IN THE NAME OF GOD

LI




7t
4

o
)
"

o4

o
’
P
”
» -
-/
r

(gl
71Ty

>

P
e
B

Teacher Training Universiny:
Department of Foreign Languages

A Comparative Study of Language Learning
Strategies Employed by Bilinguals and
Monolinguals with Reference to
Attitudes and Motivation

A Thesis Submitted in Partial F ultillment of the
Requirements for the Degree of Master of Arts in
Teaching English as a Foreign Language (TEFL)

By:
Alice Ebrahimi

Advisor: Dr. H. Vossoughi
Reader: T. Saetti

Tehran, June 2002

\_’; ‘\/ ()
'\




We hereby recommend that this thesis by ‘Alice Ebrahimi’ entitled ‘A
Comparative Study of Language Learning Strategies Employed by Bilinguals and
Monolinguals with Reference to Attitudes and Motivation’ be accepted in partial
fulfillment of the requirements for the degree of Master of Arts in Teaching

English as a Foreign Language.

Dr. Hossein Vossoughi, the adviser

Professor Teresina Saetti, the reader

7—“3@-2(%‘”’ .........

Dr. Mohammad Hossein Keshavarz
Head of the English Language
Department

Teacher Training University
Department of Foreign Languages

i




TOMY BELOVED FAMILY

iii




Acknowledgments

This research could not have been prepared without the help and encouragemen: of
many people. First. I would like to express my deepest gratitude 0 Dr. &
Vossoughi. my honorable advisor. for his great care and consideration. invaluatie
comments and suggestions made throughout this study.

Equally. T would like to thank Ms. T. Saetii. my honofable reader. who
meticulously examined the material contained in this study and provided me wit
many precious insights and guidelines.

I also. feel greatly indebted to Dr. M. H. Keshavarz, Head or the Engiish

Language Department. for contributing invaluably to my educational and
intellectual development.

My thanks go to all my professors at the Teacher Training University including
Dr. Atai, Dr. Asadi and Ms. Babai who have stimulated and guided my thinking
over the vears by pertinent observation and critical comment.

I 'am also grateful to Mr. Ashrafi. for assisting me with statistical analyses of the
obtained data.

Moreover. I owe a debt of gratitude to all those teachers. principals and students
who helped me with data collection.

Last. but not least, I would like to express my sincere appreciation to my
tolerant and helpful family, especially my husband. for great help and constant
encouragement.

The thesis doubtless may still have some shortcomings and those | must

acknowledge as my own.




Table of Contents

Aeknowledgments........ I
Listof Tables and Figures........ ... Vil
ABSIACL ix
Chapter One: Introduction....................._.. 1
BEOverview..oo !
1.2 Statement of the Problem and Purpose of the Study..................... 3

1.5 Significance and Justification of the Stdy...o
1.4 Research Questions and H)potheses....‘.............,.................................5
1.3 Definition of the Terms..................... ... e 6

1.6 Delimitations of the Stud\S

Chapter Two: Review of Related Literature..................... 9

2.1 Language Learning Strategies e O

2.1.1 Importance of LLS in Language Leamning and Teaching.............. 9

L2 Feawres of LLS......... ... 10
2.1.3 Factors Influencing Strategy Choice............................. 1
214 Historical Background ... 14
2.1.5 Research on Language Leamning Strategies............................._ 17
2.1.6 Strategy Classification SYSW@MS....oo.i 23
217 Strategy training........................... 27
2.1.8 Learning Strategies versus Leaming Style......................... 28

2.1.9 Leamning Strategies and Communication Strategies..................... 29
2.2 Attitudes and Motivation ... .. SR 30
2.2.1 The Relationship between Attitudes and Motivation..................._ 32
2.2.2 Antitudes and Motivation. and FL/SL research................... ... .. 33
2.2.3 Anitudes and Motivation and Language Learning Strategies........... 40
=3 Bilingualism............. 43

2.3.1 Relationship between Bilingualism and other.......................44

Research Fields




2.3.2 Dimensions ot Bilinguality.................... 45
2.3.3 The Effect ot Bilingualism on Cognitive Ability........................ 47

2.3.4 Measurement ot Bilingualism................................32

2.3.5 Problems with Measuring Bilingualism.................................54

2.3.6 Bilingual Education Programs.......................................... 36

2.3.7 Theories of Second Language Acquisition.........................._.58

2.3.8 L2 versus L3 Acquisition (Empirical Studies)............cocoiii 62
Chapter Three: Method............................................................_ 65
3 SUBJECES. ..o 65
3.2, InStrumentation. .............oueii i 67
3.2.1 The General English Proficiency Test................................... 68

3.2.2 Strategy Inventory for Language Learning (SILL)...................... 68

3.2.3 Attitudes and Motivation Test Batterv (AMTB)
3.2.4 Motivation QUeSHONNAITe. ................cocevueeee 7]
3.2.5 Self-Rating Proticiency Scale for Measuring............................ 71

Degree of Bilingualism

33 Procedure. ... 73
SADESIGN. ..ot 74
3.5 Data Analysis ..o 74
Chapter Four: Results and Discussion.......................................... . 76
FLOVervIew. ... 76
4.2 Reliability and Validity Estimation of the Instruments........................ 76
4.3 Measurement of Degree of Bilingualism................................... 78
4.4 Research Question 1................o.ooiiiiinine o 80
4.5 Research QUestion 2.........oo.ooeiiiiiiiiin iR
4.6 Research Question 3..................ooooooii 83
4.7 Research Question d...................oo 84
4.8 Research Question S....................oooc 87
8 DISCUSSION. ...t 88

Vi




3.1 Restatement of the Problem.............................. ... 95
3.2 Summary of the Findings. ... .. 96
3.3 Theoretical and Pedagogical Implications.............. ... 97
3.4 Suggestion for Further Research...................... ... 100
References............. 102
ApPendices......... 118
Appendix I: General English Proficiency Testooo i 119
Appendix 2: Strategy Inventory for Language Learning (SIIL).................... 123
Appendix 3: Attitudes Toward Leaming English .................................... 125
Appendix 3: (Continued) Interest in Foreign Languages.......................... . 126
Appendix 4: Motivation Questionnaire......................._._... .. 127
Appendix 5: Self —Rating Proficiency Scale ..., 128

Vil




‘ List of Tables & Figures

Fig. 2-1 Indirect Strategies: Metacognitive. Affective and Social Strategies ...
Tab. 3-1 The Composition of the Subjects......... ... ... ... ... ...
Tab. 4-1 Reliability Indices based on Cronbach Alpha.......................... . .
‘ Tab. 4-2 Factor Analysis of the Instruments....... ... . ... ... . ..
Tab. 4-3 Mean Scores of Proficiency in Armenian & Persian Languages......... ..
Tab. 4-4 Independent T-Tests for Proficiency, LLS. Attitudes & Motivation.. ... ..
Tab. 4-5 Mean Scores of LLS Use in Bilinguals................... .. ... ...

Tab. 4-6 Mean Scores of LLS Use in Monolinguals................................ ...

in Bilinguals & Monolinguals
‘ Tab. 4-8 Multiple Regression for Proficiency, Step 1..... R
Tab. 4-9 Multiple Regression for Proficiency, Step 2.............................. ..
Tab. 4-10 Multiple Regression for LLS, Step 1...................................

Tab. 4-11 Multiple Regression for LLS, Step 2........................................

viii

Fig 2-1 Direct Strategies: Memory. Cognitive. and Compensation Strategies. ..

Tab 4-7 Independent T-Tests for Categoriesof LLS..... ... ... . . .83

65

77

78

79

80

87

88




ABSTRACT

This studv aimed at investigating some EFL learners’ cognitive and affective
factors. namely the use of Language Learning Strategies (LLS). attitudes and
motivation with special reference to linguistic background of students. It was an
attempt to see whether bilingual and monolingual learners of English differ
significantly in LLS use, attitudes, motivation, and proficiency in English. Further
attempts were also made to determine the best predictors of language proficiency
and LLS use in the total sample.

By employing an ex post facto design. 216 third grade high school female
students were selected from among two groups of Armenian-Persian speakers and
Persian speakers (106 Persian speakers and 110 Armenian-Persian speakers). One
General English Proficiency Test (Nelson test, 150 C) with three valid and reliable

“questionnaires — SILL, attitudes and motivation — were administered to both groups.

Statistical analyses of t-tests showed that there were no significant differences
between two groups regarding their proficiency in English as well as motivation. By
contrast, statistically differences existed between two groups with regard to LLS
use and attitudes toward English and foreign languages. Further analyses showed
that bilinguals differed from monolinguals in their use of metacognitive, cognitive
and compensation strategies.

The findings also revealed that the most frequent LLS used by two groups were
metacognitive and social strategies while affective strategies were used at the
lowest frequency. The two groups differed in the order of three other categories of

LLS i.e, cognitive, compensation and memory.
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The results of multiple regression analyses also revealed that the best predictors
of language proficiency were years of study and use of LLS respectivelv. Moreover.

attitudes and years of study accounted for the greatest variation in LLS use




CHAPTER ONE
Introduction

1.10verview

One of the most important outcomes of the movement towards more
communicatively oriented language learning and teaching has been the
enhancement of the role of the "leamer’ in the language learning process. Thus,
understanding certain learners™ characteristics and the ways in which learners differ
form one another has been. and still is. a fundamental concern to those concerned in
second language acquisition (SLA).

In fact. the learner variables that can influence the course of second language
development are potentially infinite and very difficult to classify in a reliable
manner. Research on individual differences in SLA have highlighted the importance
of such variables as age. gender. language aptitude. language attitudes, cultural
background. motivation. leaming styles. leamning strategies. self-confidence. self-
esteem. personality traits. etc. (Oxford & Nyikos. 1989: Scarcella & Oxford. 1992;
Oxford & Ehram.1993).

Noticeably. however. in the last three decades language learning strategies (as a
cognitive variable) and motivation, attitudes and anxiety (as affective variables)
have been the subject of a great deal of discussion in FL/SL research. These
variables have gained so much importance among L2 researchers that they have
been incorporated in models of second language learning.

Studies on language learning strategies (LLS. hereafter) have shown that

appropriate LLS are useful in the development of communicative competence,




improved proficiency. and learner autonom: (Oxford & Crookall. 1988. 1989:
Oxford. 1990).

On the other hand. the theorv. research and experimentation of recent years
have led to the increasing conviction of the importance of the affective component
in language learning. Hilgard (1963:267) well known for his study of human
learning and cognition. once noted that “purely cognitive theories of learning will
be rejected unless a role is assigned to affectivity.” Thus. in recent years FL
educators have focused on affective variables such as aftitudes and motivation. The
results of some investigations indicate that students” attitudes and motivation have a
great effect on their general proficiency level (Gardner. 1985, 1992: Scarcella &
Oxford. 1992).

In contrast. some other studies have assigned a rather limited role to motiy ation
and attitudes in learners’ proficiency (Cooper & Fishbein. 1977; Chihara & Oller.
1978).

As an explanation to these contradictors findings. social contexts have been
considered as important factors in determining the role of affective variables such
as motivation and attitudes in learners’ achievement. As stated by Gardner
(1988:112) the view “that the role of attitudes and motivation should be consistent
in many different contexts, and thus a universal in language learing is just too
simplistic.”

As a result. more research has been called for to define the role of contextual
factors in examining these affective variables.

Moreover. some findings thus far have shown significant relationships between

LLS and attitudinal/motivational factors (Oxford & Nyikos, 1993). However. as



confessed by SLA researchers more piece of evidence is required to judge whether
this finding can be generalized to different groups of learners in different social
contexts. with difterent cultural backgrounds.

Taking these points into consideration. this study aimed at further investigation
of the mentioned variables and the possible relationships between them in a context
of a foreign language learning (FLL).

Moreover. not vet described in the research literature is the investigation of
these variables with respect to linguistic background of learmers. Hence. another
focus of this study was to examine these variables in bilingual and monolingual

contexts.
1.2. Statement of the Problem and Purpose of the Study

In the last decades. a considerable amount of research into learner variables such as
LLS, attitudes. and motivation as well as the relationships between them and their
contribution to leamers’ proficiency has been carried out. Though the results have
been significant. it appears that there is no firm resolution with regard to the role of
attitudinal/motivational factors along with LLS in foreign language learning.

Moreover. social context and cultural background have been considered as
factors important to be addressed in the investigation of these variables (Gardner.
1988: Bedell. 1993).

Hence, the primary purpose of this study was to examine these variables in the
contexts of bilingual and monolingual leamers of English and to see whether
bilingual and monolingual learners of English differ significantly in their frequency
and order of LLS use, motivation. attitudes toward English and foreign languages,

and proficiency in English.




Yet. the secondary purpose of the study was to examine the mentioned variables
and the relationships between them in a foreign language learning (FLL) context
where learners have few immediate and widespread opportunities to use the
language within the environment of their own culture. More specifically. an attempt
was made to determine which of the variables under investigation contribute more
to language proficiency as well as LLS use with the hope to find more evidence for

previous research conducted in this regard.

1.3 Significance and Justification of the Study

In recent years. due to the recognition of the learners’ role in language learning and
a departure from seeking perfect methods of language teaching. research on specific
individual characteristics has gained much impetus. As a result. learners’ cognitive.
affective and social factors have been considered as critical factors potentially
influential in successful language learning.

However. as the review of literature shows. contradictory findings have been
reported by SLA researchers in examining different learner variables. In this regard,
contextual and cultural backgrounds of learners have been considered as important
factors influencing the results of the studies.

So. this study was set out to examine some individual variables. namely use of
LLS. motivation and attitudes in a foreign language learning context.

Besides. an attempt was made to examine these variables with regard to
learners” linguistic background i.e.. in bilingual and monolingual contexts. The
reason to choose these contexts was the fact that the area of affective factors along
with LLS with respect to leamers™ linguistic background was one of the least

investigated areas of TEFL. particularly in Iran. The significance of the study,




