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Abstract

Several studies have been conducted to investigate the disciplinary and generic
variations in academic registers in terms of the use of lexical bundles which are
frequently recurring fixed sequences of words regardless of their idiomaticity and
regardless of their structural status. The focus of this corpus-based study was on
the analysis of 4-word lexical bundles frequency, structure and function in
academic research articles of Education discipline. A 2 million corpus was
developed from 272 Education research articles downloaded from ScienceDirect
out of representative and inclusive journals in Education. Established structural
and functional taxonomies were used for the classification of bundles. The results
indicated that Education draws on a set of peculiar bundles in its discourse. It was
also made clear that different bundles serve various functions. There were 24
various lexical bundles in the whole corpus. The number of the lexical bundles of
Education research articles is low in a two million corpus. This intensifies the fact
that EAP courses should concentrate on the teaching of these items to prepare
people involved in the field including students of different disciplines to
comprehend and produce these items.

Keywords: Corpus linguistics, Education, Research articles, lexical bundles,

structure, function
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CHAPTER ONE

INTRODUCTION

1.1. An Overview of English for Specific Purpose

English for specific purpose is a field of teaching English language which deals
with the specific needs of the learners in various disciplines. It has grown to be an
outstanding area in EFL teaching since 1960's. It is centered on the language
appropriate for each discipline in terms of vocabulary, grammar, skills, discourse
and genre. It differs from General English regarding the learners’ purposes for
learning. According to Hutchinson et al. (1987), "ESP is an approach to language
teaching in which all decisions as to content and method are based on the learner's
reason for learning"(p.19). ESP is intended to teach adults who have some basic
knowledge of English and are learning English to perform some job-related
functions. Therefore, ESP is supposed to assess purposes and needs of the
learners. In ESP courses, English is integrated to a subject matter related to
learners’ needs and it is a needs analysis that determines which language skills
must be focused on. It enables learners to apply their knowledge of English to
their discipline of study. They learn the language items in a meaningful context
and this reinforces their learning and motivation. On the other hand, their
knowledge of the subject-matter improves their ability to learn English.

English for Academic Purpose is a salient sub-category of ESP which trains
students in higher education setting to be able to apply the knowledge of their

field of study in acquiring language. EAP programs are either pre-sessional


http://en.wikipedia.org/wiki/Lexis_(linguistics)
http://en.wikipedia.org/wiki/Grammar
http://en.wikipedia.org/wiki/Genre

courses or courses taken along students' other subjects. According to Gillett and
Wray (2006), EAP courses seek to find out what are the learners supposed to do
in their academic courses, and help them reach this end, based on needs analysis.
On the basis of this needs analysis, course objectives are specified and available
resources, methodology, and syllabus are analyzed. Then the course and its
outcome are evaluated. EAP courses deal with vocabulary and grammar with an
eye on the academic needs of learners; for example, it focuses on the instruction
of writing essays or the vocabulary of academic texts. The courses focus more on
reading and writing and tend to teach formal, academic genres rather than the
conversational and social genres. It covers a wide range of academic practices
including: instruction (materials design and lectures), classroom interactions
(tutorials, feedback), research genres (journal articles, conference papers,
proposals), and student writing (assignments, exams, and dissertations).

John Swales (1991) brought up the concept of genre analysis into ESP research in
his book Genre Analysis: English in Academic and Research Settings. The focus of

genre analysis is on academic and research English. According to Swales (1991), genre
analysis has become narrower and deeper. The focus has shifted from broad registers like

scientific language to genre varieties used in them. The term genre is used to group
the texts, representing how writers typically use language to respond to recurring
situations (Hyland, 2006). Halliday categorizes genres by internal linguistic
criteria as narratives, recounts, arguments, and expositions. Genre analysis describes
linguistic features and communicative purposes. It enables us to interpret academic
texts in their social contexts. It examines the genre’s organization often characterized

by its moves, and the textual and linguistic features such as style, tone, voice, grammar,


http://en.wikipedia.org/wiki/Vocabulary
http://en.wikipedia.org/wiki/Grammar

and syntax. Vijay Bhatia (1993) introduces seven steps to analyze genres in Analyzing

Genre: Language in Professional Settings.

Positioning a text in its situational context.

Surveying the existing research on the genre

Processing the researcher’s understanding of the discourse community

Collecting a corpus of the genre

Gaining insight of the conditions in which members of a discourse
community use the genre

Deciding on the type of linguistic analysis: lexico-grammatical features (for example,
the study of tenses), text-patterning (for example, how noun phrases are used in
different genres), and structural interpretation (for example, the structural “moves” a
genre utilizes to achieve its goals)

Verifying findings based on research

In EAP, genre is defined as a communicative event used by specific discourse

communities and this offers to teachers a way of understanding and addressing the

communicative needs of their students. There are various genres in academic disciplines

including proposals, essays, reports, case studies, etc. This intensifies the need to know

language features attributed to each genre, especially the vocabulary. In an EAP

course, the starting point for teaching vocabulary is academic wordlists. AWL

developed by Coxhead (2000) is a salient wordlist represented in this area. It is

specific to academic contexts, since it does not include words that are in the most

frequent 2000 words of English, Genereal Service List (GSL).

Learning vocabulary does not merely mean dealing with individual words, but a focus on

phrasal vocabulary is a trigger which allows more fluency in production (Kuiper, 2004).



Faerch et al. (1984) hereby suggest that, “Having a word in one’s vocabulary includes

knowing the most frequent collocations of that word” (p. 95).

1.1.1. The manifestation of collocations in EAP

In English for Academic Purposes attempts have been made to produce lists of
generic Academic vocabulary, words that in Nation’s viewpoint are shared by
different disciplines but which are infrequent in order to be learned implicitly and
which are not technical in a specific discipline to be taught explicitly (Nation,
2001). Yang (1986) calls them sub-technical vocabulary. Coxhead’s Academic
Word List (AWL) is an example whose shortcoming is the fact that it ignores the
pervasive multi-word collocational patterns. One problem facing the English
teachers in EAP courses is the fact that learning technical words is intertwined
with learning the subject matter (Nation, 2001). EAP identifies technical
vocabulary to exclude it from the language syllabus. Jeremy Ward (2007) divides
the learning task in EAP classes into two strategies:

1. Rich instruction and active elaboration on items through teaching individual
collocations

2. Teaching collocation as a class that consists of raising students’ awareness of

the collocations and teaching the process of reading collocations as chunks.

1.1.2. Lexical bundles

The focus of studies in English for Academic purposes has mostly been on a
particular type of collocation or what Biber et al. (1999) call lexical bundles or
“frequently recurring fixed sequences of words regardless of their idiomaticity

and regardless of their structural status” (p. 990). These multiword sequences are



not structurally complete and not idiomatic in meaning. Biber et al (1999)
maintains that only 15% of the lexical bundles in conversation are complete
phrase or clauses. Biber mentions that most bundles in conversations are clausal -
pronoun+ verb+ complement- and in academic prose they are mostly phrasal -
noun phrases or prepositional phrases- (Biber et al, 1999). They are defined as a
sequence of three or more words that co-occur frequently in a particular register
in Longman Grammar of Spoken and Written English. Certain bundles are
common to writers and readers of a particular discourse or register. They can be
looked at as extended collocations. So any lexical bundle can be defined in terms
of their frequency, idiomaticity, or fixedness. It should be noted that learning the
bundles lead to more communicative competence so it is beneficial to identify
these sequences.

According to Biber and Barbieri (2007), lexical bundles serve different function
as discourse organizers (textual functions), stance expressions (interpersonal
functions), and referential expressions (ideational functions).

Discourse organizers signal the relationship between prior & coming discourse as
in “What I want to do is”. Stance bundles convey attitudes. For example, “T don’t

know what”. Referential bundles identify entities like in “or something like that”

1.2. Statement of the problem

As part of mastering any second language, fluency, has always been a great
concern for both language teachers and second language learners. The process of
being fluent and proficient will be facilitated by learning chunks of language

which have an impact on both perception and production of the learners.



Acquiring these prefabricated, fixed sequences is not an utterly automatic process.
Learners need to get to know them consciously and use them in their language
learning process. For those learners who are experiencing learning language, in
this case English, for specific purposes direct focus on these items will facilitate
their learning. They are provided with some lists of the most common chunks of
language which will be imprinted in their minds, doing exercises to comprehend
and produce them. It should be taken into account that not all disciplines share
common fixed sequences and it would be more reasonable to provide the learners
in each discipline with an idiosyncratic list of the most common bundles. All
studies of this field focus on a peculiar discipline or a comparison between several
disciplines, since lexical bundles are discipline-specific. Lexical bundles are
considered as genre, register and discipline discriminators. Studies of this kind
deal with EAP, so academic research articles as a specific genre in Education
discipline were used in this study to obtain a list of useful lexical bundles which
enable learners to gain competence in the language specific to the field of study.
Education discipline has not been studied in terms of the use of lexical bundles
before, so according to (Hyland, 2008b) research articles of Education discipline
as “the principal site of disciplinary knowledge-making” (p.5) were used for
analysis. This study focuses on intra-disciplinary variations in the use of bundles,
considering the range, frequency and function. Lexical bundles are also
significant because they distinguish the discourse of different genres by
identifying the moves of speech in corpus studies. The lexical bundles serve
different functions, so learners need to know what bundles to use in the discourse

and writing to distinguish the moves of each genre.



