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ABSTRACT

The main purpose of the present study was to investigate the knowledge base guiding EFL
teachers' reactive approach to form-focused activities during oral classroom interactions, i.e.
oral corrective feedback provision. More specifically, this study addressed: first, identifying a
consistent set of thought categories guiding the participants' oral corrective feedback
provision; second, exploring the potential variations in the patterns of reported pedagogical
thought categories across the participants; third, investigating the potential variations in the
patterns of reported pedagogical thought categories within the participants during the course
of study; and fourth, investigating the manifestation of pedagogical knowledge base, as
proposed by Gatbonton (1999), in the participants' oral corrective feedback provision. To this
end, the study was conducted in three intact ELT classrooms within a 10-week long semester
(20 sessions). The data sets for this longitudinal, multiple case study emerged from the
classroom observations, audio-taping and video-taping of the observed lessons; application of
stimulated recall techniques after observation of the lessons; and pre-course and post-course
interviews. The three Participant Teachers' audio-taped accounts of stimulated recall sessions
and the two sets of interviews were later transcribed and subjected to content analysis.
Subsequently, the emerging themes and the results of correlation tests among the three
participants' patterns of reported thought categories provided the answer to the first research
question. The answer to the second research question, i.e. exploring the potential variations
across the participants’ knowledge base, required running Chi-Square procedures and
measuring rate of reported pedagogical thought units. As led by the third research question,
potential variations within the participant's knowledge base for oral CF provision during the
course of study were examined through comparing the results of content analysis of the two
sets of interviews both qualitatively and through conducting McNemar's test. Moreover,

frequencies and rates of reported pedagogical thought units of each participant during the



course were compared. Finally, as guided by the fourth research question, the pedagogical
knowledge base guiding oral CF provision was investigated. Thus, the transcripts of
stimulated recall sessions were analyzed based on the model introduced by Gatbonton (1999),
and were subject to correlation tests to reveal the potential common pattern across the

participants.

Key Terms: Pedagogical Knowledge Base (PKB), Corrective Feedback (CF),
Pedagogical Thought Category (PTC), Pedagogical Thought Unit (PTU), Reflective

Practice
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