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Abstract
Recently, task-based language teaching has received increased attention in second
language acquisition research. Yet, few studies have investigated the relationship
between task complexity along resource-dispersing dimensions of task complexity
and peers scaffolding each other in their interactions. To help address this gap, the

present study examined the joint effects of task complexity and pair-grouping on
X



scaffolding methods and output complexity. To this end, this study employed a
proficiency test and an interview to classify the participants into four types of
pairs, i.e. novice-novice, collaborative, expert-expert, and expert-novice. All the
pairs were required to perform four oral tasks ranging from the least to most
complex while their performances were being tape-recorded. The data were
transcribed and divided into AS-units (Analysis of Speech units), in an attempt to
find how increasing task complexity affected partners’ use of scaffolding methods
and the complexity of their outputs. Results of the study did not fully confirm the
predictions of the Cognition Hypothesis claiming that increasing task complexity
along resource-dispersing dimensions adversely affects the complexity of the
output. In addition, there seemed to be a close relationship between output
complexity and the frequency of using scaffolding methods. That is, with minor
exceptions, the participants resorted to more scaffolding methods while producing
more complex output. Then, as the result of a microgenetic analysis of the data,
new scaffolding methods were introduced which were frequently resorted to by the
participants of the study. These new scaffolding methods are either expansions of
the scaffolding methods introduced by Ohta (2001), or they are totally new ones
frequently used by the participants of this study. Overall, this study with a focus on
leaners' joint attempts in performing tasks can reinforce the positive aspects of

task-based instruction.
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