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Abstract 

 

Instructional materials such as textbooks largely form the basis for much of the language input 

learners receive along with the language practice that happens in the classroom in an EFL context 

like Iran. This study is based on the belief that the needs, wants, and aims of the students in the two 

contexts of public high schools and public Technical / Vocational (T/V) Schools of Iran are quite 

different. However, both groups of students study the same set of textbooks (in grade one and two). 

Therefore, the focus of this study is to identify the needs and purposes of T/V students, and also to 

identify the approach of some very important national documents towards English language 

education and consequently design a syllabus for an extensive, assessed, broad-focus English course 

which addresses delayed needs of heterogeneous groups of learners. This course will cover common 

core content with a focus on general technical / vocational (T/V) carrier content (Dudley-Evans and 

St. John, 1998). To this end, a comprehensive review of official documents and published articles 

related to issues in English education was carried out. In addition, the needs analysis questionnaire 

survey was administered to three groups of audience: The T/V students (n=294), T/V content 

teachers (n=40), and English teachers teaching in T/V schools (n=37) and some were interviewed 

(T/V students=36, T/V teachers=15, English teachers=3). Also the Head of the English Department 

at the Curriculum Development Center (CDC) was interviewed to explore the ideas of politically 

important figures. The data obtained from the questionnaires were analyzed using SPSS version 17, 

and frequency tables were prepared to represent a clearer pattern of ideas.  

The results of this study showed an inclination toward more communicative approaches 

among all respondents. Although all participants agree that English education should include all the 

language skills, ‘Reading’ was recognized as more important than the other skills. Also, the 

majority of all participant groups unanimously asked for the introduction of English for Specific 

Purposes (ESP) besides English for General Purposes (EGP). After the identification of optimal 

learning targets for T/V students and the orientations of all stakeholders, it was concluded that there 

should be separate English books specifically designed to meet the needs and wants of the T/V 

students. Therefore, three syllabi were designed to cover these needs, desires, and wants. Each 

syllabus is intended to be taught in one year and considering the short time allotted to language 

education in the Iranian high schools and the fact that this short time is stretched out over a number 

of years, the proportional syllabus model was found appropriate (Yalden, 1987). 

 

Keywords:  Syllabus design, Needs analysis, Curriculum development, Technical / Vocational 

schools, English Language Teaching (ELT)
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1.1.   Introduction 

 

Textbooks are a key component in most language programs. Hutchinson and Torres (1994) 

regard textbooks as an almost universal element of teaching in general and English 

language teaching in particular. They argue that every teaching-learning situation to be 

completed needs its relevant textbook.¹ Along the same lines, Cunningsworth (1995) 

considers textbooks as an effective resource for (a) self-directed learning, (b) ideas and 

activities, (c), presentation of materials by teachers and also (d) a reference for students, 

(e) a syllabus presenting pre-determined learning objectives, and (f) a support for less 

experienced and less confident teachers². Therefore, the body responsible for the English 

language education should exercise great care and attention when it distributes only one 

set of textbooks nationwide with no alternatives. 

Because course books are limited in terms of space, selectivity of content becomes 

a central issue for teachers and course designers. Their content selection reveals significant 

information about their view of the nature of language and what is important in language 

learning (Basturkmen, 2006). Hutchinson and Waters (1987) made the same point because 

they considered content specification as value laden, and believed that it shows the 

practitioners’ understanding of what language is and how it is learned. 

In order to have a relevant textbook for a particular group of learners all courses 

must be due to some sort of perceived need which is most of the times identifiable. The 

English books taught in Iranian high schools and Technical / Vocational (T/V) Schools are 

lacking in what Hutchinson & Waters (1987) believe should be the basis for any course, 

i.e., analysis of learner needs. To fill this gap, there is a need for a needs analysis which 

refers to a set of procedures to obtain the required information about learners. Lack of an 
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English textbook that suits the needs of T/V students in a developing country like Iran that 

depicts itself as holding the first ranking in a lot of national enterprises such as economy 

and education in near future became an incentive to attempt to develop a syllabus for a 

textbook which could partially fill this gap. 

In addition to the results of the needs analysis, an analysis of the related national 

documents and educational policies will form the basis for developing the desired learning 

goals and purposes for the Iranian T/V students. 

There were three issues to overcome in order for this research to bear fruit and turn 

into a viable source for refreshing curriculum standards. First, identification of a model 

that could be used in the planning, implementation, and evaluation of the forthcoming 

curriculum. Second, in order to assess the needs of the stakeholders accurately in the 

research, there is a call for valid questionnaires for large-scale data collection. Although 

some questionnaires that have been used in isolated studies are available, no 

questionnaires adjusted to the Iranian T/V school settings are available. Therefore, the 

questionnaires needed to be developed as part of the study. The third issue is the accurate 

identification of the needs of a variety of stakeholders who are involved in the 

development, implementation and success of a feasible English Language Program 

although the concern of the present researcher lies only with the development of a new 

syllabus. It goes without saying that failure to the inclusion of these stakeholders would 

turn decision-making into a unilateral and subjective enterprise that is based on the ideas 

of only a few individuals who are in charge of developing the high school English courses. 

Thus, to discover ways to identify possibly differing needs and wants, and to compromise 

the sheer variety of them into a workable syllabus is the ultimate aim of this study. 

 

1.2.   Statement of the Problem 

 

The development of more complex theories of language and language learning followed 

by recognition of the diversity of learners' needs, wants, and interests, have influenced the 

concept of the syllabus for second language teaching dramatically, and made it more 

important. Consequently, “it has been examined at length, particularly in the context of 
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English for specific purposes programs, but also more and more in general planning for 

language teaching.” (Yalden, 1987, p. 85) Despite the new reforms in the educational 

system of Iran in general, and English Language Teaching (ELT) in particular, a clear and 

well-defined syllabus which takes into consideration the required steps to develop an all-

inclusive syllabus is still missing. These changes show an understanding of the need to 

equip Iranian students with more knowledge and skills in order to prepare them for a 

competitive country which can obtain the position of a pivotal country in its intranational 

and international affairs. Although this is promising, yet some of these desired changes are 

only on paper and have not been put into practice.  

The National Curriculum claims that the purpose of each and every educational 

activity in each learning area should be determined based on the detailed goals and 

objectives of education, different ‘needs’ and requirements for diverse learning areas and 

students, available facilities, and ‘regional and local’ requirements (p.34). All these 

guidelines are part of preparing a curriculum i.e. needs analysis, means analysis, 

situational analysis, and goal articulation. However, it seems to the researchers that the 

claims and guidelines published in such significant national documents as The National 

Curriculum are simply ignored to a great extent. Off course, the MOE officials have begun 

a fundamental reform to change junior high school English textbooks. Hopefully, the 

design and implementation of the next phase, i.e. senior high school English textbooks, 

will follow shortly. Yet, there is no English language teaching curriculum at work in 

Iranian educational system, a curriculum that goes through all the required processes of 

developing a self-healing and adapting system, the one which includes assessing needs, 

articulating beliefs, defining context, formulating goals and objectives, developing 

materials, implementing the results, developing an assessment plan, giving feedback to the 

whole process and organizing the course again if necessary (Graves, 2000).  

Additionally, despite the National Curriculum Document’s inclination for ESP 

education in the second period of high school, there is no movement of any sort with that 

regard. Curriculum development as described above is beyond the scope of this study; 

however, the identification of the needs of a specific population of high schools, i.e. T/V 

students, and developing a new English syllabus is reasonable.  
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Thus, the present study is concerned with ELT in the Iranian Technical/Vocational 

(T/V) schools. The logical starting point for the development of a language program which 

is responsive to the learner and learning needs is needs analysis (Finney, 2002), an 

indispensable process that is overlooked in the development of the Iranian high school 

general English textbooks. Therefore, the needs, wants, and aspirations of students are 

completely under-explored and they are only determined by the policy makers. Although 

some differences between Technical / Vocational (T/V) students and high school students 

are undeniable, these have never been given any credit or addressed properly. And yet T/V 

students share the same English book (only in the second grade) with high school students.  

In addition, the currently used English books in high schools and T/V schools are 

not based on the new developments in the field of applied linguistics and do not follow the 

goals of the new National Curriculum document. Even worse is the fact that the ideas of 

the policy makers which are translated into the current English textbooks in the Iranian 

high schools belong to many years ago and yet after more than thirty years of practice and 

a plethora of research that prove their relative inefficiency (Rahimpoor & Hashemi, 2011; 

Abdollahi-Guilani, Subakir, & Kim Hua., 2011; Rahimi & Hassani, 2012;  Riazi and 

Aryasholouh, 2007; Aliakbari, 2004; Soori, Kafipour, and Soury, 2011; Safarnavadeh, 

Aliasgari, Mosapour, and Ananisarab, 2009; Rahimi and Nabiloo, 2008), they are still in 

use and the educational system is really slow in putting their own approved reforms into 

practice. As mentioned previously, the English textbooks of the first period of high school 

are being designed at the moment. However, still no action is undertaken for the second 

period of high school or T/V school. 

Learners’ needs, aims, and wants, along with the aims and purposes assigned in the 

related national documents have a significant role in the selection of the language input 

students will receive. The current research is an attempt to find them out and design the 

desired English language syllabus of the Iranian T/V schools and submit it to all interested 

parties. 


