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Abstract

This research was an attempt to investigate the effectiveness of using Specialized
Methods to teach spelling to Iranian third grade junior high school EFL learners.
The subjects were three classes each with 31 male leamers within the age range of
14-16. All students came from the same linguistic background and the teacher and
teaching materials were the same for the classes. The homogeneity of the classes
was determined through a general English test. A devised spelling test with
established measures of reliability and validity was used to assess the students’
knowledge in Eﬂglish spelling before ‘and after the course of instruction. The
treatment took 10 sessions. The classes received different treatments. In class A,
which was considered as the control group, spelling of the words was taught
through traditional method using techniques such as writing the words, arranging
words in alphabetical order, dividing words into syllables, using a dictionary to
locate word meaning, and pronouncing the words the way they were written. In
class B, the correct spelling of the words was taught through Semi-Independent
Method and in class C, Teacher-directed Method was employed. Self-questioning
and Self-correction were the representative techniques of Semi-Independent
Method, and Modeling and Spélling Rules represented Teacher-Directed Method.
Thé posttest was administered at the end of the sessions. The data were collected

and analyzed using statistical procedures including a series of Paired Samples T-




tests and one-way ANOVAs. The results of within-group comparisons indicated
that all groups improved significantly after the course of instruction, showing the
effectiveness of the methods. Also, between-group ‘éoinparisons showed that there
was a significant difference befween the performance of the students in Classes B
and C compared to Class A. Classes B and C did not differ significantly in

improving students’ ability in English spelling.

Hence, the results suggest that all three methods cd_ntributed signiﬁca‘ﬂtiy to the
irhprovement of the students’ ability to write the correct form of English words,
but Semi—Independeﬁt Method and the Teacher-Directed Method had a greater
contribution in enhancing students’ ability in spelling than the T: radiﬁonal Method.
It is recommended that a combination of these techniques be employed in the
classroom, since other methods had also a significant effect in improving the

students’ spelling ability.

Key words: Spelling, Specialized Methods, Teacher-Directed Method, Semi-

Independent Method, Self-Correction, Modeling, Self—questioning
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Chapter One:

Introduction



1.1. Introduction

Learning how to }ead and write can be one of the biggest challenges for any second
language learner. Pollo, Treiman, and Kessler (1990) believe that spelling is one of
the most important components of writing at a single-word level. It is one of those
sﬁbjects that few teachers like to teach, and there is little agreement about the best
way to teaéh it. However, most instructors, they states, would agree that a certain
amount of practice is required in any total spelling program.

Spelling is defined by Heron, Okyere, and Miller (1991) as “the ability to
produce in written or oral form the correct arrangement of letters. It is an important
language arts skill, and it has been incorporated into the primary educational
progranis since school begins formally” (p. 3).

Spelling is often only briefly discussed in language courses and, though
separate and distinct in the curriculum, it is a subject which réceives little attention.
Matz (1994) suggests that teachers do not really teach spelling as much as they test
it and the weekly cycle is so pre-established in educational practice that even pre-
service teachers can describe the weekly “pretest-smdy—posﬁest” approach.

Spelling has witnessed interesting stances and perspectives during the
history of second language leaming and there has been a controversy over its
importance in the field. Belloc (2006) is a more recent example of a hostile stance

2




toward spelling, whogoes so far as to say that English, of all langnages, ought to

be most indifferent to spelling, since the sense of its words and phrases hardly ever
) depends upon spelling. He refers to spelling as a great breeder of hatred among

the nations and of divisions, misapprehensions, wars. In spite of these rare extreme
oppositions, the bulk of earlier research, some of which are mentfoned below,
attributes a great degree of importance to spelling as a crucial component of the
language learning process.
Mercer & Mercer (1989) believe that spelling is one of the important tool skills in
written communication, and it is an essential component of a total language arts
cuﬁiculuﬁ. According to these researchers, children who receive effective spelling
insﬁuction are more likely to focus on clarity, logic, and the substance of their
writing during written language exercises, not just on the arrangement of words. In
contrast, poor spellers may have negative experiences in written expression, and
their communication skills may have an unfavorable impression (Okyere, Heron,
and Miller, 1991). DeStefano (1978) points to the fact that society usual]y.
considers poor spellers as “uneducated or careless”, while the individual who
spells correctly is perceived to be educated.

For Gentry and Gillet (1993) the purpose of learning to spell is to make
learners’ writings easier, more fluent, moré expensive, and more easily read and

comprehended by others. Thus, they believe, spelling instruction should be




included in the writing programs and active daily writing for real purposes aﬁd real
audience is necessary for spelling development in all grades.

Gentry (1987) believes that too much that is known about how to teach
spelling isn’t put into practice. He regards spelling as a subject which we teach
more poorly than any other subject and about which we harbor more myths. There
1s a lot of research concerning effective spelling instruction, and many of the
traditional approaches have consistently shown themselves to be of questionable
effectiveness for helping students become proficient spellers (Matz, 1994), but in
spite of volumes of research teaching spelling is still a matter of intuition and the
same traditional strategies and lessons are used.

This thesis is an attempt to introduce some of the more recent approaches
entitled “Specialized Approaches” (Heron, Okyere, and Miller, 1991) and to
evaluate their effectiveness in teaching English spelling to Iranian third grade

Jjunior high school EFL learners.




1.2. Statement of the problem and justification of the study

As we discussed in the introduction, spelling is an- important but neglected
component in the educational curricula developed for language teaching. Being
fundamental fdr writing skill, spelling plays a vital role in boosting learner’s self-
confidence and self-image as a talented and educated social identity. Therefore, it
- seems reasonable for teachers to allocate some time to teach it through proper
direct instruction. To determine the status of spelling in the current educational
curricula, the author interviewed some English teachers and students along with
studying the related literature published inside the country. Many English teachers
complained about not having enough time to teach spelling just because they had
to cover each lesson in a specific period of time and they must prioritize other
‘more important skills’ and doing exercise over spelling. Some teachers were
proud to claim that they would concern about students’ spelling and give their
students spelling quizzes every other session to check their spelling ability. This
last group would break long words into syllables and have their students look the

words up in the dictionary.




Typical activities for spelling in high school teachers’ guide handbook were as
follow: |

1. Comp]ete the incomplete word with the missing letters using pictures; and

2. Coﬁp]ete the incomplete words in the text with the missing letters.

When asked about spelling, students responded that their teachers do pay
attention to it by giving quizzes in the way that they were given a text in which
some of the words had one or two missing letters. In some cases, the words were
presented in isolation with or without pictures. Students would rely on their prior
knowledge of the words’ structures and letters’ arrangement to guess the missing
letters. All answers to the questions indicate that: spelling is ‘tested’ not ‘taught’.
Students were also asked about the way they deal with the spelling of new words
they came across. Most of the students would pronounce the words the way they
were written or in a funny way, e.g. because was pronounced as /bi:kaju:siz/. This
way they could memorize the spelling. A low percentage of the students knew
about the spelling rule of making nouns plurals by adding ‘s’. A handful of
students had learnt to develop their own learning strategies. Students keep
complaining about the irregularities in English spelling. Many students relied on
the teacher’s pronunciation of the words and to a great extent on their intuition to

write the words, resulting in an unsatisfactory level of ability in spelling.



