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Abstract

This study explored beliefs teachers held about different methods, theories, and

different types of assessment and content of English course books in high

schools in Iran. It tried to find also if there is any relationship between teachers’

beliefs about ELT theories and methods and their knowledge of current theories

and methods and to find also whether strong relationships exist between their

beliefs and the place they are teaching. The study was implemented among a

population of 300 high school English language teachers in three Kurdish

speaking provinces in Iran. An 80 item questionnaire was used to get teachers’

beliefs and for correlation purpose, a knowledge test was designed based on a

pilot study conducted earlier. Findings revealed that subjects agreed with current

theories and methods of language teaching and learning, although they strongly

disagreed with some concepts and techniques of theories and methods such as

priority of speech over other skills, emphasis on meaning rather than form and

error tolerance. The findings also showed that they strongly favored using

mother tongue, translation, and deductive application of teaching grammar.

Interview, essay test, open ended questions and multiple choice test were among

the favorite types of assessment cited by teachers in the study. There were also

beliefs challenging the content of current English course books such as writing

and speaking parts. Findings indicated that teachers who held strong beliefs

toward some theories and methods had high knowledge on related theory and

methods  and  pointed  out  to  some significant  relationship.  The  place  they  were

teaching showed to have no effect on their beliefs.
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