In the Name of God



Shahrekord University
Faculty of Letters & Humanities
English Department

Investigating the Corpus-Based Approach Towards
Teaching Metaphorical Expressions to Iranian L2 Learners

A Thesis Submitted in Partial Fulfillment of the Requirements for the
Degree of M.A. in TEFL

Supervisor:
Dr. Ali Akbar Jafarpour

Advisor:

Dr. Mahmood Hashemian

By:
Ala Saeidfar

February 2013



Al Ll ) & ga e (aiat ) S0 sla sl B

ol 3 8 5k o8kl 4y (3laa



Shahrekord University
Faculty of Letters & Humanities
English Department

This Is to Certify That the Content and the Quality of the Presentation of
the M.A. Thesis Submitted by Ala Saeidfar Entitled:

Investigating the Corpus-Based Approach Towards
Teaching Metaphorical Expressions to Iranian L2 Learners

In Partial Fulfillment of the Requirements for the Degree of M.A. in
TEFL Is Acceptable to the Research Committee (Score 19).

Date of Approval:
26 February, 2013

Supervisor: Dr. Ali Akbar Jafarpour

.......................

Advisor: Dr. Mahmood Hashemian

Committee Members:

Internal Examiner: Dr. Masoud Rahimi

Internal Examiner: Dr. Ali Roohani

Research & Postgraduate Studies Deputy
Dr. Jahangir Safari



ACKNOWLEDGEMENTS

This thesis could not have been completed without the guidance, advice,
support and encouragement from many people. My first and greatest of debts is to
my supervisor and advisor. Both of them heartily devoted their time supervising and
guiding me in working on my research. Dr. Ali Akbar Jafarpour who was always
kind, patient and accessible, gave me useful advice for dealing with corpus-based
work. It was a privilege to work under the supervision of this individual who has
contributed such a great deal to corpus-based studies. He was a model of good
discipline in dealing with the thesis and always had time to give valuable advice on
the theoretical and pedagogical aspects of this thesis as well as on presenting and
publishing the study.

| owe a particular debt and would like to give special thanks to Dr. Mahmood
Hashemian, an expert in metaphorical studies, for his close supervision, support, and
encouragement. Difficulties in organizing the research and writing the manuscript
always were solved upon his guidance.

| wish to express my sincere gratitude to Dr. Ali Roohani for his continuous
help and advice on research methodology, test validation, and data analysis. | would
also like to give special thanks to the other professors of the English Department of
Shahrekord University—Dr. Masoud Rahimi, Dr. Azizullah Mirzaei, and Dr. Bashir
Jam—for their help and support during my M.A. study. | would like to express my
gratitude to the entire thesis committee, for devoting their time to critically read my
work and for their valuable advice.

I would like to acknowledge all the experts who gave me great help, guidance
and academic service for validating all the research materials and instruments. It is
appropriate to acknowledge my debt to my dear colleagues for their kind cooperation
in conducting the research, and the students who participated in my study.

Special thanks go to my beloved family for their understanding of my
situations and for helping me to devote my time on this research. Lastly, I also would
like to give thanks to my dear classmates, for sharing their experience, support and

encouragement during the difficult time of our studies.



To My Dear
Mother & Father!



TABLE OF CONTENTS

Table of Contents I

List of Tables %
List of Figures Vi
List of Abbreviations vii
Abstract viii

CHAPTER ONE: INTRODUCTION

1.1. Overview
1.2. Statement of the Problem
1.3. Research Questions
1.4. Research Hypotheses
1.5. Significance of the Study
1.6. Definition of Key Terms
1.6.1. Corpus Linguistics
1.6.2. Corpus of Contemporary American English (COCA)
1.6.3. Language Proficiency
1.6.4. Metaphor

cO 00O N N N o o0 &AWk

CHAPTER TWO: LITERATURE REVIEW

2.1. Corpus Linguistics 9
2.1.1. Exploring the Nature of Corpus Linguistics 10
2.1.2. Features of Corpus Linguistics 12
2.1.3. Different Types of Corpora 13

2.1.3.1. Bowker and Pearson Proposed Corpora 14
2.1.3.1.1. General Reference Corpus and

Special Purpose Corpus 14



2.1.3.1.2. Written and Spoken Corpus
2.1.3.1.3. Monolingual and Multilingual Corpus
2.1.3.1.4. Synchronic and Diachronic Corpus
2.1.3.1.5. Open and Closed Corpus
2.1.3.1.6. Learner Corpus
2.1.4. Corpus: Small or Large?
2.1.5. Using Corpus Linguistics in Teaching Circles
2.2. What Does Metaphor Illuminate?
2.2.1. Metaphor as a Subdivision of Figurative Language
2.2.1.1. Simile
2.2.1.2. Metonymy
2.2.2. The Importance of Learning Figurative Language in
Everyday Arguments
2.2.3. Analysis of Metaphor
2.2.3.1. Metaphor: Linguistic or Conceptual
2.2.3.1.1. Linguistic Metaphor
2.2.3.1.2. Conceptual Metaphor
2.2.4. Different Views on Metaphor
2.2.4.1. The Cognitive Function of Metaphor
2.2.4.2.Goatly's Classification of Metaphor Based on
Degrees of Conventionality
2.2.5. Metaphor and ELT

2.3. Antecedent Researches on Corpora and ELT

CHAPTER THREE: METHODOLOGY

3.1. Restatement of the Problem
3.2. Participants

3.3. Instruments

14
15
15
15
15
15
17
19
23
23
23

24
26
27
27
28
28
29

30
32
33

41
42
42



3.3.1. Corpus of Contemporary American English (COCA) 43

3.3.2. Oxford Placement Test (OPT) 44
3.3.3. Metaphors’ Pretest 44
3.3.4. Teaching Materials 45
3.3.4.1. Conventional Teaching Materials 45

3.3.4.2. Corpus-Based Teaching Materials 45

3.3.5. Metaphors’ Posttest 45
3.3.6. Validity of the Tests 46
3.3.7. Reliability of the Tests 46
3.4. Procedure 46
3.4.1. Materials Development 47
3.4.2. The Study 47
3.4.3. Scoring Procedure 48
3.5. Data Analysis 48

CHAPTER FOUR: RESULTS AND DISCUSSION

4.1. Introduction 49
4.2. The Results of the Study 50
4.2.1. Descriptive Statistics 50
4.2.2. Inferential Statistics 51
4.3. Discussion of the Results 62

4.3.1. Effect of Corpus-based Approach on Learners’

Metaphorical Competence 62
4.3.2. Gender Differences in L2 Learners

Metaphorical Competence 63
4.3.3. L2 Learners’ Proficiency Level and

Metaphorical Competence 64



4.3 4. Interaction Between L2 Learners’ Gender and

Proficiency Levels 64

CHAPTER FIVE: CONCLUSION, IMPLICATIONS, LIMITATIONS, AND
SUGGESTIONS

5.1. Conclusion 65
5.2. Implications of the Study 68
5.3. Limitations of the Study 70
5.4. Suggestions for Further Research 71
REFERENCES 73
APPENDIXES
Appendix A: Oxford Placement Test (OPT) 84
Appendix B: Metaphors’ Pretest 88
Appendix C: Metaphors’ Posttest 91
Appendix D: Corpus-Based Metaphor Materials 97

Appendix E: Conventional Metaphor Materials 106



Table 2.1.

Table 3.1.
Table 3.2.
Table 4.1.
Table 4.2.

Table 4.3.
Table 4.4.

Table 4.5.

Table 4.6.
Table 4.7.
Table 4.8.
Table 4.9.

LIST OF TABLES

Degrees of Conventionality: Dead, Buried, Sleeping,
Tired, Active

Cronbach’s Alpha Coefficient for the Tests of Metaphor
A Summary of the Procedure

Descriptive Statistics of OPT Scores

Descriptive Statistics of Corpus-Based and
Traditional Groups

Tests of Equality of Variance

Analysis of Covariance on Idiom Scores for

the Interaction Effect

Analysis of Covariance for the Treatment Effect on
Posttest of Metaphorical Expressions Scores
Estimate Margin Means for Groups

Estimate Margin Means for Genders

Estimate Margin Means for Group by Gender

Estimate Margin Means for Proficiency Levels

Table 4.10. Estimate Margin Means for Proficiency Level

by Gender

Table 4.11. Estimate Margin Means for Group by Gender

and Proficiency Levels

31
46
47
50

o1
52

53

54

55

55

56

57

59

61



Figure 2.1.

Figure 3.1.
Figure 4.1.

Figure 4.2.

Figure 4.3.

Figure 4.4.

Figure 4.5.

Figure 4.6.

LIST OF FIGURES
Metaphor Identification Procedure (MIP) by Pragglejaz
Group (2007)
A Captured Image of COCA

Scatter Plot Showing of the Covariate and Dependent

Variables

Scatter Plot of Estimated Margin Means of Group

by Gender

Scatterplot of Estimated Margin Means of

Proficiency Level

Scatterplot of Estimated Margin Means of

Proficiency Level by Gender

Scatterplot of Estimated Margin Means of

Proficiency Level by Gender in the Corpus Based Group
Scatterplot of Estimated Margin Means of

Proficiency Level by Gender in the Traditional Group

27
44

54

S7

58

60

61

61

Vi



ANOVA

CM

DDL

EFL

ELT

L1

L2

OPT

SPSS

SLA

SLT

TEFL

TOEFL

LIST OF ABBREVIATIONS

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

> > > >

Analysis of Variance

Conceptual Metaphor

Data-Driven Learning

English as a Foreign Language
English Language Teaching

First Language

Second Language

Oxford Placement Test

Statistical Package for Social Sciences
Software

Second Language Acquisition

Second Language Teaching

Teaching English as a Foreign Language

Test of English as a Foreign Language

Vi



ABSTRACT

Learning metaphorical expressions is one of the momentous challenges among Iranian EFL
learners, as there is a lack of research in the literature concerning corpus-based approach towards
teaching in an Iranian EFL context. Ninety participants were classified to 2 groups of intermediate
and advanced learners based on the results of the Oxford Placement Test (OPT) prior to the course.
Two lists of 50 metaphorical expressions were developed by the researcher, one based on the
frequent English metaphors used in 2 contexts that were randomly chosen from the Corpus of
Contemporary American English (COCA), whereas the other list included the same expressions
along with their definitions. Investigating the interdependence of gender and level of English
language proficiency with the repercussions of using corpus-based materials on the learning of
metaphorical expressions among the Iranian EFL learners, we came to several conclusions: (1)
Corpus-based materials had a positive effect on learning of metaphorical expressions among Iranian
L2 learners; (2) female L2 learners outperformed males in both learning groups on the test of
metaphor; (3) corpus-based teaching materials did not make any significant difference among L2
learners’ metaphorical competence at different proficiency levels; and (4) there is not any
significant interaction between L2 learner’s gender (male and female) and proficiency levels. These
results will help EFL instructors and material developers to provide the learners with the most
pertinent contents for teaching metaphorical expressions and pave the way for further

investigations.

Key Words: Corpus-based approach, Metaphorical expressions, Metaphorical
competence, Gender differences, Proficiency level
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CHAPTER ONE

INTRODUCTION

1.1. Overview

In recent years, more attention has been allocated to learning and teaching of metaphorical
expressions because metaphorical language has been described as an important tool by which words
can carry both cultural and semantic meanings (Richards & Schmidt, 2002).

In metaphor studies, it is extensively believed that metaphor is a frequent phenomenon.
People make regular use of metaphors in everyday, conversational language (Lakoff & Johnson,
1980); Scholars use metaphors in technical (Brown, 2003) and educational discourse (Salager-
Meyer, 1990) and also in formulating theory; newspaper and magazines are abundant with
metaphors (Koller, 2004); metaphors also exist greatly in religion (Charteris-Black, 2004), politics
(Charteris-Black, 2004; Lakoff, 2002; Musolff, 2004; Partington, 2003), and education; (Cameron,
2003; Cortazzi & Jin, 1999), to point out only a few of the domains of human activity and
experience. All in all, metaphor is everywhere; as Richards (1936, p. 92) had observed, “we cannot

get through three sentences of ordinary fluid discourse without it.”



However, many second language (L2) learners find metaphors the most difficult and
confusing aspect of learning English as an L2. According to Bortfeld (2003), L2 learners often try
to understand metaphorical expressions in discourse because they cannot access the supply of
prefabricated and easily understood figurative phrases like what the native speakers do, and
therefore, L2 learners might try to interpret each word in a figurative multiword item separately. As
a result, reading time increases, and there might be a failure in communication, and as Danesi
(1994) believes, when L2 learners produce the language, their speech often appears nonnative
because of its literalness or absence of metaphor use. But as we know, learning metaphors one by
one and in isolation is an almost impossible endeavor. Context is the key to make the difficult task
of understanding and using idiomatic English not only possible but also enjoyable.

One approach that has changed the view about L2 teaching and use in recent decades is the
corpus-based approach. According to Barbieri and Eckhardt (2007), “corpus linguistics is an
approach to the study of language that involves the use of principled computerized collections of
texts to investigate patterns of language use” (p. 321). In the definition of Biber et al. (1998),
corpus-based analysis has four fundamental features:

« Itis experimental and analyzes the real models of use in authentic texts.

« It makes use of an enormous and principled compilation of natural texts, known as a

corpus, as the basis for analysis.

. It makes extensive use of computers for analysis, using both automatic and interactive

techniques.

. It depends on both quantitative and qualitative analytical techniques.

As Biber and Conrad (2001) and Mauranen (2002) have demonstrated, a corpus can be used
to distinguish the most important linguistic patterns to teach. Even though a single corpus cannot

provide an inclusive selection of metaphorical expressions, it is probably a much better starting



point than a made-up list of metaphorical expressions, partly because such lists are generally
without a rational focus on a particular language domain.

Considering the fact that the use of corpus linguistics in L2 teaching materials and the L2
classroom should be informed by the theories and principles of second language acquisition (SLA),
this research investigates how corpus-based findings on metaphorical expressions can be integrated

into a classroom model of instruction.

1.2. Statement of the Problem

L2 learners often have difficulty understanding and using metaphorical language whether
written or spoken despite the instructions and pedagogical materials that they have. Regardless of
the great importance of the metaphorical language use, obvious in the large amount of research
done in the area of L1 and L2, no significant improvement has been made in the pedagogical
practices and the design of teaching materials for metaphor comprehension and production
(Kellerman, 2001). The L2 research field is copious with many successful theories and models for
teaching metaphors, but the domain of practice still falls behind in its pedagogical applications
(Kondaiah, 2004; Littlemore & Low, 2006). Even though there already exist books aimed to teach
metaphors in L2 courses, they offer little more than idiomatic expressions and proverbs without
providing necessary contexts of their authentic use in discourse. It seems like L2 learners gain
linguistic and communicative competence after several years of studying English, but are not
successful in developing metaphorical competence. It also seems that metaphors are ignored in L2
textbooks.

As believed by some scholars (e.g., Fernando, 1996; Schmitt, 2000; Wray, 2000),
knowledge of metaphorical expressions is often associated with native speaker fluency, but it is
difficult for L2 teachers and materials developers to make important decisions about how

metaphorical expressions should be taught, given the diverse methods of teaching and materials that



exist. This necessitates the fact that some fundamental pedagogical changes should be introduced
into the traditional teaching of metaphor, which is parallel to new L2 methodologies and textbooks.

There is also a shortage of information on how metaphorical expressions are actually used in
everyday communication, and it is argued that better information on actual use might benefit
pedagogy (Simpson & Mendis, 2003). However, it is obvious that there are problems of not
knowing enough about how L2 learners and teachers experience the use of corpora in the
classroom, when and how it should be used as part of the teaching of a language, and whether there
should be an appropriate balance between the corpus-based approach and more traditional
classroom methods and also the appropriateness of using corpora for all kinds of learners.

Therefore, it stands to good reason to have an investigation into such corpus-based materials
for metaphorical language pedagogical use in an L2 classroom context, and as a result, utilize the
findings in our teaching profession to improve L2 learners’ metaphorical competence. Taken
together, if metaphorical understanding of language use is so essential for L2 learners’ success, both
in their academic studies and in their communication in an L2, it seems right to try and explore such
a novel pedagogical approach.

This study will attempt to make use of a corpus-based analysis of metaphorical expressions
in order to see whether it improves the learning of these important elements of the English
language. It is hoped that the results of this study can shed some light on the processes involved in
metaphorical production and comprehension in an L2 context. The study, therefore, seeks answers

to the following research questions:

1.3. Research Questions

In the present study, efforts have been made to find answers to the following questions:
1. Do corpus-based materials have any impact on learning of metaphorical expressions by

Iranian L2 learners?



2. Does the corpus-based approach to teaching metaphorical expressions make any
significant difference between male and female L2 learners’ metaphorical competence?

3. Do corpus-based teaching materials make any differentiation among L2 learners’
metaphorical competence at different proficiency levels?

4. Is there any significant interaction between L2 learners’ gender (male and female) and

proficiency levels?

1.4. Research Hypotheses

Consequently, the subsequent null hypotheses are formulated:

« Hoi: Corpus-based materials do not have any impact on teaching of metaphorical
expressions to Iranian L2 learners.

o Ho2: There is no significant difference between males and females’ metaphorical
competence and the corpus-based approach to teaching metaphors.

« Hos: Corpus-based materials do not make any difference among L2 learners’
metaphorical competence at different proficiency levels.

« Hos: There is not any significant interaction between L2 learner’s gender (male and

female) and proficiency levels.

1.5. Significance of the Study

Metaphor is used in the everyday moments of our lives. In family and work situations,
people use metaphor to explain their feelings and opinions to other people, and to convey joy,
consideration, appreciation, along with negative thoughts and ideas. Metaphor is around us as we go
about our everyday profession, affecting the way we understand ourselves and others. Lakoff and
Johnson (1980) repudiate the endorsed impression as “metaphor is for most people a device of
poetic imagination and the rhetorical flourish-a matter of extraordinary rather than ordinary

language . . . a characteristic of language alone, a matter of words rather than thought or action” (p.



