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Abstract

The need to communicate globally and to improve in most technical, scientific, commercial
and other aspects, people have been driven to learn the international language of the world,
namely English. There have been a lot of methods and techniques proposed to learn English
language rapidly and properly. This study aims at proposing a storytelling technique which
plays a crucial role in the development of mother tongue. Language therapists and
psychologists have emphasized the importance of storytelling in the process of linguistic
and psychological growth of children. In this regard we can list such advantages as,
vocabulary retention, listening comprehension improvement, intonation and stress
acquisition and the rest. The present study claims that storytelling can be incorporated in
the curriculum of even adult foreign or second language learners to help them improve their
language through an effective technique. Sixty intermediate level English language
Jearners, who were all female, were divided into two experimental and control groups
respectively. The pre-test consisted of, 1.A twenty true or false item reading comprehension
questionnaire and 2.A quick motivation test for reading stories, containing twenty items. In
the control group the teacher narrated a story for about twenty minutes in each twenty four
sessions. After the treatment both groups took both the exams, the first of which differed in
the questions while the motivation test remained the same. Using the T-test it was found
that; storytelling does not lead to the improvement of reading comprehension whereas it
increases the EFL learners' motivation to read stories in English which in turn will provide
the students with valuable material to progress in English language learning. The level of

significance was 0.1.
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1.1 Introduction

Learning a second language especially English has become the concern of millions of
people all over the world. The root of this concern can be sought in different areas, the
most important of which is to understand and speak to the world.

Parallel with the notion of globalization much more need is felt to learn English to
jump on the bandwagon. Throughout the history of teaching foreign languages there
have been lots of approaches, methods and techniques in paving thé way for equipping
people with probably the most powerful social device , so to speak language, each of
which claiming to be the best and the most effective. In primary classroom today,
pupils need to master the four language skills. There are listening, speaking, reading
and writing activities. Through these four language skills, the school can provide an
appropriate atmosphere for the learners. So, they need a good language teaching to
teach all these four skills. In order to have a good language teaching, we need to have
good teachers, good learners, good habits, good methodology and last but not the least
good materials. Insufficient materials can bungle the job of teaching as we have
witnessed in so many schools, institutions and even universities. The absence of
coherence and cohesion, the inappropriateness, the absence of a firm theoretical
foundation, the lack of clear objectives and aims and finally non-authenticity can all

lead to the development of poorly designed materials which can lead to the failure
either in delivery or reception of language learning. It is indeed a hard task to design
appropriate quality material which meets the standards and can well combine and
integrate the language skills. In this regard we can take advantage of a resource,

named story to provide us with a highly culturally and linguistically rich content to

deliver language teaching properly provided that it is used efficiently and adequately.
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The use of literature to teach second/foreign languages can be traced back to over one
century ago. In the nineteenth century, second/foreign languages Vjvere taught with the
help of the Grammar Translation Method. Students would translate literary texts from
the Second/foreign language to the native language. When this method was replaced
by methods that emphasized structures and vocabulary, literature was no longer used.
Thus, neither the Direct Method nor the Audiolingual Method utilized literature to
teach second/foreign languages. In the seventies, methods such as the Community
Language Learning, Suggestopedia, the Silent Way, Total Physical Response, and the
Natural Approach did not utilize literature to teach second/foreign languages, and

neither did the Notional-Functional Syllabus.

For the past two decades or so, literature has found its way back into the teaching of
EFL; however, not the way it was used with the Grammar Translation method.
Instructors have realized that literature can be used to reinforce the skills and
complement language teaching. Ghosn (2005) affirms that "with students at the
beginning and intermediate levels, instructors can use literary texts for language
practice, reading comprehension, and possible aesthetic appreciation”. In contrast,
with advanced students literary texts may be utilized for the "development of
knowledge of world literature, practice in reading and discussing creative work, and
the introduction of literary concepts, genres, and terminologies—e g, recognition of
figures of speech, levels of meaning, and other stylistic features" (Ghosn, 2005).
Moreover, students can gain insight into literature by gaining entrance to a world
familiar or unfamiliar to them due to the cultural aspects of stories, and taking a
voyage from the literary text to their own minds to find meanings for ideas, leading to

critical thinking.
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Stories are everywhere. We write them, we hear them, we tell them and we read them.
Sometimes we feel the stories we tell or we are told and very often it becomes part of
our identity or become part of the story. Stories are used to share experiences and
knowledge, to convey thoughts and to negotiate ideas. We even al‘times use stories to
motivate people about things, to entertain them and to show our feelings. Using stories
can also enhance our memory and visualization skills. It is a way of relaying not just
our own experiences but the others to the readers or listeners. Beside all these
advantages storytelling has been used as a powerful learning tool and we have seen
advantages of using stories in different ways such as, reading, writing, listening and
speaking task. McDrury and Alterio (2008) believe that a widespread acceptance of
storytelling by many scholars in the field of education has paved the way for transition
of this tool to educational settings. The}; go on to justify the us:e of storytelling in
higher education as claiming for the existence of a relationship between storytelling
and critical thinking (McDrury, Alterio, 2008). We know that storytelling has helped
us understand the world around us in meaningful and enjoyable ways and it has also
led us to think reflectively about ourselves, our experiences and our problems.
McDurry and Alterio (2008) also believe that storytelling facilitates learning through
reflective thinking. Reflection has gained a lot of attraction all over the world and is
seen as a very powerful agent in education. Storytelling can show us ourselves through
the deeds of others thus reflecting us indirectly. Another merit of st,ories is the delivery
of linguistic elements in a socio-culturally rich context which is a key to meaningful
learning. As we have read and heard a lot about the importance of contextualized
learning materials as opposed to decontextualized, non-authentic ones, we come up

with the substantiality of using stories in language classes. Cited in McDrury and

Alterio (2008) the importance of context in relation with learning is central to
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Vygotsky (1987). Moon (2001) believes:"with the rising numbers in higher education,
the opportunity for the expression of the individual can become lost. Storytelling, in
its many manifestations, allows individual expression to shine through. It is a way of
combining creative and reflective capacities in a manner that well supports learning
(cited in McDrury, Alterio, 2008. p.30). When storytelling is formulized in thoughtful
and meaningful ways, it captures everyday practice moments a;]d turns them into
learning opportunities (McDrury, Alterio, 2008). Byatt (2000) says: "storytelling is 'as
much part of human nature as breath and the circulation of blood"(cited in McDrury,
Alterio, 2008, p. 166). With the abovementioned quotations and a lot more ideas about
the advantages of using storytelling in education specifically learning languages, the
lack of this culturally, socially and linguistically powerful tool is felt in our

educational settings especially in TEFL.

1.2 Statement of the problem

Storytelling is a practical and powerful teaching tool, especially for language learning.
Teachers in language classrooms, however, may hesitate to incorporate storytelling
into language instruction because of an already overloaded curriculum. English
teachers may complain about additional problems such as having little prior
experience with integrating storytelling into language teaching, locating appropriate
stories, and lacking the cultural and language abilities to handle storytelling in
English. Despite all the advancements in the field of language teaching in the world,
there are some problems in this regard in EFL teaching setting in Iran, mostly at

schools and state education centers. To some extent this is due to using non-authentic

she s prbtieatiflatdl)




material to deliver linguistic elements. The lack of authentic material to foster
Janguage properly is obviously felt.

The value of storytelling as a rich source of literature, culture, and linguistic elements
is known to most of us not always through scientific proofs but our own experiences
of developing our mother tongue. Knowing this fact we expect the utilization of
storytelling in language classes. The present study hopes to find out whether
storytelling can be adopted as an effective technique to help learners improve their
learning a foreign language, here English. In this study the reseaicher works on two
traits which might be affected by storytelling, one is reading comprehension and
another motivation for reading stories in English. In other words, if storytelling plays
an important role in the development of L1 acquisition, can it have the same role in
the learning of L.2?. No need to say, for storytelling to be used in EFL classes it needs

sufficient scientific and empirical support.

1.3 Significance of the study

[earning foreign languages, specifically English has become the concern of millions
of people all over the world. People from different nations and countries feel the
necessity to be equipped with a unique device to communicate with the whole world,
namely language. English as an international language plays a significant role in
commerce, art, sports, politics, science and so on. As some people argue the whole
world has turned into a global village where the inhabitants need to communicate,
convey, advertise, teach, learn and share experiences with each other. The basic need
to learn English is obviously clear to everyone. In a sense we have quite a clear picture

of "what" we should do. The controversy is more revolving around the "how" of doing
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