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Abstract

A huge body of research has proven the positive influence of a certified teacher on
student” achievement (e.g. Darling-Hammond, Berry, and Thoreson, 2000; Andrew &
Schwab, 1995; and Monk, 1994). A comprehensive teacher evaluation system is
capable of ensuring teacher quality in one hand, and promoting professional
development on the other hand. The present study tried to examine the status quo of
Iranian EFL teachers in the private sector based on the standards of a good teacher and
found the weaknesses that need improvement. This was done through one of the most
widely used frameworks in this area, that is a Danielson’s Framework for Teaching.
Based on this Framework, a checklist of teacher standards was set that included the
most critical attributes of a good EFL teacher. 40 EFL teachers from five English
institutes of Mashhad were randomly selected and evaluated in the pilot phase and the
reliability and validity of the checklist were established. Its content was then validated
by nine experts in teacher evaluation and teacher education from Tehran universities. It
was then distributed among 337 English teachers in the private sector, their students
(894 students), and supervisors (28 supervisors). To examine the status quo of Iranian
EFL teachers in the private sector, they were graded on a Likert scale and then ranked at
four levels namely, unsatisfactory, basic, proficient, and distinguished. After
investigating the results for each item in the checklist, those areas that neede
improvement were found. The results of the study demonstrated that 53.4% of teachers
were proficient, 40.9% were basic, 4.9% were unsatisfactory, and 1.2% were
distinguished. They also revealed that the first three areas for development are
communication with families, demonstrating knowledge of students, and
accommodating knowledge of students in teaching. It was concluded from the study that
English teachers of the private sector must attend a comprehensive teacher education
program that directly addresses their main concerns.

Key words: Standard, Teacher Standard, Effective Teaching, Danielson Framework for

Teaching, private sector
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Chapter |

Introduction




“I know it seems crazy when everyonée
else in the world wants to be a film director, but for me,
teaching Is one of the few heroic fobs left.
All the biggest miracles take place in classrooms.
Nothing happens without teachers.”

(Danielson, 1997) (Stephen Frears, British film director).

Chapter I: Introduction

1.1. Introduction

The most influential organization in a country is the educational system. The goal of
any educational system is to train and educate competent workforces who guarantee the
success of the society (Khenifer, 2004). Different factors influence achievement of this
goal, some of which are school-based factors such as teacher quality, teacher
achievement, class size, and school library, and some others are family background
factors including the effect of parental education, socioeconomic status (SES), and the
family’s value of education (Rinke, 2008). In any organization, human resources are
the most important element for the development and improvement of that organization
(MehrMohammadi,2004). Hence, in the same way the role of teachers in an educational
system is a crucial one and if the teachers of a country are effective and proficient
enough, achievement of students and the development of that country can be assured
(Goldhaber, and Anthony, 2004). For more than half a century, and especially since the
mid 1980s, the evaluation and monitoring of the effectiveness of educational system
especially teachers has become a major policy issue worldwide (Friedman & Philosoph,
2001; Husen & Tuijneman, 1994). It had gained support from both politicians by

putting education as their central issue on their agenda and professional bodies who lead
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and control the process of systemic education reform. A new reform in education whose
core activities involve standards setting and assessment known as “Systemic Education
Reform” appeared in America to discuss this issue more critically (Zozovsky &
Libman, 2006). Standards setting is the core of this reform (Smith & O’Day, 1991).
This is a reform that has happened in most professions. When people seek help from
doctors, lawyers, accountants, engineers, or architects, they rely on the unseen work of a
three-fold criteria supporting professional competence: Accreditation, Licensing, and
Certification (Dewar, 2002). In virtually all professions other than teaching, candidates
must graduate from an accredited professional school that provides up-to-date
knowledge in order to sit for the state licensing examinations that test their knowledge
and skills. The accreditation process ensures that those programs that want to prepare
the workforce, provide a common body of knowledge and experiences that are
comprehensive and current. The certification standards are used not only to determine
the levels of competency, but also to ensure that the new knowledge is incorporated into
the courses and that practitioners put such knowledge into practice. They also guide
professional development and evaluation throughout the career. Thus these advanced
standards may be viewed as the engine that pulls along the knowledge base of the
profession (Darling-Hammond, 2003). Setting these standards in teaching can also lead
teachers to be updated and guide them toward professional development and teaching
based on recent practices that are effective in the field. Standards are defined as a set of
criteria for good teaching that provide the system with what teachers should know and
be able to do in the practice of their profession in terms of knowledge, skills, and values
for effective teaching (Santiago and Bengvides, 2009). They are based on shared

understanding of a good teacher and take into account opinions of various stakeholders.



They are developed after monitoring hours and hours of the exact environment of the

classroom.

Standards based teacher evaluation is of great concern in many developed countries
like America, England, and Australia. In 1983, the National Commission on Excellence
in Education issued a report on the state of American education entitled “A Nation at
Risk”. This report called attention to a number of serious problems in education, among
them the quality of teaching (Ingvarson, 2011). Another report was issued in 1996 by
the same organization on teaching profession that proposed far reaching changes in the
way the nation prepares, licenses, and recruit teachers. It was entitled as “What Matters
Most, Teaching for America’s Future” and it claimed that public school employ large
numbers of unqualified teachers, largely as a result of inadequate and poorly enforced
standards for teacher training and licensing (Ballou and Pudgursky, 2000). The major
policy to resolve this problem was providing a system that had the capability of
introducing the most effective teachers. In America, different states developed licensure
programs for teacher education and evaluation. Every state forced prospective teachers
to pass one or more tests as the requirements for getting the license. There were four
types of test: basic skills, general knowledge, pedagogical knowledge, and content
knowledge. The usual justification for this type of certification and restriction is that
licensing protects the public from incompetent and unscrupulous practitioners. As it was
mentioned above, this kind of licensing is not limited to the teaching profession and in
every profession there are such criteria that test the practitioners’ competency. But
teacher licensing is different from licensing in other professions. The parents do not buy
services from teachers as they do from doctors or lawyers (Darling-Hammond, 2000).

The importance of such certification is especially clear in the words of some authorities



asserting that among the conditions considered and have been studied for teachers, such
as the educational degree, gender, teacher style, and many other issues, teachers who
have a standard certification have a statistically significant positive impact on students
test scores relative to teachers who are not certified (Wright, Horn, & Sanders, 1997,
Tellez, 2003). This is about twice the impact of having a teacher with a Bachelor of Art
(BA) and a Master of Art (MA) in the subject (Goldhaber, 1999). Therefore providing
qualified and certified teachers for the educational system is an important issue that

must be taken into consideration in the general policies of any country.

Developing teacher standards and competencies have been investigated in many
developed and developing countries including America, England, and Japan, but in our
country, Iran, it is not still exactly clear which educational organization is going to take
the initiatives. This is especially visible in the teacher recruitment area in which student
teachers just pass a knowledge test before entrance to the real environment of the
classroom. Therefore, one of the necessities in the current education system is
developing teacher standards for teacher evaluation programs, especially before they
attend the real classroom. In standards based teacher evaluation, teachers are
continuously evaluated during their practice and they criticize each other’s practice
based on the shared understanding of teaching provided by standards. Different issues in
our country have delayed the tendency toward this policy. One of them is that in our
country, moral, political, and ideological sections are separated from the practical and
scientific ones (Nilli, 2004). This separation is critically debatable and needs to be
seriously investigated. As mentioned above, the content that is necessary for a teacher to
be qualified enough is classified into four domains, each directly associated with the

teaching profession and successful teaching. There are some issues besides the



necessary ones for the real act of teaching that are more important in Iran and they can
hinder teachers' motivations for teaching. Although there are different ways of teacher
evaluation in both the public and the private sectors, it is important to consider whether
they are comprehensive enough to take into account different aspects of the teaching
profession. As a result of this, they fail to provide schools or institutes with competent

teachers who can guarantee students’ achievement.

Accordingly, our country is in dire need of developing and applying a
comprehensive system of teacher evaluation based on standards. Standards based
teacher evaluation can assure that teachers who are attending in the classrooms are
familiar with the critical aspects of a good teaching. The present study aimed at first
examining the status quo of English teachers in the private sector to reveal the need for
reconsiderations in teachers evaluation and recruitment. This was done based on one of
the most famous and widely used frameworks for teaching in the world that is
Danielson Framework for Teaching. This framework provides comprehensive criteria
for good teaching, gathered through a huge body of research. An important feature of
these teaching standards is that they provide teachers with explicit criteria, and a shared
understanding of what good teaching is. Secondly, after ranking teachers based on the
standards, those areas of teaching that need improvement are determined. Since teacher
evaluation and teacher education systems are related to each other, this part of teacher
evaluation program provides teacher educators with the most critical issues for

professional developments.



1.2. Conceptual Framework for Evaluation Standards: Danielson’s

Framework

Standards based evaluation was at the heart of many evaluation attempts from the 1980s
to the present. It first began in America and then spreaded to other countries (Kennedy,
2007). In America there were three fundamental efforts that paved he way for other
contextulized attempts in different states. They were National Board for Professional
Teaching Standards (NBPTS), the Interstate New Teacher Assessment and Support
Consortium (InTASC), and National Council for the Accreditation of Teacher
Education (NCATE) that are regarded as some of the most widespread sets of standards
in the world (Louden, 2000). There are many other sets of standards in different
countries and each of them are contextualized in the specific context of that country.
One of the framework that is widely used in developed countries (e.g. America and
England) and broadly applied in Education Testing Services (ETS) is the Framework
for Teaching (FFT) developed by the renowned education expert, Charlotte Danielson
in 1996 (Darling-Hammond, 2003). It is aligned with the INTASC standards that
represent the professional consensus of what a beginning teacher should know and be
able to do. Danielson’s Framework is an instrument for evaluating teacher competencies
for teaching profession. This Framework for Teaching identifies those aspects of a
teacher’s responsibilities that have been documented, through empirical studies and
theoretical research, to promote improved students learning. These responsibilities seek
to define what teachers should know and be able to do in the exercise of their
profession. It was first published in 1996 and then extended its work not only to novice
teachers, but also to experienced teachers. It was revised two times in 2007 and 2011. It
soon accepted wide acceptance by teachers, administrators, policymakers, and

academics as a comprehensive description of good teaching Danielson, 2007).
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