ISLAMIC AZAD UNIVERSITY
AT CENTRAL TEHRAN
GRADUATE SCHOOL
ENGLISH DEPARTMENT

A THESIS SUBMITTED IN PARTIAL FULFILLMENT OF THE
REQUIREMENTS FOR THE DEGREE OF MASTER OF ARTS IN
TEACHING ENGLISH AS A FOREIGN LANGUAGE (TEFL)

SUBJECT:
THE RELATIONSHIP AMONG EFL LEARNERS’CRITICAL
THINKING, SELF-EFFICACY, AND METACOGNITIVE
STRATEGIES

ADVISOR:
DrR. BEHDOKHT MALL-AMIRI

READER:
DrR. SHOLE KOLAHI

by:
ZAHRA AHMADI

DECEMBER 2013



To my parents
who have been a great source of motivation and inspiration and taught
me that the best kind of knowledge is that which islearned for its own

sake.



ABSTRACT

This study was an attempt to explore the relatignaimong EFL learners’ critical
thinking, self-efficacy, and metacognitive stragegi The researcher also tried to
examine which of the variables (critical thinking self-efficacy) was a better
predictor of metacognitive strategies. TherefoBh farticipants (46 males and 89
females) majoring in English translation and litara and different ages (19 — 29)
were selected non-randomly from Islamic Azad Ursugrof Karaj, and were
asked to complete four questionnaires in 80 minutae instruments in this study
included Peter Honey’s (2005) Critical Thinking @tiennaire (consisting of 30
items), Sherer’'s (1982) Self -Efficacy Questioneajmcluding 17 items), and
Metacognitive Strategy Questionnaires (Metacogaiirategy Questionnaire and
Structured Retrospective Self—report Questionnaifid)e relationship among
critical thinking, self-efficacy, and metacognitiggrategies was investigated using
Pearson’s product-moment correlation coefficient] aon-parametric equivalent
Spearman-Brown correlation. The obtained resultsficoed that there is a
significant and positive relationship between Elelarhers’ critical thinking and
metacognitive strategies, self-report and metadognstrategies, but negative and
no significant relationship between self-efficacydanetacognitive strategies, and
also self-efficacy and critical thinking. Considegithe metacognitive strategies as
the predicted variable, it was revealed that battical thinking and self-report
could significantly predict metacognitive strateggief the learners. However, it
was observed that self-report makes the strongetribation to predicting
metacognitive strategies of the learners.
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CHAPTERI

BACKGROUND AND PURPOSE



1.1. Introduction

Nowadays, language learning as an essential issygeople’s lives has been
heavily considered by educational systems. It isrthyo to mention that
improvement in learning a foreign language is agslias a dependent element on
vital abilities. As stated by Schmitt (2002), “sass in learning a foreign language
depends on a host of factors such as length osepappropriateness of teaching
methodology, characteristics of language teaclettbook, teaching material,
teaching facilities and learners’ characteristi¢g’ 3). Moreover, Individuals
learning a foreign language have a lot of diffeemne their rate of learning and
the ways they follow to develop their skills (D6any2005; Dérnyei & Skehan,
2003; Sawyer & Ranta, 2001).

It is also notable that over the last decadest of the researchers have
gradually moved from focusing on teaching paradigmagard exploring individual
characteristics. Therefore, individual differendes/e been the subject of many
studies and this all suggest that there is a higalmanding need to expand studies
in these lines. As Grenfell and Harris (1999) stateethodology alone can never
be a solution to language learning. Rather it igi@nand suggestion” (p.10). The
different personal traits can also act together @atke more success in learning.
Among the aforementioned personal factors, theeptestudy mostly dealt with

critical thinking, self-efficacy, and metacognitisgategies.



Critical thinking as one of these individual elertsgraccording to Cheung
(2002), is an integration of being critical and thanking process. It is obvious
thinking critically might be helpful to cause inuable changes in a routine life
and challenge the common beliefs. By the same toBewell and Kemp (2005)
maintain “critical thinking is an individual's enmg@ment in/deciding on/
responsibility for actions they deal with in dalife” (p.4). Moreover, Astleitner
(2007) argues that critical thinking is a highedenr thinking skill which includes
evaluating arguments, and is a purposeful, selifeg¢gry judgment which ends in
interpretation, analysis, evaluation, and inference

Paul and Elder (2007) also believe that criticatkimg is the disciplined art
of verifying that can be used as the best thinlangerson is able to in any system
of conditions. However, critical thinking as theeoaf the major concepts under
consideration in education that received a sigaificposition in second and
foreign language learning (Atkinson, 1997) mightused to help the EFL learners
to monitor their performance and take responsjbdittheir own learning, and can
also correlate with other constructs and affecugiind and action; therefore they
may act as determining factors of achievementamiag foreign languages.

One group of these factors are personal charaaotsriand motivational
beliefs, including among others, self-efficacy btdi(Hoffman & Schraw, 2009).

Further, Schunk (2003) believes that researchersrareasingly directing their



efforts in research towards the fundamental roleafners’ thoughts and beliefs in
learning and education. Some researchers also th@teself-efficacy as another
individual trait and belief in one’s capability se® to be effective as a
motivational factor in encouraging the learnerad¢quire some important personal
skills and govern the choice of behaviours (Bandii®@@7; Schunk. 2000).

Self-efficacy can also be referred to as anotharabk in individual
differences which seems to help some students language more effectively. In
Bandura’s (1995) words it refers to feeling of catgmcy, sufficiency, and
capability to deal with life. Furthermore, Selfiecy affects one’s goals and
behaviors and is influenced by one's actions anmdlitons in the environment
(Schunk & Meece, 2006). It has been also referoedst “people’s judgment of
their capabilities to organize and execute courdesction required to attain
designated types of performances” (Bandura & S&huib981, p. 31). As
acknowledged by Bandura and Lock (2003) self-effjcareates motivation and
improves performance, consequently it seems thaéfieacy can act as a crucial
component which helps the learners to outperformmamy situations and achieve
better results. It can be also explored in conpactwith other individual
characteristics such as metacognitive strategies.

Since the mid-1970s, learning strategies have bemrasingly explored in

L2 learning (Anderson, 2003; Cohen, 1990, 1998;ddtsd, 1979; Flavell, 1979;



Marzano et al., 1988; O’'Malley & Chamot, 1990; Oxfo1990; Rubin, 1975;
Stern, 1975; Wenden, 1991). Studying metacognégivategies is highly involved
in their relationship with learning (Hsiao & Oxfqr@002; Rasekh & Ranjbary,
2003; Tseng et al., 2006; Yang, 2009), and moreortaptly learning a second
language (Schunk & Zimmerman, 1994; Wang, 2000;r@@émman, 2000; Rasekh
& Ranjbary, 2003). Metacognitive strategies as atee skills that evaluate the
success of a learning activity ((O’Maley & Chamb®90) include connecting new
information to old, selecting deliberate thinkinasegies, planning, monitoring,
and evaluating thinking processes (Dirkes, 1985pfox 2002).

Sinclair (2000) suggests that without an explicid @onscious awareness of
the process involved in learning a language, learmél not be in a position to
make informed decisions about their own learningl dnat such awareness
involves “a high degree of experienced choice wébpect to the initiation and
regulation of one’s own behaviour” (p. 9). On ththesy hand, with such a
conscious awareneskarners learn to regulate and oversee learninigyitaes,
such as taking conscious control of learning, plagrand selecting strategies,
monitoring the process of learning, correcting exranalysing the effectiveness of
learning strategies, and changing learning behavicand strategies when
necessary (Ridley et al., 1992 as cited in Wanalet2009). Further, using

metacognitive strategies not only helps learnederstand themselves and the task



they engage in (Wenden, 1991), but also improveis thinking leading to higher
learning and better performance (Anderson, 2003).

In this regard, understanding the relationship agntirese three variables
including critical thinking, Self-efficacy, and nasgnitive strategies might be
beneficial to explain the different performancetbé learners in their learning

processes.

1.2. Statement of the Problem

Many language instructors may face some teachioplgms arising from the
students’ personal differences, although they camage them with identifying
learners’ unique characteristics. Out of teachingeeences, the researcher
believes that language learners in Iranian EFL sctesns have unique
characteristics, cultural experiences and diffelesting strategies, while they are
not mostly aware of their personality traits whioked deep concentration to help
them understand their differences and characiesisti keep up with the changes
brought by different instructions and methodologrethese classrooms. They also
sometimes find it difficult to follow their instrtwrs’ teaching styles which do not
match the learners’ personal characteristics wthése difficulties might be easily
improved with awareness and more consideratioroth bides. The importance of

critical thinking as one of these elements canmtuhderestimated as it is the



concern of both instructors and learners. Thusctmeept of critical thinking may

be one of the most significant trends in educatretative to the dynamic

relationship between how teachers teach and hosests learn (Mason, as cited
in Marashi & Jafari, 2012).

Furthermore, Yuksel and Alc (2012) acknowlatifeat critical thinking is a
good predictor of learners’ success; thereforeait be stated that lack of critical
thinking ability as an essential skill in educateimong EFL learners might cause a
mismatch between what learners acquire and whatuaters require. Lee and
Kim (2011) announced that individual’s degree ofingualism and critical
thinking are positively correlated. Respectivelgme researchers (e.g. Akyuz &
Samsa, 2009; Gelder, 2005; Halpern, 1996; Willimph2007) also believe that
critical thinking is one of the main goals of edu@a, so it needs to receive more
attention and all of its possible effects on largukearning should be investigated.
By finding the connection between critical thinkiagd other individual abilities
such as self-efficacy, their skills can be improvaedl yield better outcomes in
learning.

Though limited in number, the researches regarttiagelationship between
self-efficacy and critical thinking reveal that fsefficacy is a good predictor of
using high level learning strategies, such ascatitthinking (Wagna &Yi Wub,

2008). Other studies also suggest that self-efficec a strong predictor of



performance in different language skills and tagkg. Raoofi, Bee, & Swee,
2012).

Moreover, it is asserted by Pajares (2000) thaietselwhich individuals
create and develop and hold to be true are vitakfin their success or failure in
school. As a matter of fact, it can be said thatrlers’ beliefs and knowledge of
their abilities can be a great aid in languageniear process and powerfully
influence their behaviour and lack of them can ealasv results. As argued by
Myers (1992), lack of motivation might be an obktato critical thinking
development. Consequently, known as self-efficdegrner's beliefs have the
potential to play a key role in the learning prackyg helping or hindering learners’
progress (Bandura, 1984). However, there is stlhck of research on the self-
efficacy’s relationship with other variables; thiere, it might be more helpful to
consider them in relation with other charactersstisuch as metacognitive
strategies.

Furthermore, Anderson (2003) believes that metatiggrstrategies play a
more significant role than other learning strategie learning process because
once a learner understands how to regulate hisimerearning through the use of
strategies, language acquisition should prece@efaster rate. When mismatches
exist between instructors’ preferred method of hear and learners’ own

characteristics including metacognitive strategied self-efficacy, it might make



them not to pay attention carefully to the lessehgh may lead them gradually to
overall weakness and failure. Therefore, just aftietors, learners also need to be
aware of learning strategies to make more advanusmelearning.

Applied studies on metacognition note that it hegesal virtues: it focuses
on the role of awareness and executive managerhémnking, and helps learners
become active participants in the learning processead of passive recipients of
instruction and imposed experiences (Marzano £1888). It emphasizes personal
appraisal and management, oriented towards cognitewelopment and learning
(Paris & Winograd, 1990), and students’ beliefs wbtearning English are
strongly related to their use of all types of leagnstrategies and suggest that
language instruction as well as strategy trainimggmms should attend to
students’ beliefs about second language learniranpgy 1999). Anderson (2002)
also acknowledges that use of metacognitive stiegagnites one’s thinking and
can lead to higher learning and better performahceyever “students without
metacognitive approaches are essentially learngh®wt direction or opportunity
to plan their learning, monitor their progressyreriew their accomplishments and
future learning directions” (O’Malley & Chamot, 189. 8).

It can be stated that developing students’ crititéhking skills may be
facilitated through metacognition as initially agsed up by Schoen (1983), who

believes “a successful pedagogy that can servebasia for the enhancement of



thinking will have to incorporate ideas about thaywn which learners organize
knowledge and internally represent it and the viiegé representations change and
resist change when new information is encounterol’ 87), which the
enhancement of knowledge is referred to as crittbatking and process of
organizing knowledge can be a factor of metacogmiti herefore, getting familiar
with these characteristics might be crucial to idgaegative feedbacks and give
direction to improve learning level.

Although large body of investigations have been demted on these
different variables which can affect learners’ pariance, no studies to the
knowledge of the researcher have been found thatewed the probable
relationship among these three constructs andna@seancerning this relationship
is limited. Hence, in order to overcome the abowsioned issues, while the
relationships between pairs of these variables Hmen revealed separately in
different studies, this study aimed at revealing thlationship among these three

variables at the same time.

1.3. Statement of the Research Questions

This paper sought to address the following question
1. Is there any significant relationship between E€&&rhers’ critical thinking and

their self —efficacy?
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