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In this study, the researcher is gomg to answer Whether Iranlan students prefer to use non-linear (1nd1rect)
paragraphs or linear ones, in other ‘words,’ Whether understandmg non-hnear paragraphs is easier for

‘Many researches have been conducted on the issue of linear and non-linear systems of writing around the
“world.: But few studies have been conducted in Persian language so that the researcher beheves that this
study is an 1mportant step toward understandlng the nature of Per31an writing system.
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The study of contrastive rhetoric has started since the publication of an article by Kaplan (1966)
entitled "cultural thought patterns in intercultural education". After reading and analyzing the
forms of these student essays, Kaplan suggests that the forms these essays took might reflect the
"thought patterns” of the writers' culture. Kaplan (1966) believes that Oriental thought was said to
follow a spiral, for example, whereas "English" thought was sald to follow a strarght line the main
research questions are as follow: ' -
1-Is there any significant difference between Iranlan students comprehensron of linear and non-
linear English and Persian paragraphs in immediate conditions?

2-Is there any significant difference between Iranian students’ recalhng of hnear and non-hnear
English and Persian paragraphs in delay conditions?
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Our research population werel70 students who were studying Enghsh language at the Islamic Azad
’ University of Ilam in 1384-85. All classes were defined as clusters. Two classes, including female and
male, were randomly selected as our participants. 70 students took part in this research. The participants
in two classes. received two texts, one received English and Persian linear paragraphs and the other
received English and Persian non-linear paragraphs. The participants’ comprehension and recalling
responses were analyzed by three raters. Responses were scored ona sm-pornt scale.
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The researcher has shown that those Iranian students prefer non-hnear paragraphs to linear ones
in both English and Persian languages. That is, understandmg and recalling of non-linear
paragraphs in both English and Persian language, is much easier for Iranian students than linear
ones, in other words, Iranian students may have dlfﬁculty in comprehension and recalhng of
linear paragraphs

uhl.é_mm_;Lg_).\S@uu

The results of this study showed that Persian and Enghsh are different i in their use of linear and non- -
linear paragraphs. Of course it does not mean that we just teach and accept western linear way of writing;
it would be language imperialism and also a new colonialism to advocate the idea that only linear
rhetorical patterns are acceptable and must be taught in our educatlon What here we need isthe -
1ntroduct10n of both systems of writing. : .
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| Iranian 'students rather than ‘liriear ones and-also "1fithey keep hon- hnear paragraphs in mind for a longet |
time than linear ones. So this study will test Kaplan’s ‘¢claim’ about an oriental language (i.¢” Persian).
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Abstract‘

The study‘ ot’ contrastrve rhetorrc has started since the pubhcatlon of an
~ article by Kaplan (1966) entrtled "cultural thought patterns in 1ntercultural
educat1on". After readlng and analyzmg the forms of these student esSays
: Kaplan suggests that the forms these essays took mlght reﬂect the "thought .
patterns" of the wrrters culture Kaplan (1966) belreves that Oriental thought
Was said to follow a sp1ral for example, whereas "Enghsh" thought was sard‘
to follow a stralght line.

; Thls .study: intends to innvestigate the differences between Iranian
- students' cornprehension of linear‘and non-linear paragraphs in both English

and.'Persian languages, a linear paragraph :the approach is direct and the entire

sentences support only the main idea in the paragraph, whereas in a non-linear

paragraph an lndirect approach'is used and comes to the point'only at the end.

Lrnear paragraph is the characterrstrc of wrrtrngs by people Wrth Western
culture background Whlle non-hnear paragraphs are more common in Eastern
| cultures So th1s research is kan attempt to proue that comprehensmn and
) ,, recalhng of non-lrnear paragraphs are easrer for Iranran students. As a result,

the main research questions are as follow:

1-Is there any signiﬁCant difference between Iranian students’ comprehension

of linear and _non'-linearv'._English and Persian fparagraphs in immediate -

- conditions?
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(2-Is there :any'v signiﬁcant difference between .Iranian students” recalltng Qf
: _1inear and_'ri‘(;)n_-,‘ll'inear English and Pxer‘,si'anrf’;»)aragrapns 1n delay conditions? -
vBy g1v1ng fanv .lir‘iear' and n'on-lineaf paragraphs in English a’nd_‘Persiani
language to 40 1ranian stutlents; the,researchet has 'shown that thoae Iranian:
students prefe‘r:npn-linear paragraphs tQ ‘linear' ones in both Engliéh' and Persian
languages. That T.is, underétanding and fecalling of non-linear paragraphs, in
- both Englisn'and Persian langnage, is much easier for Iranian students than
“linear  ones, m other words, 'Iranian ‘studenté ma}; have difficulty in
comprehensmn and recalling of 11near( naragraphs leading to the concluston
v.that Per51an and Enghsh are different in their use of non-lmearlty and lmeanty
-and, as Kaplan and his followers emphas1ze in Eastern cultures .mdlrect-
. approachils used and comes to the .pomt only at the end, wtnle Westem ones
feilew an Anglo;Eufopean thought pattern Wthh is direct, linear and to the‘
topic‘awayifrc’)rn .any unneceasary digression. These findings lend support tcv)' the
existenee'of ci'oss;cuitural differenceé between Persian and-English So this .
study supports the clalms made by prev1ous research (cf. Kaplan, 1966; Kaplan ) k
B and Ostler, 1982 Regent 1985 Clyne 1984 Dantas Whltney and Grabe

- 1989; Carson et al 1990) that ertlng isa cultural phenomenon ThlS is

mdlcatlve of ‘the fact that dlffe.rent‘ culturesv have dxfferent rhetorical

* preferences.
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~ 1-INTRODUCTION

The study of contrastive rhetoric has started since thé publication of an article by

. Kaplan (1966) entitled "cultural thought patterns in intercultural education”. After

reading and analyzing' the forms of these student essays, Kaplan suggested that the forms

- these essays took mlght reflect the "thought patterns" of the wrlters cultures ("Orrental" ‘
' thought was said to follow a spiral, for example, whereas "Enghsh" thought was said to
’ follow a stralght lme) Thls research was the first major attempt to study how Llcultures

”mamfest in L2 wrrtlng It was influenced by Saplr-Whorf hypothesrs which states the

"relatronshrp between language and thought expounded in its most explicit form by

: American anthropolog1cal 11ngursts Edward Sapir (1884-1939) and Benjamm Lee Whorf
: (1897 -1941). Also known as the theory of hngulstlc relatrvrty, the hypothe31s states (in
"the words of Whorf) that" we drssect the nature along lmes laid down by our natlve‘
| languages " (Crystal, 1992 p- 306) Itis sa1d that that the orrgrn of contrastlve rhetorlc o
| was Kaplan s work on three 1mportant intellectual tradltrons contrastive analys1s the

‘ Saplr—Whorf hypothe51s and emerging field of composmon and rhetoric (Connor, 1996)

Later Kaplan (1987) revrsed his deterministic hypothe51s of cultures effects on

language use and offered a weaker version. The revision suggests that all the d1fferent

‘ rhetorlcal ways of thrnkmg may be p0551ble in any written language but that one cultural

T thought pattern is dorr_unant due to social, cultural and_hngulstlc constrains.




.

From the begmmng of 1970 untrl the m1d-1985 durmg the period of the dommance o
: of the process approach in teachmg composrtron the rate of contrastrve rhetorrc research
“ dechned Kaplan further added that rhetorlc isa phenomenon tled to the lmgulstlc system

: A‘ 9f a particular language and that logic-in so far as it is reﬂected in rhetoric and in "~

grammar-is also tiedtowthe linguistic system through which it is expressed. He called

logic the basis of rhetorlc saying’ that it" is evolved out of a culture; [and] it is not

- universal [so that] rhetoric is not universal either but varies from culture to culture and

even from time to time wrthm a glven culture"(1972,p 4) However, since the mrd-l980

vv ‘due to the development of text linguistics, discourse analysis and SOClOlll’lgUlSthS
contrastive‘rhetoric has revised renewed attention. Another factor which contributes to
the new attention‘:toh contrastive rhetoric was that cultural ‘diversit‘y program gained

-prestigious status in the United‘ State. These changes result in paradigm shift in Wthh the

" study of contrastive rhetoric was broadened to cognitive and socio-cultural variables

+ . across cultures (Connor, 1996). '

: ‘Researchers who do contrastive rhetorical studies are interested in how writers' cultural“

- ‘ backgrounds influence how. they organrze therr wrmng, what they choose to use as
R jevrdence in supportmg thelr main 1deas how they express their main 1deas and (usually)
how they Write ina foreign language (usually Engllsh). As a matter of fact, Enghsh as
Foreign Language (EFL) students who come from different cultural backgrounds often

have drfferent kinds of problems than do native speakers of Enghsh Aside from the

| ;obv1ous grammatrcal and spelhng problems, EFL students mlght have dlfﬁcultles with ,
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organization; support, claims, etc; these kinds of probiems are 'obvious in any EFL class.

. 'But in Iran, the above mentioned problems, and éspécially the effect of native culture on

v

second language writing have been ignored in most cases.

Many researches have been conducted on the issue of linear and non-linear systems of

~ writing around the world. But few studies have been conducted in Persian language so.

that the researcher believes that this study is an imporfant step toward understanding the

* nature of Persian writing system and its effect on students’ comprehension.
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v1-2-St‘atement of the problem

Contrastiverhetoric is a kind o.f‘text analysis and an aree of research in second language
acquisition that identifies prolalems in composition encountered by second language
writers and by referring to the rhetorlcal strategies of the ﬁrst language attempts to
explam them(Connor,1996). Since its 1nceptlon in1966 by Robert Kaplan, contrastive
rhetoric has developed as a research approach wh1ch has been used to examine discourse
and rhetorxc Kubota and Lehner (2004) explam that contrastive rhetoric’s ﬁrst aim vsras to
explore written text but later it expanded its area of actlvrtles to cover different genres,
disciplines... |

The prlmary focus of contrastive rhetoric 1nvolves drfferences across cultures The
primary audiences using contrastive rhetorlc have been second language writing teachers.
Contrastive rhetoric has .provided insights into students’ problems with adjusting to
English rhetoric by supplying information .about rhetoric used by other cultures, that is,
non-English cultures. |

Uslng the findings from contrastive rhetoric analysis, researchersy have suggested
ways in.which second language writers need to adjust to writing in English. Although
these ﬁndings; which have Jargely resulted from the text study, have been used to -

improve pedagogy, it has also been at risk of creating stereotypes and overgeneralization

- which are two main pltfalls in front of researchers in th1s area.




. 'Kaplan (1966) has- clalmed that oriental . languageswmcludmg Chmese Korean,, oo e

' 'Arab1c and Persran use an indirect approach and come to. the point only at the end. In

Enghsh the relatlonshtp between the toplc sentence and the supportmg sentences is said

" to be linear and d1rect The English text is therefore expected to be coherent and bear

un1ty Ba1ly and Powel (1989) note in | this regard that "for paragraph to have unity, it

must have oneness. More spe01ally, each 1dea in the paragraph should be clearly

l , Av ‘ supporting the "one main pom " the topic sentence; normally there should not be any

ideas that are 1rre1evant that are not the pomt of paragraph "(p.28). As a consequence, in

’ S | the English conceptual paragraphs one main idea is to be developed This idea is
generally called main za’ea which is crystalhzed in the topic sentence.
Learmng to read and write, Whether in first language or foreign language continues to
bea major educat1onal undertakmg through the world. At one extreme, learnmg to write
~ in any language as a first language means acqulrlng one aspect of m1n1ma1 literacy: the o
ability to write somethmg, this ability is comparable to an ab111ty to read whlch does not
extend much beyond dtstmgulshmg the letters At other extreme it is the ability to
produce major creatlve works of 11terature or long research studles (Freedman

' Pringle,Yalden,f 1983,)

In second or forelgn context, the dlfﬁcultles 1nclude not - only difficulties in ﬁrst '
) language but also new problems wh1ch arise out of dlfferent language in drfferent culture
of new language " S0 numerous are the new Varlable Wthl’l may be added when learmng
to write_in Engllsh as a second language that conceivably it w111 never be possrble to
dev1se a complete taxonomy even for descrlptwe purposes" (Freedman et al 1983 p. 78) .

- Inthis study, the researcher is going to answer - whether Iranian students prefer to use non-




© e
. .

0

b4

"7 linear (indiréct)-paragraphs ‘or. linear ohes; in+otlier iwords; whethiér understanding non- ; - i 4 O

linear paragraphs is easier for Iranian students rather than linear ones and also if they .

keep non-linear paragraphs in mind for a longer time than linear oties. So this study will

test Kaplan’s claim about an oriental language (i.e. Persian).
1-3 -Research questions
This study is going to answer the following questionsi -

1-Is there any signiﬁcant difference between students’ comprehension of linear and non-
linear Persran texts in immediate cond1t10ns‘7

;Is there any srgnlﬁcant difference between students’ recalhng of linear and non- 11near"
Persian texts in immediate conditions? '
3-Is there any signiﬁcant difference between students’ comprehension of linear and non-
linear Enghsh paragraphs in delay condltrons? |

4-Is there any significant difference between students’ recalling of linear and non-linear

. English paragraphs in delay condltlons? :

. 1-4- Null hypotheses

Based on the above-mentloned research questions, the followmg null hypotheses were

formulated:

1- There is no significant difference between students’ comprehension of linear and non-

hnear Persian paragraphs in 1mmed1ate condltlons

2- There is no 51gn1ﬁcant dlfference between students’ recalhng of llnear and non-linear

Persian paragraphs in delay conditions?
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linear English paragraphs in immediate conditions?" -~ - .o T

- 4-There is no significant difference between students” recalling of linear and non-linear

English paragraphs in delay conditions?

1-5-Limitation

'The main difficulty in this research was providing the linear and non-linear -

paragraphs. Finding both kinds of paragraphs in Persian writings was an easy job: non-

linear paragraphs are abundant in Persian language, A Persian linear paragraph can be

found in academrc texts Wthh have been 1nﬂuenced by English language But for an

English non-linear paragraph the story was different; you can rarely find an English non-

" linear 'paragraph- After analyzing rnany paragraphs, 1 found few English non-linear

paragraphs one of which was chosen for the research. for minimizing the 1nterfer1ng

effect of background knowledge I tried to use both kinds of the paragraphs from the

same book and the same area of knowledge, for Persian paragraphs it was possible to find

1o find both kinds of the paragraphs in the same book and same area, political science, but
‘for'kEnglish ones it was not possible for me to find both kinds of paragraphs, linear and

" non-linear, in the same book or area. That ‘was because of difficulty of finding non-linear

paragraphs in English language. Since non-linear paragraphs are rare in English. So that

| finding both ‘kinds of paragraphs in the same book or area was ‘almos‘t impossible for me.

3-There is no significant: difference: betwelenstudetits’:comprehension:of linear and noms... . #x e die v




1- 6..Slgn1ficance of the study S

- The recent expansion of international business and academic exchange has made
seeond language researchers and teachers realize the need to identify vcult’ural differences |
‘in‘ written communication. ContrastiVe »rhetorie developed to ansizver this question: why
" do second language writers have difﬁou]ty with the system of writing of second language
'(e g. English) even when they have a good control of grammar? Contrastive rhetoric has |
‘offered many pedagogical tools for dealing w1th 12 writers, not only suggestions for how
" _ to shape a class or a writmg assignment, but also an understandmg of how'and why
stucients may be resistant writers. This resistance may come from struggie with difference
between the target rhetoric and. the one they control.
) , Kaplan (2001)ttsuggests that the problems a second-language learner grapple with.
are not purely linguistic and probably can’t be solved by purely linguistic means. He.
clalms that stress on sentence syntax does not prepare the non-native speaker either to

write or to read English ' sentence. Contrastlve rhetoric has many implications for

teachmg It is argued that exphcxt knowledge of cultural expectations in the aot1v1ty of

writing would beneﬁt students and teachers of ESL and EFL it helps teachers ‘make

: students understand that different people have different styles of writing. As a result, no
~ style of writing is better than others and also no culture is better than others Students

should be aware that non-nativeness in L2 wr1t1ng may be due to factors other than L1

rhetorical conventions. A

10




