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Abstract 

The present study focused on investigating the ESP needs of the Iranian students of Tourism, 

probing and comparing the high priority discoursal features used by tour guides in authentic 

workplaces and in the two textbooks of tourism. For this purpose, first sixty students of 

tourism were selected randomly and their needs were investigated through a questionnaire. 

Next, the speeches of thirty tour guides were recorded and transcribed. Also, thirty passages 

from each textbook were selected in order to find out the high priority discoursal features of 

tourism through "Tropes" discourse analysis software. The findings obtained from the three 

groups were compared employing chi-square test. The findings revealed that 

"communication" was the most important needs of the students of tourism. The high priority 

discoursal features of tourism were also determined. The comparison revealed that the 

differences between the three groups were statistically significant. The result of this study can 

be useful for ESP instructors and material designers. 
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