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Abstract

Nowadays the world of teaching tends toward the learner-
centered approach. In line with that, the present study aimed at
investigating the degree of discrepancy between students’ likes
and instructors’ perception of those likes in language learning.
So it involved 603 EFL students at different universities who
responded to a questionnaire on their likes and preferred
activities in “General English” course which is, by itself, a type
of subjective needs analysis. Moreover, 27 instructors were
asked about their perceptions of students’ likes in the same
context. Then a comparison was made between these two
groups’ responses to find out the degree of discrepancy between
students’ preferred activities and instructors’ perception of those
preferences.  The findings showed that there is a marked
difference between these two; although, statistically it could not
reach to the significance level. The results also indicated that, in
communicative activities, there is a significant difference
between students’ likes and instructors’ perception of those
likes. Considering speech-based vs. text-based activities;
although not statistically significant, a large difference is
observed between two groups. Furthermore, it became clear
that students’ gender and field of study do not affect their likes
significantly.  The results have certain implications for syllabus

and material design and classroom practice as well.
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1.1. Background to the Study

Teaching and learning have always been controversial issues
among scholars. Nowadays the world of teaching tends toward
the learner-centered approach (Richardson, 1992, cited in
Makarova, 1997). This approach has got prominence over the
previously-popular teacher-centered approach. In the learner-
centered approach, learners can be invited to express their own
views on their preferences and needs for learning the language
(Horwitz, 1988; Brindley, 1984, and Willing, 1988, cited in
Spratt, 1999). This approach is also a distinguished trend in

English for Specific Purposes (ESP) (Johns, 1999b).




