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ABSTRACT

Classroom communication depends on many factors, including teachers, learners,
syllabi and, more importantly, instructional materials. In Communicative Language
Teaching which highly emphasizes communicative competence, textbook is
viewed as a factor which affects classroom dynamics and controls lessons by
providing a prepared script for classroom interaction and also the kinds of
language practice the students engage in during class activities. The fact that
Iranian high school students as any other EFL language learners need to develop
language skills in school at a functional level is a well established fact. The present
study aimed at detecting the degree of focus on communication in Iranian high
school language classes and examining the effect of the modifications made in
some textbook units to make them more communicative on the lesson’s degree of
focus on communication. The design of the present study was single-case
experimental design using the COLT observation scheme as the instrument for data
collection. The cases examined in the two teaching phases of the current case study
were 2 classes of 25 female students of grade one of a girls’ secondary public
school. The analysis and interpretation of the collected data revealed that the
degree of focus on communication was rather low when the current textbooks were
used. In comparison, the use of the modified units from the current textbook made
a considerable increase in the focus of communication. The overall results lend
weight to the idea that textbook factor is focal to the whetting of classroom

communication in EFL settings, including Iran.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

Language learning and becoming bilingual is about getting your meaning across
and being understood in a language or languages other than your own. The
learner’s whole person is affected as he/she struggles to reach beyond the confines
of his/her first language and into a new language, a new culture, a new way of
thinking, feeling, and acting. So, second or foreign language learning is not a set of
easy steps that can be programmed in a quick do-it-yourself kit. What may be most
surprising, in this regard, is the fact that while it has been largely acknowledged
that language learning, at its most basic, is about communication, talking and
interacting with real people, language learners get easily preoccupied with the
details of learning a language. Consequently, what would come to sharp focus to
them is nothing more than grammar, structures, creating perfect sentences and so
on and so forth. This is not to say that these areas are not important, but when one
Is learning a language, especially in the early stages, it is important to remember
why he is learning it. Foreign language study fails to realize the fundamental goal
of enabling the learner to use the new language as a communicative tool (Wanner,
1979, p. 25)

A quick glance at the literature of applied linguistics and language teaching
would be enough to understand that the field of second language teaching has
undergone many shifts and trends over the last few decades and the pendulum of
uprising methods has been swinging in a nonstop fashion change. One method is
born, then grows, blooms and gets prevalent for some time, but sooner or later,

what once appeared new and promising seems strange and outdated , then a new



one comes on show while occasionally considerable overlap is found in their
theoretical as well as practical orientation to L2 learning and teaching.

In brief, until the mid 1960s, approaches and methods had improperly
directed the teaching of foreign languages to structuralist and behavioral directions
which deprived learners from being exposed to potential communicative and
functional components of language.

In the late 1960s, with the help of the applied linguists of the time (e.g.
Halliday, 1970; Wilkins, 1972; Widdoson, 1978; Candlin, 1976; Brumfit, 1978),
the communicative (functional) approach of language teaching emerged as a more
accurate study of language to give adequate attention to language use as well as
language form and also to the needs of the language learners. This approach, in
essence, was a claim to the validity of the statement that the goal of language
learning is the development of communicative competence. The idea of grouping
bits of language according to communicative functions like apologizing,
requesting, and advising through the writings of Austin on speech acts (in USA ),
which was then taken up and extended by Searle, was also well-timed to coincide
with the renewal of the interest in the way language was put to communicative use.
Meanwhile American sociolinguists (Gumperz, 1972; Hymes, 1974; Labov, 1972)
took the study of discourse and language in its social context. They argued for a
focus in language teaching on communicative proficiency rather than on mere
mastery of structures and were also seriously interested in educational significance
of their work.

Along with the mentioned changes in methods and approaches to teach a
language, educational curricula and syllabi, generally seen as indispensable units
of second language programmes, have also taken different forms to represent
various theories of learning and accordingly have been realised in various ways.
The language course syllabi predominant before the 1970s were structuralist

/formal/grammatical ones, which were based on the structuralist, behaviourist and



cognitivist-Chomskian learning theories and emphasized the forms and usage
instead of use.

In the last 50 years language teaching has undergone many changes in ideas
about syllabus design and methodology. Communicative Language Teaching
(CLT) has prompted a rethinking of approaches to syllabus design and
methodology (Richards, 2006). Munby (1978, p.1), for example, in his
development of communicative syllabus design refers to Hymes' effect both on his
work and the foreign and second language teaching field:

The upsurge of interest in the content of the language syllabus, following the

concern with communicative competence generated by Dell Hymes, reflects

inter alia a feeling that we ought to know much more about what it is that
should be taught and learned if a non native is to be communicatively

competent in English .

Needless to say, content and its organization are subsumed within a
curriculum as part of the methodology and not within the syllabus. Breen and
Candlin (1980) think that any teaching curriculum is designed as a response to
three interrelated questions: What is to be learnt (content)? How is the learning to
be undertaken and achieved (methodology)? To what extent is the former
appropriate and the latter achieved (evaluation)? They also believe that a
communicative curriculum would place language teaching within the framework of
this triangular relationship and provide it with the role of servant to the learning
teaching process. Thus, in a communicative framework, content would not
necessarily be prescribed by purposes but would be selected and organized within
the communicative and differentiated process by learners and teachers as
participants in that process.

To Nunan and Lamb (1996), language curriculum development has been
greatly influenced by a change in views on the nature of teaching and learning. The
change in views is reflected in the objectives and content of language programs, as

well as activities, materials, and teacher/learner roles. They contrasted
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traditionalism with CLT and concluded that the advent of communicative language
teaching made curriculum development much more complex as communicative
curricula reflected on the learner’s communicative needs and shed light on learning
preferences. Thus, much more information about and by learners came to be
incorporated into the curriculum process. They also found that CLT made language
curricula undergo modification in that language focus exercises were developed as
a second-order activity. That is to say with the emergence of CLT, communicative
tasks made up the central building block within the curricula. Instead of being
designed to teach a particular lexical, phonological or morphosyntactic point, tasks
were designed to reflect learners’ communicative needs to provide them with the
desired communicative competence.

Logically, teaching materials are the key component of the curricula in most
educational programs including governments’ school language courses.
Cunningsworth (1995, p.7) summarizes the role of coursebooks in language

teaching as:

e aresource for presentation materials (spoken and written)

e a source of activities for learner practice and communicative
interaction

e a reference source for learners on grammar, vocabulary,
pronunciation, and so on

e asource of stimulation and ideas for classroom activities

e a syllabus (where they reflect learning objectives that have already
been determined)

e a support for less experienced teachers who have yet to gain in

confidence



