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Abstract 

The emergence of Communicative Language Teaching (CLT) in the 

1980s and the ever-growing need for fluency in English as an 

international language around the world in recent years have led to the 

changing views toward listening and speaking and placed oral skills at 

the heart of language teaching pedagogy. Accordingly, finding the 

effective ways to teach listening and speaking has been given the most 

priority in ELT pedagogy. Hence, this study  aimed to explore the effect 

of metacognitive listening strategies instruction on Iranian learners’ 

listening and speaking proficiency. Fifty EFL students participated in 

the study. Metacognitive listening strategies were taught to the 

experimental group based on Vandergrift’s cycle of teaching listening. 

The control group received conventional listening instruction that is pre-

listening, listening and post-listening; however, the students did not 

participate in formal prediction stage nor were they engaged in 

monitoring, reflection, and strategy use discussion. Metacognitive 

listening strategies awareness questionnaire (MALQ) and the speaking 

and listening sections of the TOFEL test were administrated to the 

students before and after the treatment to investigate their improvement 

from pre- to posttest. The result of the study revealed that the 
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experimental group’s metacognitive listening strategies awareness raised 

as a result of metacognitive listening strategy instruction. Moreover, 

results revealed an improvement in the experimental group’s listening 

comprehension ability but not to the significant level. However, 

metacognitive listening strategies instruction has been found to have a 

positive effect on students’ speaking proficiency. The findings of this 

study would be helpful for English language teachers, teacher trainers, 

and syllabus designers. 

Key words: Metacognitive; instruction; listening; speaking; EFL 
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1.1. Introduction  

Under the influence of communicative approach to teaching English 

and focused attention on the development of communicative 

competence in language learning, studies on the role of oral skills 

especially listening comprehension in communication have gained 

popularity in recent years (Goh, 2008). As a consequence, the study of 

listening comprehension has become the ‘polestar’ of second language 

acquisition (SLA) theory building, research, and pedagogy (Dunkel, 

1991).  

Recent approaches to teaching second language listening are more 

oriented toward learner’ needs. In this framework, the strategic approach 

within a socio-cognitive paradigm aims at training learners to apply 

different types of strategies in the process of their language learning to 

be able to handle the demands of listening in the real world (Mendelson, 

1998; Goh, 2008). It is suggested that “an emphasis on listening 

comprehension, as well as the application of listening strategies, will 

help students to capitalize on the language input they receive, and to 
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achieve greater success in language learning” (Vandergrift, 1999, p. 

174). 

Embedding strategy training within listening tasks can heighten 

learners’ awareness of their listening and learning process and, 

consequently, facilitates listening comprehension and brings about the 

use of appropriate strategies for successful interaction. Further, 

metacognitive knowledge plays a role in the outcome of students’ 

listening comprehension by influencing the manner in which learners 

approach the task of listening and learning to listen. By having 

appropriate task knowledge about listening, students may plan, monitor 

and evaluate what they do more efficiently while they listen in 

comparison to those who approach listening in a random or incidental 

manner. This awareness raises learners’ motivation to learn English and 

their self-efficacy and ultimately makes them more skilled listeners 

(Goh, 2008). 

In addition to the importance of metacognitive knowledge in listening 

comprehension, the effective role of metacognitive awareness and 

strategic knowledge on speaking as an oral skill has been at the center of 

attention in SLA. It is specifically suggested that metacognition plays an 

important role in many cognitive activities related to language use such 

as oral communication of information, oral persuasion, and oral 

comprehension (Flavell, 1979).  
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Limited empirical evidence in L2 setting also supports a closely 

related link between the use of oral-practice strategies and learners’ 

beliefs about the nature and value of spoken English (Yang, 1999) and 

the importance of learning strategies for listening and speaking (Zhang 

& Goh, 2006). However, there is a dearth of research in EFL setting to 

clarify the role of metacognitive training in learners’ development of 

language skills in general and oral skills in particular. 

1.2. Statement of the problem  

There are different views towards implementing strategic-based 

instruction in teaching listening skill in the literature. Zhang (2008) in a 

comprehensive review of the topic supports the fact that although some 

scholars deny the effective role of strategy-based teaching in listening 

and prevent teachers from adopting a skill/strategy-based approach to 

L2 learner/listener training (Reese-Miller,1993;  Ridgway, 2000a, 

2000b), there are still many other leading scholars who have adopted the 

strategic approach toward teaching listening and emphasized its 

effectiveness in the process of listening comprehension (e.g., Cohen & 

Macaro, 2007; Goh & Yusnita, 2006; Pressley & Harris, 2006; Zhang, 

2008; Vandergrift, 2003). These scholars have capitalized on the vital 

role of listening strategies in an increasingly dynamic communicative 
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environment of globalized human interaction (e.g., Wenden, 1987, 

1991; Chamot & Rubin, 1994; Cohen & Macaro, 2007; Goh, 2002; Goh 

& Yusnita, 2006; Oxford, 1993; Vandergrift, 2006). In addition, it is 

evident that adopting an appropriate skill/strategic approach during 

instruction enables teachers to help learners to listen more effectively 

(Zhang, 2008) as strategies are learners’ deliberate attention to the 

comprehension processes in order to construct meaning (Cohen, 1998). 

As listening is the most difficult language skill (Brown, 2001), 

metacognitive listening strategies awareness is crucially important in 

successful listening (Vandergrift, 2004). “The application of these 

strategies activates learners’ knowledge about their own cognitive 

processes or product or anything related to them and brings about active 

monitoring, regulating and orchestrating cognitive processes usually in 

the service of some concrete goal or objective” (Flavell, 1976, p. 232). 

As the proficient use of metacognitive strategies seems to be rare 

among students (Bannert, 2009; Stadtler & Bromme, 2004), more 

research on metacognitive awareness is crucial to determine how 

students can be taught to apply the cognitive resources in order to 

activate their repertoire of metacognitive knowledge and strategies and 

to enhance their learning in developing language skills (Birjandi, 

Mirhassani, & Abbasian, 2006; Vandergrift & Tafaghodtari, 2010). 


