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Abstract

Today peer review is considered as an inseparable component of process-oriented
writing instruction in student-centered classrooms (Paulus, 1999). The abundance
of its beneficial effects on EFL learners development has convinced teachers to
apply it in their writing classes even though it entails a great deal of time, energy
and effort (Tang & Tithecott, 1999). This study reports on the impact of peer
review on EFL learners writing ability by quantitatively comparing two groups of
participants in order to determine where the most advantageous effects of peer
review can be found: In giving feedback or receiving it. The participants in this
study were 122 female EFL learners studying in high-intermediate levels at Iran
Language Institute, Tehran. At two proficiency levels (high vs. low), the
participants were divided into two groups of givers and receivers. Training
sessions were held over the course of a twenty-session term; and all the students
received extensive instruction regarding global (organization/unity, development,
cohesion/coherence) and local (vocabulary, structure, mechanics) aspects of
writing. The participants in the experimental groups (i.e., the givers) reviewed a
number of example essays and provided feedback for the participants in the
comparison groups (i.e., the receivers) who were supposed to revise those texts
based on the givers comments. By analyzing the results obtained by comparing
the performance of the participants in a pre-test and post-test and conducting a
two-way ANOVA, it was redlized that the participants who provided feedback
improved more significantly, regardless of their proficiency level, than the

participants who did not review any essays and just received feedback. The



findings also revealed that the participants in the experimental groups improved

almost equally in both global and local aspects of writing.
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1.1. Introduction

It has been a while that having the students get involved in the learning and
assessment process has turned into a significant issue in ESL/EFL learning
contexts. By getting the students to participate more actively in various types of
activities done in the classroom, which are supposed to finally lead to their
educational success, the teachers can hope that the great burden on their shoulders
in teacher-centered classrooms can be decreased and as Richards and Renandya
(2002, p. 335) point out, "The students are given a better sense of control for their
own learning." The necessity of training the students to be autonomous and self-
sufficient learners who are able to identify and assess their own needs and choose
and apply their own learning strategies or styles (Penaflorida, 2002) is felt more in
writing classes as the skills involved in writing are more complex and the
complicatedness of mastering these skills lies not only in generating and
organizing ideas but in converting them into a readable text (Richards and
Renandya, 2002). The idea of having lively, energetic, independent and
responsible students seems fascinating to teachers, most of whom make great
efforts to add a pinch of enjoyment characterized by pair work and group work to
their traditional classrooms in which most interactions happen between the teacher

and the students.

Among the many changes which seem to be necessary in order to fulfill this
desire, there has been a great concentration on the modifications required in the
field of feedback and revision process in writing classrooms. Teachers can

encourage their students to work hand in hand and certainly under the supervision



of their teachersin order to take advantage of the implementation of peer feedback
activities which are scarcely applied in our language classrooms. As Rollinson
(2005) points out in spite of the fact that both research and practice support the
use of peer feedback activities in L2 writing classes, still a large number of
teachers and students are doubtful about the benefits of such activities. Besides,
the process of providing a perfect piece of writing, from the first draft to the final
product, can be a fantastic experience for both the teacher and the students who
normally regard it as a boring and exasperating activity. A great deal of time and
effort goes into correcting and grading the students writing papers, and then
witnessing their repeated errors in the next papers makes the teachers feel helpless
and frustrated. Ferris (2002) admits that there has been a great improvement in the
writing proficiency of the students over the past couple of decades; however, she
reiterates that regardless of the fact that the students ideas are getting more and
more interesting and original, the excess of their sentence-level and discourse-

level errors distracts and daunts the teachers and the audience.

Peer review as a nontraditional form of assessment is considered to be a
significant component of the feedback and revision processin ESL writing classes
(Paulus, 1999). Participating in peer review activities can be a fascinating
adventure for our students as it enables them to step out of their own selves in
order to see what they have created through the eyes of others, not only their
teacher as the sole reader of their product, and discover the impact and influence
of their words, viewpoints, and ideas on their readers’ thoughts and then use the
received feedback to improve what they have written, to make it clearer and more

convincing (Brown, 2001). Research on ESL peer review has primarily focused



