activities (Oscarson, 1989)

Not only are there theoretical considerations in favor of application of
self-assessment in education, but also there is proof that learners can achieve the
capability to estimate their skills and performance in a reliable way (Janssen-
Van Dieten, 1989).Through self-assessment students find the opportunity to
provide a portrait of their own learning, so assessment is not viewed only as a
means of measuring what students can do or know in a specific point in time

(Hirvela & Pierson, 2000).

Self-assessment helps students to realize the difference between language
learning and other kinds of studying. The huge gap springs from the emphasis

made in language classes on performance rather than knowledge for its own



sake (Harris, 1997). Self-assessment, also, leads students to the situation for

thinking about how they go about learning.

Self-assessment includes three processes that students with self-
regulating ability employ to observe and interpret their behavior (Ross, 2006).
First, students produce and observe themselves, with concentration on their
performance related to their subjective standards of success. Second, students
Judge themselves and determine how well their general and specific goals were
met. Third, learners interoperate the degree of goal achievement and express

their happiness or disappointment related to meeting the goals.

Oscarson (1997) justifies the incorporation of self-assessment in language
assessment in terms of widening perspective as they induce students as well as
instructors to look at assessment as a mutual responsibility, not as the sole
responsibility of the teacher. In conventional courses, learners and instructors
often see things differently. As a result, change in sharing responsibility may
cause advancement of communicative abilities. The democratic development of

language teaching is another merit for self-directed assessment.

Although self-regulated classrooms are, in many cases, defined as
learner-centered classroom, it doesn’t mean that teacher hands over control,
power and responsibility from the first day. Students must be trained to make
informed choices and to make decisions on how to learn over time up to the end

of the course (Nunan, 1999).



