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Abstract

Teacher training and teacher education have been in a state of flux for many years.
In recent years teacher education has become a frequent subject matter in the area of
language teaching and has been given a special attention as a result of many
researches in different related fields such as the sub-field of teacher self-efficacy
(Tschannen-Moran & Hoy, 2001) which was the focus of this study. This study
investigated the relationship between teacher's expectation and their students'
expectation of teacher efficacy regarding the six sub-scales of teacher efficacy as
developed by Bobbett, Dellinger, Ellet, and Oliver (2007), which were
communication/clarification, = management/climate, = accommodating  individual
differences, motivation of students, managing learning routines and higher order
thinking skills. Furthermore, this study explored how significantly the aforementioned
six sub-scales of teacher efficacy were related to three selected teacher characteristics,
namely gender, years of experiencing teaching English as a foreign language, and
their field of study. It also investigated the relationship between learners' expectation
of teacher efficacy and two learner characteristics: their gender and language level.
629 students and 59 teachers took part in this study. They completed Efficacy Beliefs
System-Self Form (TEBS-Self) designed by Dellinger, Bobbett, Olivier and Ellett
(2007). Results indicated no significant relation between teacher's expectation and
students' expectation of teacher efficacy regarding the aforementioned six sub-scales.
The findings also showed that the three focused teacher characteristics, gender,
experience and related field of study, were not significantly related to teacher self-
efficacy; but, learners' characteristics their gender and language level were
significantly related to their expectation of teacher self-efficacy. The findings of the
present study posed several implications for teacher educators, researchers and
classroom teachers such as making teachers aware of reflective method and keeping
students motivated through the duration of their learning a new language by taking

their needs and interest into consideration.
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CHAPTER 1

INTRODUCTION



1.1. Preliminaries

How effectively we teach, as Biggs and Tang (2007), argue depends, first, on what
we think teaching is. Three levels of thinking about teaching are distinguished. The
first two are "blame" models, the first blaming the learner, the second, the teacher.
The third model integrates learning and teaching, seeing effective teaching as
encouraging students to use the learning activities most likely to achieve the outcomes
intended. To do this requires some knowledge of how students learn. Biggs and Tang
(2007) discuss that students may use inappropriate or low-level activities resulting in
a surface approach to learning, or high-level activities appropriate to achieving the
intended outcomes, resulting in a deep approach to learning. Good teaching supports
those appropriate learning activities and discourages inappropriate ones.

Effective teaching requires that we eliminate those aspects of our teaching that
encourage surface approaches to learning and that we set the stage properly so that
students can more readily use deep approaches to learning. This involves getting
students to agree that appropriate task engagement is a good and impelling idea
(otherwise known as motivation), and establishing the kind of climate that will
optimize appropriate interactions with our students. An important aspect of effective
teaching is reflective practice which enables teachers to create an improved teaching
environment suited to their own context.

Following the rise of the postmethod debate, accordingto Akbari (2007) teachers'
qualifications and personality features have become objectives of interest to many
teacher educators. Through the use of reflective models, teachers are required to be
competent practitioners who can directly solve their learners' problems and make
crucial decisions related to their students' learning outcomes; in other words, language

teacher profession has become aware of the centrality of teacher's roles in learners'



success. The rise of reflective teaching in ELT can be regarded as one of the
consequences of the postmethod debate (Kumaravadivelu, 1994, 2001, 2006; Prabhu,
1990). As Akbari (2007) argues, care should be taken regarding the misinterpretations
of reflection but the idea of reflection, is valuable because it gives practitioners a
stronger sense of autonomy and gives them authority to make decisions in the
classroom instead of waiting for academic sections as to what can or cannot be done.
Biggs and Tang (2007) believe that wise and effective teaching is not, however,
simply a matter of applying general principles of teaching according to rules; they
need adapting to each teacher's own personal strengths and teaching context, so good
teachers have willingness to collect student feedback on their teaching in order to see
where their teaching might be improved. Expert teachers continually reflect on how
they might teach even better. Research in the field of teacher efficacy can be regarded
as one of the sub-branches of research through reflective approach because right at the
moment that a teacher think whether he/she is efficacious or not, that's a starting point
of being reflective.

Teachers' concerns about their professional practice have attracted the attention of
researchers for quite some time now. Researchers have identified a wide range of
teaching concerns as teachers to handling the demands of teaching tasks, having an
impact on students learning, and improving the educational system more generally.
Furthermore, the literature has identified several personal and contextual variables
that influence the development of teaching concerns. Among these variables are
gender, previous experiences, and overall experiences as Ghaith and Shaaban (1999)
discussed.

The role of self-efficacy in teaching and learning is one of the interests of

researchers and practitioners. Teachers' sense of efficacy or their judgments about



their abilities to promote students' learning was identified over two decades as one of
the few teacher characteristics related to student achievement (Tschannen-Moran &
Woolfolk Hoy, 2007). Teacher's sense of efficacy appears to be a powerful belief that
affects teaching and learning, teacher educators, administrators, and policy makers.

In order to be effective, teachers need more than content and pedagogy knowledge.
Teachers' beliefs about their own teaching capabilities and professional practice have
powerful influence on their teaching effectiveness. Teacher's sense of efficacy has
been defined as "the teacher's belief in his or her capabilities to organize and execute
courses of action required to successfully accomplishing a specific teaching task in a
particular context" (Tschannen-M oran, Woolfolk Hoy, & Hoy, 1998, p. 233). Another
definition by Guskey and Passaro (1998) is "teachers' belief or convictions that they
can influence how well students learn, even those who may be difficult or
unmotivated" (cited in Brouwers & Tomic, 2000, p.240). Knoblauch and Woolfolk
Hoy (2007) believe that teacher's sense of efficacy can be viewed as self-efficacy
beliefs directed toward a teaching context and it is grounded within social cognitive
theory. These efficacy beliefs have been shown to powerfully predict choice of task,
effort, persistence, and the level of success achieved (Bandura, 1977, 1986, 1997). A
growing body of empirical research supports Bandura's (1977) theory that teachers'
self-efficacy beliefs would be related to the effort teachers invest in teaching, the goal
they set, their persistence when things do not go smoothly, and their resilience in the
face of setbacks (Tschannen-M oran et al., 1998).

The researcher in this study focuses on six sub-scales of teacher efficacy, namely
communication/clarification, =~ management/climate, = accommodating  individual
differences, motivation of students, managing learning routines, and higher-order

thinking skills and their relation to teachers' characteristics such as gender, years of



experiencing teaching English as a foreign language, and their field of study. Also the
relationship between learners' expectation of teacher efficacy and learners' gender and

their language level was investigated.

1.2. Statement of the Problem

Bandura (1977) introduced the concept of self-efficacy beliefs as an assessment
of one's capabilities to attain a desired level of performance in a given endeavor. He
proposed that belief in one's abilities was a powerful drive influencing motivation to
act, the effort put forth in the endeavor, and the persistence of coping mechanisms in
the face of obstacles. Self-efficacy theory, applied in the education realm, has inspired
a lot of researchers into how teachers' self-efficacy beliefs are related to their actions
and to the outcomes they achieve (Tschannen-M oran et al., 1998). According to social
cognitive theory, teachers who do not expect to be successful with certain students are
likely put forth less effort in preparation and delivery of instruction, and to give up
easily at the first sign of difficulty, even if they actually know of strategies that could
assist these students if applied.

Bandura (1997) repeatedly distinguishes between efficacy expectation and
outcome expectation by discussing differences in the chronology of occurrence and
focus of each type of expectation. In foreign language teaching context, there is
usually a mismatch between teachers' and students' expectations. These mismatches
might emanate from different factors such as communication, management, individual
differences, motivation, learning routines, and higher order thinking. These factors
may be affected on one hand by teachers' gender, related field of study, and their

teaching experience and on the other hand by learners' expectations of teacher



efficacy regarding their gender and language level. So this study investigates the

relationship among the aforementioned factors.

1.3. Significance of the Study

Teacher efficacy has been shown to be related to a number of important issues,
including selected teacher characteristics (Ghaith & Shaaban, 1999), amount of
teaching experience in in-service and prospective teachers (Torre Cruz & Casanova
Arias, 2007), the influence of contextual factors (Knoblauch & Woolfolk Hoy, 2008),
burnout (Brouwers & Tomic, 2000; Fives, Hamman, & Olivarez, 2007; Akbari &
Allvar, 2007), teachers' predictions of student success (Tournaki & Podell, 2005), and
self-efficacy beliefs of novice and experienced teachers (Tschannen-Moran &
Woolfolk Hoy, 2007).

In the last three decades, teacher efficacy has gained a lot of significance and
from the time of its conception, the construct of teacher efficacy has been closely
linked to the measures by which it is assessed; therefore, any discussion of its
meaning is linked to the measurement issues. Teacher efficacy was originally
developed by Rand researchers using Rotter's work (1966) on locus of control and
then its meaning was extended by lots of other researchers until Albert Bandura's
(1977) social cognitive theory aroused. Lots of researches have been done in this
regard as mentioned above and many researchers have tried to explore the relationship
between the construct of efficacy and its role in the teaching experience. According to
the researcher investigation there is a gap in literature regarding the relationship
between how capable the teachers are and what their students think of their abilities
considering the Six sub-scales of teacher efficacy namely

communication/clarification, =~ management/climate, = accommodating  individual



differences, motivation of students, managing learning routines, and higher-order
thinking skills and their relation with both teacher's characteristics such as gender,
years of experience as a foreign language teacher and related field of study and
learners' characteristics such as gender and their language level. So this study could

have some imp lications for further research in Iran EFL context.

1.4. Purpose of the Study

Usually teachers who have been experiencing teaching English for many years
have their own teaching routines. They stick to these methods or even a single method
for many years. The basis of these routines is their own experience of their first year
of teaching English as a foreign language. Whatever they gain those days as their own
experience or from reading books or teacher training courses, they save it for their
whole teaching life. Nowadays some teachers try to keep themselves up to date but
many others don't like changing their usual methods of teaching. They believe that
whatever they are doing in their closed-door classes is the best; however, what their
students think about them can be totally vice versa. As an explicit example, the
researchers can point to how teachers behave facing their students. Usually teachers
think that they don't have an apple of eye in a class but if you talk to their students
you will come up with some other results. Many researches have been done focusing
each on some variables such as teacher burnout, teacher age, teacher experience,
teacher personality type and lots of others and teacher efficacy.

The purpose of this study is investigating the relationship between teacher's
expectation and their students' expectation about teacher efficacy regarding the six
sub-scales of teacher efficacy: communication/clarification, management/climate,

accommodating individual differences, motivation of students, managing learning



routines, and higher-order thinking skills. Furthermore, this study explores how

significantly the aforementioned six sub-scales of teacher efficacy are related to three

selected teacher characteristics, namely gender, years of experiencing teaching

English as a foreign language, and their field of study. It also investigates the

relationship between learners' expectation of teacher efficacy and two learner

characteristics: their gender and language level. In order to examine these issues the

following research questions are raised.

1.5. Research Questions

1.

Is there any relationship between students' expectation and teacher's
expectation of teacher efficacy regarding the six sub-scales of
communication/clarification, management/climate, accommodating individual
differences, motivation of students, managing learning routines, and higher-

order thinking skills?

Is there any significant difference between teachers' gender and the six sub-
scales of communication/clarification, management/climate, accommodating

individual differences, motivation of students, managing learning routines, and

higher-order thinking skills?

Is there any relationship between teachers' years of experiencing teaching
English as a foreign language and the six sub-scales of
communication/clarification, management/climate, accommodating individual
differences, motivation of students, managing learning routines, and higher-

order thinking skills?



4.

Is there any significant difference between relatedness of teachers' field of
study to  teaching English and the six  sub-scales of
communication/clarification, management/climate, accommodating individual
differences, motivation of students, managing learning routines, and higher-

order thinking skills and the?

Is there any significant difference between learners' expectations of teacher

efficacy and learners' gender?

Is there any relationship between learners' expectation of teacher efficacy and

learners' proficiency level?

1.6. Research Hypotheses

1.

There is no relationship between students' expectation and teacher's
expectation of teacher efficacy regarding the six sub-scales of
communication/clarification, management/climate, accommodating

individual differences, motivation of students, managing learning routines,

and higher-order thinking skills.

There is no significant difference between teachers' gender and the six sub-
scales of communication/clarification, management/climate, accommodating

individual differences, motivation of students, managing learning routines,

and higher-order thinking skills.



