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""We become that which we understandly [sic] behold and hear.""
Coleridge (1804)
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ABSTRACT

The present study assessed the impact of narrative content of American
Chatterbox series on the self-concept/self-identity of child learners. The impact
of language ideologies on students could not be simply ignored as Leonardo
(2003) truly considered subjectivity as an effect of ideology. Unlike the existing
Us-Them relations in the field of TEFL, a healthy process of identity
construction requires dialogic relations between people in the social context.

The sample consisted of 50 language learners studying American Chatterbox
series for at least two years and 51 newcomers to three language institutes. The
researcher drew on Karami’s (2000) translated and adapted version of
Ahluwalia’s (1986) Children’s Self-concept Scale (CSCS) to collect the
quantitative data and analyzed it by the independent sample t-test procedure.
Under the rubrics of Greimas’ actant model, the binary oppositions between
characters were established. The effect of Othering ideology was no more
evident than in physical appearance of characters. The portrayal of opponent
characters’ physical appearance as Othered bodies echoed what Kamada (2010)
called the discourse of Other grotesqueness. In line with findings of qualitative
analysis of ideologically Otherized narrative content of the mentioned series,
language learners had a significantly lower sense of self-concept on the domain
of physical appearance and attributes (PHY) than newcomers: t(86.46) = -

2.12, sig.(2-tailed) = -04, a = .05. In a postcolonial sense, identifying with “Self-

Other” relations between fictional characters may lead in a sense of owning
Othered bodies on the part of child learners. These findings supported Hunt’s
(2005) assumption on readers’ identities: “Readers are ideologically constructed
by their identification with the character” (p. 42). What appeared to be emerging

from this study, however, was a call for awareness of the interrelations among



the issues once approached separately, that is the liaison among narrative genre,

ideology of Othering, and identity construction in EFL classrooms.
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Chapter One
Introduction



1.1 Foreword

Always | wonder why narratives continue to fascinate readers during the
history of readership. After taking a course titled, Literature in Education in
Shahid Beheshti University as a part of MA program, my lifelong questions
had the chance of being answered. Then, in open classes of the Iranian
Academy of Persian Language I’ve got more familiar with the realm of
“narratology”, especially through taking a course named, Narrative Theory.

That was the departure point of the present study.

1.2 Statement of the Problem

Whereas TESOL textbooks continue to use the English language as a cultural
carrier of dominant ideologies, language materials for children are considered
too “innocent” to teach cultural discriminations. Most of these textbooks use
narratives as pedagogic tools for making language learning process more
enjoyable and interesting. One can see this humanistic claim visually printed
on the back cover of the textbooks for children, even in their accompanied
teacher's books. However, the exposure of learners with cultural issues and
the process of identity construction have started and almost finished before
teachers allow them to learn them through language materials for adult
learners.

Nowadays, in the literature of narrative theory, a new term for the field
of narrotology, narratives are considered the most important product of each
culture and naturally pregnant with assumptions, insights, ideologies, and so
on (Gramsci, 1971, as cited in Herman & Vervaeck, 2007, p. 218).

Because the primary purpose of language textbooks in Iran is to teach
English as a “foreign” language, as an outstanding issue, the dominant
ideology of Othering—“Us-Them” relations based on racial stereotypes—

1



should be more taken into account. Several studies have been done in Iran on
all the grades of High School Language Textbooks, Pre-university English
Textbook, and Interchange series (Arezoumandi, 2005; Ghalijian
Moghaddam, 2002; Kakavand, 2009; Sahragard & Davatgarzadeh, 2010) to
show the underlying ideologies in these materials. The present study deals
with a neglected area, that is, the domain of material development for
children. Generally speaking, much of the work done on learner’s identity has
occurred without consideration of psychological models of identity
development, which leaves unexamined some of the questions of how identity
develops. On the other hand, identity researches on EFL language learners are

rather orphaned, as Yihong, Yuan, Ying, and Yan (2007) proposed:

There seems to be an unstated assumption that learners’ self-identity
change is only relevant in English as a second language (ESL) context
where target-culture exposures are abundant; self-identity change is
unimportant or irrelevant in English as a foreign language (EFL)
context. Consequently, research on linguistic outcomes is abundant,

and research on non-linguistic outcomes is limited. (p. 134)

To bridge this research gap, the present study concerns with EFL readers’
positions against the current text hegemony in the field.

1.3 Significance of the Study

Language is the most common form of social communication. Because of the

nature of language as a social practice, language learning engages the

identities of learners. Interest in identity categories and language learning is

gaining momentum. TESOL Quarterly (2006) was devoted to the implications
2



of race as a form or site of oppression, but this is indicative of the previous
neglect of the topic.

Because of the role of language in the formation of identities and its
implication in ideologies, as Crookes (2009) noted, language teaching is
considered as political as any other domain of education and even more. One
particular use of language through which society seeks to exemplify its
current values and ideologies is that of narratives.

Our life is replete with stories. From early childhood, we are exposed to
other's narratives. As Nojoumian (2009) argued, “Narratives as linguistic
structures are the go-between human beings and the world” (p. 49). On the
other hand, childhood is seen as the crucial formative period in the life of
human beings. Therefore, on the basis of these narratives, the identities of
vulnerable children, at least its socio-cultural part (ethnic and gendered), are
constructed. To put this in a way closer to the purpose of present study,
language learners reading narrative-based textbooks are not only learning a
linguistic system, they are learning “a diverse set of socio-cultural practices,
often best understood in the context of wider relations of power” (Norton &
Toohey, 2002, p. 115).

Othering is an important issue for TESOL professionals to consider
because it shapes perceptions about many of the issues that administrators and
teachers face. As Palfreyman (2005) pointed out, these issues include
classroom interaction, conceptions of what is to be taught and how it should
be assessed, and the relative positioning of non-native and native-English-
speaking teachers. In other words, with regard to the current text hegemony of
ELT industry on ex-colonized countries, this study attempts at examining the

impact of the ideology of racial Othering on EFL language learners.



