
 
  

1 
 

Yazd University 

 

Faculty of Language and Literature 

Department of English  

 

A Thesis Submitted in a Partial Fulfillment for the Degree 

of Masters of Arts in Teaching English as a Foreign 

Language(TEFL) 

 

 Title: 

A Cross-Linguistic Study of the Speech 

Act of “Offer” across Persian and 

English 

 

Supervisor:  

Dr. Hamid Allami 

 

Advisor: 

Dr. Ali Fazilatfar  

 

Writer: 

Nasim Sadat Seyednejad 

 

February 2012 



 
  

2 
 

 دانطگاه یشد

 

 دانطکده سبان ً ادبیات

 

 گزًه سبان انگلیسی

 

 سبان انگلیسیپایان نامو جيت اخذ مدرک کارضناسی ارضد در رضتو آمٌسش 

 در فارسی ً انگلیسی" پیطنياد"بزرسی مقایسو ای کنص گفتاری 

 

 استاد راىنما

 حمید علامی

 

 استاد مطاًر

 فزعلی فضیلت

 

 نگارنده

 نسیم السادات سیدنژاد

 

 1390اسفند 

 

 

 



 
  

3 
 

To My Dear Parents, 

 

For Their Endless Love 

And Support 

 

 

 

 

 

 

 

 

 



 
  

4 
 

 

In The 

Name Of  

God 

 

 



 
  

5 
 

 

Acknowledgements 

 

My sincere thanks and gratitude goes to my dear Supervisor, Dr. 

Hamid Allami for his guidance, illuminating advice and patience during 

writing this thesis. Without his help, this thesis would not have been possible.  

I would also like to show my gratitude to my advisor, Dr. Fazilatfar 

for his kind advice and consult. 

I would like to express my gratitude to faculty members of the English 

department of Yazd University, including Dr. Jabbari, Dr. Rezaii and 

Dr.Mazdayasna. 

And my heartfelt appreciation goes to my dear brother, Arash 

Seyednejad; without his support, no motivation was left to fulfill this project. 

Also, my sincere thanks go to my dear brothers, sister, and all those friends 

who were around me with all their love during those hopeless moments. 

Thank you all.   

     

 

 

 

 



 
  

6 
 

Abstract 

  

The development of Pragmatic knowledge of EFL learners involves 

advancement in their ability to achieve success in handling interactions by 

utilizing such communicative means as speech acts.    

The present cross-linguistic descriptive study is an attempt to identify Persian 

sociocultural norms and values with respect to the speech act of offer and the 

strategies used to realize it, and to recognize areas of possible pragmatic 

transfer committed by EFL learners. Furthermore, this study was to find out 

pragmatic deficiencies in the area of language learning which might lead to 

miscommunication or to communication breakdowns.  

For this purpose, 195 male and female native Persian speakers were selected 

from diverse age ranges, educational backgrounds and social classes and were 

assigned a 36-item Discourse Completion Task (DCT) to elicit the speech act 

offer. In addition 30 field workers (both male and female, graduates and 

students) recorded naturally occurring interaction containing the speech act of 

offer. Also an Oxford Quick Placement test was administered to 70 male and 

female EFL learners in order to determine their proficiency levels as low, 

intermediate and advanced; who were then given the English version of the 

Discourse Completion Task.  

At the data analysis phase, the responses were coded using 12 categories to 

determine the strategies used. The corpus gathered through field observation 
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and DCT was analyzed in terms of social factors of relative power and social 

distance. Likewise, the responses provided from EFL learners were analyzed 

using a scale consisting of 8 strategies. 

The results of investigation provided from Chi-square statistical procedure 

showed that none of the factors of age, gender, offer type, social distance and 

relative power proved to be significantly effective in the choice of offer 

strategies used by native Persian speakers or EFL learners. In general it could 

be concluded that Persian speakers tended to be more indirect and “locution 

derivable”, query preparatory” and hedged “imperative” are favorite 

strategies among Persian speakers. This could be explained through their 

tendency for being indirect and not imposing themselves on their addressees, 

hence, respecting the hearers‟ negative face. EFL learners, on the other hand, 

opted for “locution derivable”, “query preparatory” and “state preparatory”; 

which is similar to the patterns used in English. Traces of transfer could be 

seen in the speech behavior of EFL learners. It may imply the necessity of 

designing material and strategies to provide a clear picture of the target 

sociocultural norms of speech behavior. 

Key words: pragmatic competence, speech act, offer, pragmatic transfer, 

Discourse Completion Task (DCT), field observation.  
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 چکیذي  

یی آوان دس تذست آَسدن ضامل پیطشفت تُاواآمُصان  استمای داوص مىظُسضىاسی صتان

تؼاملات کلامی اص طشیك استفادي اص اتضاسٌای استثاطی ٌمچُن گفتاس مُفمیت دس 

 .ست کىطٍا

س تلاضی تشای تؼییه ٌىجاسٌا َ اسصضٍای ای داض ممایسً -ی تُصیفی مطالؼً

تکاس سفتً ٌای  ط تا کىص گفتاسی پیطىٍاد َ استشاتژیاسسی مشتةجتماػی فا -فشٌىگی

. آمُصان است ضىاختی تُسط صتان مىظُس ٌای اوتمال دس آن َ ٌمچىیه تطخیص صمیىً

ی آمُصش صتان است  ضىاسی دس دیطً ٌای مىظُس  ٌذف دیگش ایه تذمیك یافته واتُاوی

 .ضُد کً تاػث ضکست دساستثاط می

ح ٌای سىی، سط فاسسی صتان مشد َ صن اص گشَي 195تشای سسیذن تً ایه اٌذاف، 

 36تذصیلات َ طثمات اجتماػی مختلف اوتخاب ضذي َ تً آصمُن تکمیل گفتماوی تا 

ٌای پیطىٍاد دس  مشد َ صن مسؤلیت ثثت ومُوً 30ٌمچىیه . مُلؼیت پاسخ گفتىذ

آمُص کً اص طشیك  صتان 70ایه  ػلاَي تش. تؼاملات سَصمشي مشدم سا تً ػٍذي گشفتىذ

سطخ اتتذایی، متُسط َ پیطشفتً لشاس وتایج آصمُن تؼییه سطخ آکسفُسد دس سً 

 .گشفتىذ تً مؼذل اوگلیسی آصمُن تکمیل کلام پاسخ گفتىذ
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استشاتژی تشای  12آَسی ضذي دس ممیاسی تا   ٌای جمغ ٌا، دادي دس تخص تذلیل دادي

گزاسی ضذوذ َ ػُامل سه، جىسیت، وُع  استشاتژی تشای اوگلیسی کذ 8فاسسی َ 

ستشی وسثی دس اوتخاب وُع استشاتژی ضشکت کىىذگان پیطىٍاد، فاصلً اجتماػی َ ب

 .مُسد تشسسی لشاس گشفت

یک اص  دَ داکی اص ایه تُد کً ٌیچ-ٌای تً ػمل آمذي اص طشیك آصمُن خی تذلیل

طُس کل  تً . ٌا تأثیش چطمگیشی وذاضت ػُامل تشسسی ضذي دس اوتخاب استشاتژی

پشسص "، "لاتل اضتماق اص تیان"ظیش ٌایی ن فاسسی صتاوٍا مایل تً استفادي اص استشاتژی

ی آوان تً تذمیل  تُدوذ کً تیاوگش ػذم ػلالً" جملات آمشاوً" َ " دس مُسد آمادگی

اص طشفی دیگش . کشدن خُد تً ضىُوذي َ دس وتیجً دفع َجًٍ مىفی ضىُوذگان است

سا " تیان آمادگی" َ" پشسص دس مُسد آمادگی"، "لاتل اضتماق اص تیان"آمُصان  صتان

. ٌای تشتش اوتخاب کشدوذ کً ضثیً الگٌُای سایج دس اوگلیسی است تً ػىُان استشاتژی

آمُصان لاتل  ضایان رکش است کً سدی اص اوتمال مىظُسضىاختی دس سفتاس صتاوی صتان

 .تاضذ تشیه استشاتژی دس دَ صتان متفاَت می کً اوتخاب ضایغ مطاٌذي است، چشا

َ سَیکشدٌای آمُصضی تً مىظُس تأمیه تصُیشی وتایج تذمیك تش لضَم تذَیه لُاصم 

 .اجتماػی سفتاسٌای کلامی دس صتان ممصذ تأکیذ میکىذ-َاضخ اص ٌىجاسٌای فشٌىگی

ضىاسی، اوتمال صتان، کىص گفتاسی، پیطىٍاد، آصمُن  تُاوص مىظُس: کلمات کلیدی

 . تکمیل گفتمان، مطاٌذي
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1.1 Preliminaries 

 

As successful communication has become one of the foremost goals of any language 

teaching philosophy, a great deal of attention has recently been paid to the learners' 

ability to appropriately use the communicative norms of the target language in the 

target-like interactional contexts both in terms of instruction and assessment. 

Therefore, language pedagogies are now trying to include in their syllabus, as much as 

possible, the instruction of 'pragmatic rules' of a language besides its phonological, 

morphological and syntactic rules. This highlights the role of pragmatic competence in 

nowadays language learning field. In these lines, Crystal (1985) defines pragmatic 

competence as "the study of language from the point of view of the users, especially 

the choices they make, the constraints they encounter in using language in social 

interaction and the effects their use of language have on other participants in the act of 

communication" (p.240). Also pragmatic competence is defined as the ability of the 

speakers to understand and produce appropriate communicative acts (utterances)  

(Kasper, 1997). Accordingly deficit in the pragmatic knowledge of the EFL learners 

will lead them to use the available knowledge of the norms of their native language; 

hence pragmatic transfers. Kasper (1992) believes that such a pragmatic transfer is 

more considerable than the formal properties of languages. 

One consequence of pragmatic transfer is pragmatic failure which is a 

misunderstanding or not understanding the illocutionary force of an utterance or the 

speaker's intended meaning as Thomas (1983) puts it. When a miscommunication     
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occurs, native speakers are at advantage over non-native speakers in that they can 

easily and quickly distinguish the reason behind their pragmatic failure and find a 

way to fix it; whereas for the non-natives the deficient knowledge of pragmatics may 

be the reason for a failure to fix the ambiguities in interaction (Blum-Kulka  & 

Olshtain, 1986).To appropriately explore pragmatic knowledge, transfer and failure, 

there is a need for definition of some important issues. One of the key concepts 

introduced is speech act which si significant at achieving successful communication. 

Knowledge of speech acts involves sociocultural and sociolinguistic knowledge. 

Sociocultural knowledge involves the competence to apply proper speech act 

strategies according to social factors such as age, gender of the speaker and social 

class and status. Sociolinguistic competence on the other hand, refers to the ability of 

the speaker to appropriately apply vocabulary, linguistic forms, registers, and 

politeness in a particular context. As a result a variety of cross-cultural studies have 

been conducted on different speech acts such as requests, complaints and refusals. 

„Offer‟ si one of rarely attended speech acts in terms of cross-linguistic (or cross-

cultural) studies. The most frequent types of offers are offers of help, hospitable 

offers and gift offers. Other non-frequent offers do exist, namely offers of proposals 

and offers of compensation. Searl (1976) categorizes them as commissive in nature 

since the speakers commit themselves to some act in future. Edmonson and House 

(1981) categorizes offers as attitudinal illocutions, more specifically as a type of 

„Willing‟ in that the speaker asserts that s/he intends to perform a future action in the 

interest of the hearer. Therefore, the role of the speaker is highlighted. 

    


