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Abstract

The emergence of Dynamic Assessment (DA) has been motivated by the
Inadequacy of conventional static tests to provide accurate information about
the individual's learning ability. Teachers need to know about their students'
learning progress and difficulties during the learning process because this
information is important for teachers to interactively adapt their teaching. That
Is, assessment should be about prognosis rather than diagnosis (Vygotsky,
1978). Dissatisfaction with the result of conventional tests and trying to know
students' problems better led the researcher to find the effectiveness of
combining instruction and assessment in Iran. This study sought to explore any
of the two methods of teaching and assessing writing, namely, DA and
conventional methods. To this end, 45 female students from Farzane Sazan
Institute in Sari were investigated throughout the study. To understand students'
problems, feelings and needs better and to provide them with the best types of
hints they needed, individuals in both groups were asked to write reflective
reports which mainly focused on their writing process. Reflective report is, in
fact, a student writing a report reflecting on his/her learning. With the help of an
independent samples t-test, the post-tests of two groups were compared which
revealed the superiority of DA after the treatment. In a pre-test-post-test design

the students' scores in each group were also compared prior to the



implementation of the treatment and after that, using two paired t-tests. These
revealed that unlike the conventional group, those in DA had improved their
writing skills significantly. The results of this analysis also implicitly revealed
that writing reflective reports by itself cannot have any effect on the writing
abilities of individuals. Some criteria for writing, as mentioned by the
individuals in their reflective reports, were categorized by the researcher:
grammar, topic, using appropriate and effective vocabulary, organization,
spelling and capitalization. Surprisingly, it was found that most students also
considered speaking and pronunciation as important skills. The findings of this
study may be used in future to help individuals become more conscious of their
problems by using the pre-specified steps of DA interventions. Interested
teachers can also use reflective reports to know their students' problems in
writing better and provide more appropriate feedbacks for them. But, they

should make sure that their students find some use in writing such reports.
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1.1. Introduction

Writing is a basic communication skill and a unique asset in the process of
learning a second language. Foreign language students are often anxious about
writing, so teachers should encourage them to see the writing process as "a

means of learning" rather than "demonstrating learning” (Hyland, 1990, p.285).

Proponents of the process approach to writing believe that traditional
assessment techniques are often incongruent with English as a Second
Language (ESL) classroom writing practices (Lucas, 2007). The standardized
written test given at the end of the school term is seen as particularly antithesis
to the process approach to writing (Moya & Malley, 1994). So, Writing experts
have begun to explore new means to measure the development of the writing
skills of both ESL and EFL students. Dynamic Assessment( henceforth, DA), as
a new way of assessing in the field of testing, argues that important information
about a person’s abilities can be learned by offering assistance during the
assessment itself. In fact, not only can DA provide a different picture of an
individual’s abilities, it can also help to develop those abilities. According to
Lussier and Swanson (2005, as cited in Dorfler, Golke & Artelt, 2009) DA is a
“‘procedure that attempts to modify performance, via examiner's assistance, in

an effort to understand learning potential’’ (p.66).

While DA differs in the names it carries, it shares a common purpose in

approaching the assessment of learning potential. Supporters of DA adhere to



