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 چكيذه
 :(اهويت هوضوع و هذف)هوضوع و طرح هسئله . الف

ها اًذٗطِ إ را، ٍ ٗا للورٍ : ، اًذٗطِ آدهٖ تا حذّ زٗادٕ استعارٕ است1تٌا تراستذلال زتاًطٌاساى ضٌاختٖ

هَارد .  هعٌّٖ٘ را،  تر حسة اًذٗطِ ٍ ٗا للورٍ هفَْهٖ هع٘يّ دٗگرٕ درن ٍٗا تجرتِ  هٖ وٌ٘ن 2هفَْهٖ

تعث٘رات خَاًذُ هٖ ضًَذ، در زتاى ّإ گًَاگَى تِ صَرت  3استعارات هفَْهٖاٗي ًَع اًذٗط٘ذى ، وِ 

ٕ اٗي گًَِ تعث٘رات تِ گواى تعضٖ از پسٍّطگراى زتاى دٍم، آهَزش ٍفراگ٘ر.  ٍالع٘تّ هٖ ٗاتٌذ 4استعارٕ

 است، زٗادٕ غ٘ر استعارٕ حذ، زٗرا زتاى فراگ٘راى تا تاضذ دٍم تاٗذ تخطٖ لازم از ترًاهِ ّا ٕ آهَزش زتاى

 .لاٌٗفه از تَاًص ارتثاطٖ افراد را تطى٘ل ه٘ذّذ لازم ٍ  در حالٖ وِ تَاًص استعارٕ تخطٖ

 :پرسص هب و فرضيه هب هببنی نظري ضبهل هرور هختصري از هنببغ، چبرچوة نظري و. ة

ُ تَسط جَرج ل٘ىاف ٍ هارن تَدُ است ن 5«ًظرٗٔ استعارٓ هفَْهٖ»اٗي تحم٘ك  چْارچَب ًظرٕ

 تِ دًثال ٗافتي پاسخٖ تِ اٗي حاضرتحم٘ك ًخست، . ٍ تعضٖ از هحمماى دٗگر  ارائِ ضذُ است جاًسَى

تِ آًاى  زتاى اًگل٘سٖ در آگاّٖ زتاى آهَزاى ًسثت تِ استعارات هفَْهٖ سؤال  تَدُ است وِ آٗا تالاتردى

در پٖ ٗافتي اٗي تحم٘ك  دٍم،. ًواٗذووه  هؤثرترٕ  هٖ  آى زتاى 6در درن ٍ تَل٘ذ استعارات هتعارف

 تَسطگًَاگَى استعاراتِ هتعارفِ زتاى اًگل٘سٖ  دُ است وِ آٗا دضَارٕ درن اًَاعپاسخٖ تِ اٗي سؤال تَ

در پٖ ٗافتي پاسخٖ تِ اٗي سؤال تَدُ تحم٘ك حاضر  ٍ سَم، . گ٘راى فارسٖ زتاى تِ ٗه اًذازُ استفرا

تَسط  اًگل٘سٖ استعارات هتعارف زتاىٍ درن  زتاى است وِ آٗا ت٘ي هْارت اًگل٘سِٖ زتاى آهَزاى فارسٖ

 .ّوثستگٖ  هعٌادارٕ ٍجَد داردآًاى 

هورد تحقيق، نوونه گيري و روضهبي  تحقيق، جبهؼهتحقيق ضبهل تؼريف هفبهين، روش روش . پ

 :داده هب   اجراي آى، ضيوه گرد آوري و تجسيه و تحليل ۀنوونه گيري، ابسار انذازه گيري، نحو

ٗه  وِ تِ ًظام هفَْهٖ فرٌّگ ضَدتِ استعاراتٖ اطلاق هٖ « استعارات هتعارف»در اٗي تحم٘ك اصطلاح  

تِ « تَاًص استعارٕ»ٍ اصطلاح  اًعىاس هٖ ٗاتذ، ضىل هٖ تخطذ، ىآ هرُ، وِ در زتاى رٍزجاهعٔ زتاًٖ

  .گرددتَاًائٖ فراگ٘راى زتاى دٍم در درن ٍ تَل٘ذ استعارات هتعارف زتاى دٍم اطلاق هٖ 

                                                           
1

 cognitive linguists 
2

 conceptual domain 
3

 conceptual metaphor 
4

 metaphorical expressions 
5

 conceptual metaphor theory 
6

 conventional metaphors 
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عثارت  دٍٗست ، تعذاداًجام گرفت ترإ ٗافتي پاسخٖ تِ سؤال ًخستوِ  در آزهاٗص ًخست، 

،  ٗه زتاى اًگل٘سٖرضتِ  سال دٍم داًطجَٗاى فارسٖ زتاىِ اًگل٘سٖ تِ دٍ گرٍُ از زتاى استعارٕ هتعارف

 ،ٗعٌٖگرٍُ گَاُ تا  رٍضٖ سٌتٖ. ّفتِ آهَزش دادُ ضذ گرٍُ گَاُ ٍ  ٗه گرٍُ آزهاٗص،  تِ هذت  دٍازدُ

چَب  رٍضٖ در چْار عارات هفَْهٖ، ٍ گرٍُ آزهاٗص تادادى ّر گًَِ آگاّٖ تِ آًاى ًسثت تِ است تذٍى

اٗي فراگ٘راى  .دادُ ضذزتاًطٌاسٖ ضٌاختٖ، ٗعٌٖ تا دادى آگاّٖ تِ آًاى در هَرد استعارات هفَْهٖ، آهَزش 

وِ ّر  ُ ٍ ً٘س در آزهَى تَل٘ذ وٌترل ضذٓ اٗي عثارات، درن عثارات استعارٕ آهَزش دادُ ضذدر آزهَى 

در .اًجام گرفت، ضروت وردًذ  9، ٍ آزهَى درًگ٘ذ8ُ، پس آزهَى7ٗه در سِ ًَتت تصَرت پ٘ص آزهَى

سال  ، گرٍّٖ از داًطجَٗاى فارسٖ زتاىصَرت گرفت ترإ ٗافتي پاسخٖ تِ سؤال دٍم آزهاٗص دٍم، وِ

درن اًَاع استعارات  دضَارٕ وِ ترإ اًذازُ گ٘رٕ چْار گسٌِٗ إ آزهًَٖ زتاى اًگل٘سٖ در ٓرضت دٍم

ترإ ٗافتي پاسخٖ تِ سؤال  در آزهاٗص سَم، وِ ٍ.ًوَدًذتَد، ضروت  هتعارف زتاى اًگل٘سٖ ساختِ ضذُ

رضتِ زتاى اًگل٘سٖ در  سال اٍل، دٍم، ٍ چْارم ، گرٍّٖ از داًطجَٗاى فارسٖ زتاىاًجام گرفت سَم

اهتحاى آزهَى درن استعارات هتعارف زتاى اًگل٘سٖ ٍ آزهَى هْارت زتاى اًگل٘سٖ ه٘ط٘گاى  ضروت 

، در آزهاٗص دٍم از تحل٘ل 10تٖ-آزهَىدر آزهاٗص ًخست از چْار ترإ تجسِٗ ٍ تحل٘ل دادُ ّا،  .وردًذ

  .ضذاستفادُ  13از آزهَى ّوثستگٖ پ٘رسَى ، ٍ در آزهاٗص سَم 12ٍ آزهَى تعم٘ثٖ  11ٍارٗاًس

 :يبفته هبي تحقيق. ت

فراگ٘راى  زتاى دٍم ًسثت تِ تِ ًظر هٖ رسذ آگاّٖ افساٖٗ  ًطاى دادُ است وِ   آزهاٗص ًخست ًتاٗج

هارٕ هعٌادارٕ در تَل٘ذ ٍ ٗا درن هعاًٖ عثارات استعارٕ تَسط فراگ٘راى آاستعارات هفَْهٖ زتاى دٍم اثر

 .  ًذارد  در دراز هذت زتاى دٍم

تِ  ،ٗسٖلزتاى اًگ هتعارف ًطاى دادُ است وِ ت٘ي تعضٖ از اًَاع استعارات آزهاٗص دٍم ًتاٗج

اٗي آزهاٗص  .هعٌادارٕ ٍجَد دارد  آهارٕ زتاى، تفاٍت ّإفارسٖ فراگ٘راى  تَسطفْن آًْا  ٕلحاظ دضَار

                                                           
7

 pretest 
8

 posttest 
9

 delayed test 
10

 t-test 
11

 analysis of variance (ANOVA) 
12

 post hoc test 
13

 Pearson‘s correlation test 
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فارسٖ  آًْا تَسط تِ لحاظ درن ،اًگل٘سٖ زتاى سادُ ترٗي عثارات استعارٕ هتعارف ًطاى دادُ است وِ

، ٍ  ٗىساىتا هعادل ّإ خَد در زتاى فارسٖ  14از لحاظ صَرت ٍ ضالَدٓ هفَْهٖ عثاراتٖ اًذ وِ ،ىًازتا

فارسٖ  زتاى وِ از لحاظ صَرت ٍ ضالَدٓ هفَْهٖ تا هعادل ّإ خَد دراًذ هطىل ترٗي آًْا عثاراتٖ 

 .هتفاٍت اًذ

اٗي در  ًطاى دادُ است وِ ت٘ي هْارت ولٖ زتاى اًگل٘سٖ ضروت وٌٌذگاى آزهاٗص سَم ًتاٗج

زٗادٕ ٍجَد  هعٌادار ًسثتا آًاى ّوثستگٖ تَسط ٍ  تَاًاٖٗ درن استعارات هتعارف  زتاى اًگل٘سٖ آزهاٗص

  .دارد

 :نتيجه گيري و پيطنهبدات. ث

 اًگل٘سٖزباى  رٍزأً  تعب٘رات استعارًٕتاٗج اٗي تحق٘ق، بِ لحاظ ًظرٕ ٍ آهَزضٖ، برإ آهَزش ٍ فراگ٘رٕ 

را گسترش دادُ ٍ   در زباى 15ترت٘ب دضَارٕهْن تر از ّر چ٘سٕ، اٗي ًتاٗج هفَْم  .بَد دبس٘ار سَدهٌد خَاُ

ّوچٌ٘ي، ًتاٗج اٗي تحق٘ق ًطاى هٖ دّد كِ لازم . سؤالاتٖ در هَرد سٌجص عبارات استعارٕ هطرح ًوَدُ است

، با تَجِ بِ ًَع هْارت زباًٖ إ كِ آهَزش داد هٖ ضَد، رٍٗكرد هتفاٍتٖ ًسبت بِ زباى دٍم  است هدرساى

هفَْهٖ اٗي  ضالَدٓ ً٘س از رٍش ّإ هتفاٍتٖ برإ تأك٘د برآهَزش عبارات استعارٕ زباى دٍم داضتِ باضٌد، ٍ 

 .گًَِ عبارات استفادُ كٌٌد

   .                                                                 صحت اطلاعات هٌذرج در اٗي فرم تر اساس هحتَإ پاٗاى ًاهِ ٍ ضَاتط هٌذرج در فرم را گَاّٖ هٖ ًواٗ٘ن

 :اٌّواًام استاد ر

 :سوت علوٖ                                                                                                 

 :ًام داًطىذُ                         :                                                     رئ٘س وتاتخاًِ 
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ABSTRACT 

Cognitive linguists argue that human thinking is largely metaphorical: we 

understand or experience one idea, or conceptual domain, in terms of 

another. Instances of this kind of thinking, referred to as conceptual 

metaphors, are realized as metaphorical expressions in everyday language.    

Some second language researchers believe that the teaching and learning of 

such expressions should constitute an integral part of any language 

teaching program.  

 The purpose of this study was threefold. Firstly, it aimed to 

determine whether raising learners' awareness of conceptual metaphors 

would help them comprehend and produce English metaphorical 

expressions more effectively. Secondly, it aimed to find out whether 

different types of conventional English metaphors pose the same degree of 

difficulty for Iranian learners to comprehend. And thirdly, it aimed to find 

out whether there is a relationship between Iranian learners' overall English 

language proficiency and their comprehension of conventional English 

metaphors.    

 To answer the first research question, two groups of second-year 

Iranian English majors, a control group and an experimental group, were 

taught about two-hundred English conventional metaphorical expressions 

over a period of twelve weeks. We taught one group using a cognitive 

linguistic approach, in which we raised the participants' awareness of the 

conceptual metaphors underlying the metaphorical expressions, and the 

other group using a traditional approach, in which we did not foster such 

awareness. The subjects were given a metaphor production test and a 

metaphor comprehension test as pretests, posttests, and delayed tests. 

Results showed that, for metaphor production, there was no significant 

difference between the two groups. As to metaphor comprehension, 
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although the experimental group outperformed significantly the control 

group in the short term, they could not retain the teaching effect in the long 

term.  

 To answer the second research question, a group of second-year 

university students majoring in English literature and in English translation 

took a multiple-choice test of conventional English metaphors. The test 

consisted of six subsections, each of which contained fifteen test items 

related to one of the six types of metaphor variation that some researchers 

argue to exist between metaphors in two languages. Results showed that 

there were statistically significant differences between some of the six 

types of English metaphors for Iranian learners to comprehend.  

 To answer the third research question, the same test used in the 

second experiment and a version of Michigan Test of English Language 

Proficiency were administered to a group of first-, second-, and fourth-year 

university students majoring in English literature and in English translation. 

The results showed that there was quite a high significant correlation 

between the participants' overall English language proficiency and their 

ability to comprehend conventional English metaphors.  

 The results have important theoretical and pedagogical implications 

for the teaching and learning of second language everyday metaphorical 

expressions. Most importantly, they extend the concept of "difficulty order" 

and pose questions about the assessment of second language metaphorical 

expressions. Furthermore, they imply that teachers should treat such 

expressions differently, depending especially on the type of language skill 

that is being taught, and should use different techniques to emphasize the 

conceptual basis of such expressions.  

 

 



xiii 
 

TABLE OF CONTENTS 

  Page 

DEDICATION ………………………………………………….viii 

ACKNOWLEDGMENTS ………………………………….ix 

ABSTRACT …………………………………………………… xi 

TABLE OF CONTENTS………………………………………..xiii 

LIST OF TABLES………………………………………………xvii 

LIST OF FIGURES………………………………………… …..xix 

LIST OF APPENDICES………………………………………...xxi 

LIST OF ABBREVIATIONS…………………………………..xxii 

CHAPTER 1:  INTRODUCTION ………………………………1  

1.1  Background of the Study……………………………. 2 

1.2  Statement of the Problem ……………………………6 

1.3  Significance of the Study…………………………….13 

1.4  Definition of the Key Terms………………………....16 

1.5  Research Questions and  Null Hypotheses…………..20 

1.6  Limitations and Delimitations of the Study………….22 

1.7  Organization of the Study……………………………23 

CHAPTER 2:  REVIEW OF LITERATURE…………………...25 

2.1. Introduction…………………………………………..25 

2.2  Theories of Metaphor…………………………………25 

2.2.1 Aristotle's Theory of Metaphor………………...27 

2.2.2 Substitution theory……………………………..29 

2.2.3 Comparison theory……………………………..30 

2.2.4 Interaction  theory……………………………...32 

2.2.5 Salience-imbalance theory……………………..35 

2.2.6  Domains-interaction theory……………………37 



xiv 
 

 Structure-mapping theory: metaphor  

    as analogy…..................................................40 

2.2.8 Class-inclusion theory…………………… …..46 

2.2.9 The Pragmatic theory of Metaphor……… …..51 

2.2.10  

Conceptual metaphor theory…………………….55 

2.2.10.1 Problems with the traditional  

        view of metaphor…………………..56 

2.2.10.2 Definition of metaphor…………….57 

2.2.10.3  Types of metaphor………………….60 

2.2.10.3.1 The conventionality  of 

       metaphor ……………….63 

2.2.10.3.2 The cognitive function of 

       metaphor ……………….64 

2.2.10.3.3 The nature of metaphor …65 

2.2.10.3.4 Levels of generality of 

      metaphor ………………..67 

2.2.10.3.5 Complexity of metaphor. . 69 

2.2.10.4 Metaphorical entailments………….71 

2.2.10.5 Basis for metaphor…………………72 

2.2.10.6 Metaphor and similar concepts…….75 

2.2.10.7 Conceptual blending……………….80 

2.3  Metaphor and Language Teaching…………………….85 

2.3.1 Cognitive linguistics and second  language 

teaching………………………………………86 

2.3.2 The concept of motivation……………………89 

2.3.3 The concept of metaphorical competence……92 

2.3.4 Conceptual fluency and L2 research studies…97 



xv 
 

2.3.5 Conceptual metaphor in second language             

learning periodicals………….. …………….. 102 

2.3.5.1 Applied Linguistics…………………103 

2.3.5.2 ELT Journal……………………….106 

2.3.5.3 Humanising Language Teaching….108 

2.3.5.4 MED Magazine……………………114 

2.3.5.5 ESP journals ………………………115 

2.3.6 Metaphor awareness-raising studies…………117 

2.4  Shortcomings in L2 Metaphor Teaching Studies …….124 

CHAPTER 3:  METHODOLOGY………………………………129 

3.1   Introduction…………………………………………..129 

3.2   Participants……………………………………………130 

3.3   Instruments, Materials, and Procedures………………132 

3.3.1 Experiment 1………………………………. .132 

3.3.2 Experiment 2…………………………………143 

3.3.3 Experiment 3…………………………………145 

3.4   Data Analysis…………………………………………146 

3.4.1 Experiment 1…………………………………146 

3.4.2 Experiment 2…………………………………149 

3.4.3 Experiment 3…………………………………151 

3.5   Summary of the Chapter………………………………153 

CHAPTER 4:  RESULTS AND DISCUSSIONS………………..154 

4.1  Introduction……………………………………………154 

4.2  Testing the Research Hypotheses……………………...155 

4.2.1 Research hypothesis 1………………………..155 

Research hypothesis 2………………………..158 

4.2.1.1 Descriptive statistics……………….159 

4.2.1.2 Means plot…………………………159 

4.2.1.3 Test of homogeneity of variances….160 



xvi 
 

4.2.1.4 ANOVA……………………………161 

4.2.1.5 Multiple comparisons: 

Tamhane's T2 test…………………161 

4.2.2 Research hypothesis 3……………………….165 

4.2.2.1 Descriptive  statistics………………166 

4.2.2.2 Correlation  test…………………….166 

4.3  Summary of the Findings……………………………..168 

4.4  Discussion of the Findings……………………………169 

4.4.1 Research Question 1………………………….170 

4.4.2 Research Question 2…………………………174 

4.4.3 Research Question 3…………………………180 

4.5 Summary of the Chapter……………………………….183 

CHAPTER 5:  SUMMARY, IMPLICATIONS,  

                        RECOMMENDATIONS, AND CONCLUSION..184 

5.1   Introduction………………………………………..184 

5.2   Summary of the Study……………………………..184 

5.2.1 Experiment 1…………………………..186 

5.2.2 Experiment 2………………………….187 

5.2.3 Experiment 3………………………….188 

5.3   Implications of the Study………………………….189 

5.3.1 Theoretical implications………………190 

5.3.2 Pedagogical implications……………..194 

5.4   Recommendations for Further Research………….200 

5.5   Conclusion………………………………………...206  

References………………………………………………………..209 

Appendices……………………………………………………….228 



xvii 
 

LIST OF TABLES 

Table                 Page 

Table 3.1 Types of variation between metaphors 

                  in two languages …………………………………...144 

Table 3.2 Summary of Experiment 1…………………………..148 

Table 3.3 Summary of Experiment 2…………………………...150  

Table 3.4 Summary of Experiment 3……………………….......152   

Table 4.1 Mean, standard deviation, and t-test results for       

                 the posttest—pretest gain scores relating  to the 

                 metaphor comprehension test ………........................156 

Table 4.2  Mean, standard deviation and t-test results for the              

delayed test—posttest gain scores relating to the                            

metaphor comprehension test………………………157 

Table 4.3  Mean, standard deviation and t-test results  for                                  

the posttest—pretest gain scores relating  the                             

to metaphor controlled- production test………….....157  

Table 4.4  Mean, standard deviation and t-test  results for                         

the delayed test—posttest gain scores relating                            

to the metaphor controlled-test……………………..158 

Table 4.5  Descriptive statistics for the students' scores  

                  on CEMVT…………………………………………159 

Table 4.6   Levene's test for homogeneity of variances………..160 

Table 4.7 ANOVA summary table for the comprehension  

                  of the six types of English metaphors………………161 

Table 4.8   Multiple comparisons: Tamhane's T2 test…………163 

Table 4.9   Descriptive statistics for the subjects' scores  

                   on the MTELP and CEMVT………………………166 

Table 4.10  Correlation between the MTELP and CEMVT…...167 

                    



xviii 
 

Table 4.11 Descriptive statistics for the subjects' scores 

                   on the MTELP and their scores on the six 

                     types of English metaphors……………………….167 

Table 4.12 Correlation between the learners' scores on the 

                   MTELP and their scores on the six types of 

                   English metaphors…………………….....................168 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



xix 
 

                              LIST OF FIGURES 

 

Figure                                                                               Page 

Figure 2.1 The metaphorical relationship 

                   in the substitution theory ……………………..........30        

Figure 2.2 The metaphorical relationship  

                  in the comparison theory……………………………31 

Figure 2.3 A schematic representation of Max Black's 

                  interaction view of metaphor ………………………34 

Figure 2.4 A schematic representation of Ortony's 

                  salience-imbalance  model of nonliteral  

                  comparison or metaphor ……………………………36 

Figure 2.5 A schematic representation of the 

                  metaphor Brezhnev is a hawk according to 

                                      domains-interaction theory of metaphor ……..….…39 

Figure 2.6 A schematic representation of metaphorical  

                  mapping for the metaphor "Socrates was a  

                  midwife" according to the structure-mapping 

                  theory………………………………………….…....45 

Figure 2.7 A schematic representation of Glucksberg  

                  and Keysar's class-inclusion model of  

                  metaphor ………………………………….……......48 

Figure 2.8 A schematic representation of property 

                  Attribution model…………………..………………50 

Figure 2.9 Searle's three-stage model of interpretation                 

                  Of metaphorical utterances…………………………54 

Figure 2.10 Metaphorical mappings as the systematic             

correspondences between elements of the                             

source and target domains………………………...59 


