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 چکيده

  (:اُويت هْضْع ّ ُذف)هْضْع ّ عزح هظيلَ . الف

ي ّايگتظکي ّ تْجَ تَ اُويت هْضْع سي پي دي اطت، کَ در آى تْجَ تَ پتاًظيل افزاد  ارسػياتي پْيا تزاطاص ًظزيَ

در ّاقغ ارسػياتي پْيا تز پايَ ي ايي ًظزيَ کَ تذريض ّ . در يادگيزي تيؼتز تا اطتفادٍ اس کوک خارجي ػذٍ اطت

تخغ ًگارع ستاى دچار هؼکل اًذ ّ  اغلة داًؼجْياى در. ارسػياتي ًثايذ تَ صْرت جذا در ًظز گزفتَ ػًْذ، تکيَ دارد

ارسػياتي ُاي طٌتي تٌِا تَ اظِارًظز راجغ تَ درطتي يا ًادرطتي ًگارع افزاد تذّى در ًظز گزفتي اتؼاد ديگز چْى عزس 

تا تْجَ تَ ًارضايتي اس رّع ُاي طٌتي ارسػياتي، در ايي . تفکز ّ ػلاقَ ّ خصْصيت ُاي ػخصيتي افزاد هي پزداسد

طي اثز ارسػياتي پْيا تَ ػٌْاى رّػي طْدهٌذ در ارسياتي ًگارػي افزاد ّ پي تزدى تَ ًقاط ضؼف، هؼکلات تحقيق تَ تزر

. ّ ًياسُاي آى ُا در تِثْد ًگارع پزداختَ ػذٍ اطت

: هثاًي ًظزي ػاهل هزّر هختصزي اس هٌاتغ، چارچْب ًظزي ّ پزطؼِا ّ فزضيَ ُا. ب

تز ايي تاّرًذ کَ آهْسگار تايذ تا ( 2002)تؼضي چْى تِزاهي. هؼکل تْدٍ اًذاس گذػتَ افزاد در تخغ ًگارع ستاى دچار 

اّ تز ايي تاّر اطت کَ ارسػياتي در . فزاُن ًوْدى ّاکٌغ ُاي هٌاطة ّ تَ جا در تِثْد تْاًايي ًگارػي افزاد کْػا تاػذ

سػياتي تز ايي تاّر اطت کَ ارسػياتي پْيا تَ ػٌْاى رّػي ًْيي در سهيٌَ ي ار. پيؼزفت داًغ آهْساى هْثز اطت

. اعلاػات تظياري در هْرد تْاًايي افزاد تَ ّاطغَ ي فزاُن ًوْدى کوک در عْل هذت ارسياتي قاتل دطتياتي اطت

تحقيقاتي در سهيٌَ ي سي پي دي اًجام دادٍ اًذ، اها تحقيقات اًجام ػذٍ ( 2009)ّ ػشيشي ( 2008)تؼضي چْى هيزسايي

تز ايي تاّرًذ کَ تحقيقات در هْرد ارسػياتي پْيا در حْسٍ ي ( 2009)تؼضي چْى پٌُْز  در ايي سهيٌَ هحذّد اطت ّ

 :ايي تحقيق در صذد پاطخ تَ طْال ُاي سيز اًجام ػذٍ اطت. ستاى ػٌاطي کارتزدي تظيار اًذک اطت

ّجْد دارد؟ آيا تفاّتي تيي رّع ُاي تذريض ّ ارسػياتي پْيا ّ رّع ُاي طٌتي در سهيٌَ ي ًگارػي تْصيفي . 1

آيا تفاّتي در ًگارع داًغ آهْساى در ًتيجَ ي اطتفادٍ اس گشارع تأهل گزاياًَ تَ ّجْد آهذٍ اطت؟ . 2

ًقاط دػْار اس ديذگاٍ داًغ آهْساى کَ در گشارع ُاي تاهل گزاياًَ ايؼاى تياى ػذٍ،چَ هي تاػٌذ؟ . 3

: تزاطاص ايي پزطغ ُا، دّ فزضيَ ي صفز سيز هغزح ػذٍ اطت

. فاّتي تيي رّع ُاي تذريض ّ ارسػياتي پْيا ّ رّع ُاي طٌتي در سهيٌَ ي ًگارػي تْصيفي ّجْد ًذاردت.  1

.  تفاّتي در ًگارع داًغ آهْساى در ًتيجَ ي اطتفادٍ اس گشارع تأهل گزاياًَ تَ ّجْد ًياهذٍ اطت.  2

دارد، فزضيَ ي صفزي تزاي ايي طْال  تاتْجَ تَ آى کَ پاطخ تَ پزطغ طْم ًياسهٌذ اطتفادٍ اس تحليل کيفي دادٍ ُا

 .ّجْد ًذارد

 
 
 
 
 

 

 



 

رّع تحقيق ػاهل تؼزيف هفاُين، رّع تحقيق، جاهؼَ ي هْرد تحقيق، ًوًَْ گيزي ّ رّع ُاي ًوًَْ گيزي، اتشار . پ

: اًذاسٍ گيزي، ًحٍْ ي اجزاي آى، ػيٍْ ي گزدآّري ّ تجشيَ ّ تحليل دادٍ ُا

ايي داًغ . داًغ آهْس دختز در آهْسػگاٍ فزساًَ طاساى طاري تْدٍ اطت 45اس  جاهؼَ ي آهاري ايي تحقيق هتؼکل

. آهْسع دادٍ ػذًذ( طٌتي ّ ارسػياتي پْيا)آهْساى در دّ گزٍّ جذاگاًَ ُز کذام تَ يکي اس دّ رّع هْرد تحقيق 

ص آسهْى ّ ػغ دّ هْضْع تزاي اهتحاًات پيغ آسهْى ّ پ. ُؼت هْضْع ًگارع تْصيفي هْرد اطتفادٍ قزار گزفت

تزگَ ُاي اهتحاًات داًغ آهْساى در دّ گزٍّ تْطظ دّ ًفز تا اطتفادٍ اس . هْضْع ديگز تَ ػٌْاى توزيٌات کلاطي

تزاي يافتي تزتزي هياى دّ رّع تَ کار گزفتَ ػذٍ در ايي . هْرد تزرطي قزار گزفتٌذ( 1981)هقياص جيکاتش ّ ُوکاراى 

تزاي . ًوزات پض آسهْى دّ گزٍّ هقايظَ ػذًذ (independent samples t-test)تظت -تحقيق، اس عزيق آًاليش تي

تزرطي پيؼزفت احتوالي داًغ آهْساى در ُز گزٍّ تَ ّاطغَ ي اطتفادٍ اس گشارع تاهل گزاياًَ ًوزات پيغ آسهْى ّ 

طْال طْم هحقق تَ تزاي پاطخ گْيي تَ . هقايظَ ػذًذ  (paired t-tests)تظت -پض آسهْى آى ُا اس عزيق دّ آسهْى تي

. تحليل کيفي دادٍ ُاي گزدآّري ػذٍ اس عزيق گشارع تأهل گزاياًَ ًيش پزداخت

 :يافتَ ُاي تحقيق. ت

تزرطي ًتايج آهاري تحقيق ًؼاًگز تزتزي ارسػياتي پْيا  در هقايظَ تا رّع ُاي طٌتي ارسػياتي ّ تذريض در تخغ  

تَ پزطغ دّم تلْيحاً ًؼاى دٌُذٍ ي ػذم تأثيز ًْػتي گشارع  تزرطي ُاي اًجام ػذٍ تزاي پاطخ دادى. ًگارع اطت

در پاطخ تَ پزطغ طْم ّ يافتي تخغ ُاي دػْار اس ديذگاٍ داًغ . تأهل گزاياًَ تز هِارت ًگارع داًغ آهْساى دارد

 آهْساى کَ در گشارع ُاي تأهل گزاياًَ ايؼاى هغزح ػذٍ تْد، تخغ ُايي تْطظ هحقق دطتَ تٌذي ػذًذ کَ تذيي

. گزاهز، ػٌْاى، اطتفاٍ اس لغات هٌاطة، ًحٍْ ي چيٌغ، ّ ُجاي کلوات: ػزح هي تاػٌذ

: ًتيجَ گيزي ّ پيؼٌِادات. ث

ًتايج ايي تحقيق هي تْاًذ در آيٌذٍ تزاي آگاٍ کزدى افزاد اس هؼکلاتؼاى در ًگارع تا اطتفادٍ اس ارسػياتي پْيا، تَ کار  

سارع تأهل گزاياًَ تزاي ػٌاطايي هؼکلات ًگارػي داًغ آهْساى خْد ّ فزاُن آهْسگاراى ػلاقوٌذ هي تْاًٌذ اس گ. رّد

 .ًوْدى ّاکٌغ ُاي هٌاطة اطتفادٍ ًوايٌذ

.  صحت اطلاعات هٌذرج در ایي فرم براساس هحتوای پایاى ًاهَ و ضوابط هٌذرج در فرم را گواُی هی ًوایین

: ًام استاد راٌُوا                                                                                                 

: سوت علوی                                                                                                

: ًام داًشکذٍ     :                                                                         رئیس کتابخاًَ

 

 



 

Abstract 

The emergence of Dynamic Assessment (DA) has been motivated by the 

inadequacy of conventional static tests to provide accurate information about 

the individual's learning ability. Teachers need to know about their students' 

learning progress and difficulties during the learning process because this 

information is important for teachers to interactively adapt their teaching. That 

is, assessment should be about prognosis rather than diagnosis (Vygotsky, 

1978). Dissatisfaction with the result of conventional tests and trying to know 

students' problems better led the researcher to find the effectiveness of 

combining instruction and assessment in Iran. This study sought to explore any 

of the two methods of teaching and assessing writing, namely, DA and 

conventional methods. To this end, 45 female students from Farzane Sazan 

Institute in Sari were investigated throughout the study. To understand students' 

problems, feelings and needs better and to provide them with the best types of 

hints they needed, individuals in both groups were asked to write reflective 

reports which mainly focused on their writing process. Reflective report is, in 

fact, a student writing a report reflecting on his/her learning. With the help of an 

independent samples t-test, the post-tests of two groups were compared which 

revealed the superiority of DA after the treatment. In a pre-test-post-test design 

the students' scores in each group were also compared prior to the 



implementation of the treatment and after that, using two paired t-tests. These 

revealed that unlike the conventional group, those in DA had improved their 

writing skills significantly. The results of this analysis also implicitly revealed 

that writing reflective reports by itself cannot have any effect on the writing 

abilities of individuals. Some criteria for writing, as mentioned by the 

individuals in their reflective reports, were categorized by the researcher: 

grammar, topic, using appropriate and effective vocabulary, organization, 

spelling and capitalization. Surprisingly, it was found that most students also 

considered speaking and pronunciation as important skills. The findings of this 

study may be used in future to help individuals become more conscious of their 

problems by using the pre-specified steps of DA interventions. Interested 

teachers can also use reflective reports to know their students' problems in 

writing better and provide more appropriate feedbacks for them. But, they 

should make sure that their students find some use in writing such reports. 
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1.1. Introduction 

Writing is a basic communication skill and a unique asset in the process of 

learning a second language. Foreign language students are often anxious about 

writing, so teachers should encourage them to see the writing process as "a 

means of learning" rather than "demonstrating learning" (Hyland, 1990, p.285). 

        Proponents of the process approach to writing believe that traditional 

assessment techniques are often incongruent with English as a Second 

Language (ESL) classroom writing practices (Lucas, 2007). The standardized 

written test given at the end of the school term is seen as particularly antithesis 

to the process approach to writing (Moya & Malley, 1994). So, Writing experts 

have begun to explore new means to measure the development of the writing 

skills of both ESL and EFL students. Dynamic Assessment( henceforth, DA), as 

a new way of assessing in the field of testing, argues that important information 

about a person‟s abilities can be learned by offering assistance during the 

assessment itself. In fact, not only can DA provide a different picture of an 

individual‟s abilities, it can also help to develop those abilities. According to 

Lussier and Swanson (2005, as cited in Dorfler, Golke & Artelt, 2009) DA is a 

„„procedure that attempts to modify performance, via examiner's assistance, in 

an effort to understand learning potential‟‟ (p.66). 

     While DA differs in the names it carries, it shares a common purpose in 

approaching the assessment of learning potential. Supporters of DA adhere to 


