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Abstract
During the last several years, the growing interest in the teachability of pragmatics
in a second or foreign language has been presented by a number of interventional
studies that have examined the effectiveness of specific teaching methods. One
such pragmatic feature is speech act. Speech acts are very important in being able
to communicate in any language, yet second language learners are often not able to
perform this vital aspect of communication which results is often cross-cultural
miscommunications. This study investigated the interventional effect of producing
output in the context of instruction on developing second language pragmatic
competence. The study focused on the ways in which opportunities for output
enhance adult ESL learners’ production and metapragmatic awareness of the
speech act of expressing gratitude, using a research design with the following
structure: pre-test — treatment — post-test. To this end, two types of data were
collected at Jihad Daneshgahi of Tehran University from a total of 39 intermediate
participants. These were written discourse completion task (WDCT) and
metapragmatic awareness task (MPAT). Results of the pre-test from both
instruments showed no significant differences between the two groups, so the type
of treatment was randomly assigned to the groups. The +Output group listened to a
dialog twice, answered reading comprehension questions and role-played the
dialog using the note they had taken. The —Output group, on the other hand,
listened to a dialog twice, answered reading comprehension questions and
underlined the thanking strategy in the script of dialogs distributed to them. All the
participants in both groups received a post-test in the same two forms taken for the
pre-test. Comparison of the mean difference from pre-test to post-test results of
WDCT revealed a significant improvement for the +Output group but not the
—OQutput group. Further, the comparison of post-test results of both groups
confirmed the efficiency of producing output. On the other hand, though both



groups were able to improve the means slightly, results of MPAT were not very
promising for the positive effects of output production. Neither pre-/post-test
results comparison of each group, nor post-test results comparison of both groups
did show a significant difference. Overall, the present study provided evidence for
the effect of an output-focused instructional treatment in the context of L2
pragmatic development. As such, it offers support for Swain’s (1995, 2005) Output
Hypothesis in an area of second language development outside of morphosyntactic

learning.
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Chapter One:

Introduction



1.1. Background

In their attempts to present a model for the construct of communicative
competence, scholars have emphasized the context-sensitive use of language and
hence have perceived pragmatic competence as a distinct and indispensible module
(Bachman, 1990; Canale & Swain, 1980; Cummins, 1967; Hymes, 1972). The
model of communicative competence has evolved since its inception when Dell
Hymes (1972) introduced it as a reaction to Chomsky’s restricted notion of
competence. In more recent times, Bachman (1990) suggested a model of language
competence in which “organizational competence” and “pragmatic competence”
constitute the main constituents. Organizational competence is concerned with
language at micro-level, that is, the rules for forming words and regulating the
relation between words to form sentences and in turn to form larger stretches of
discourse. However, pragmatic competence came on the scene to manipulate
language at the macro-level. Pragmatic competence refers to the rules, norms and
expectations at work when we actually use the forms in a given context. Pragmatic
competence subsumes “illocutionary competence” and ‘‘sociolinguistic
competence.” Illocutionary competence pertains to both expressing and receiving
the intended meaning or the functions of language, and sociolinguistic competence
refers to the consideration of conventions of language use in different situations
determined by social status, age, gender and a myriad of other factors.

In a similar vein, Celce-Murcia, Dornyei, and Thurrell (1995) expanded
Canale’s (1983) model to include “sociocultural competence” and “actional
competence.” Sociocultural competence refers to the non-linguistic knowledge for
appropriate deployment of linguistic resources, and the actional competence
comprises carrying out or understanding communicative intent by performing and

interpreting speech acts and speech events.



