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Abstract

There is a growing interest in the teacher characteristics from the
perception of different groups. However, very few studies have been done
regarding the influence of teacher’s and learner’s characteristics and
experiences on their perceptions of an effective teacher in Iran (Babai

Shishavan, 2010; Jahangiri, 2008;Khojastehmehr & Takrimi, 2009)

This study attempted to explore the characteristics of an effective
English language teacher as perceived by teachers, learners and their
parents with different backgrounds This research also aimed to investigate
if the gender, teacher education level, teacher experience, learner years of
English education, and parent education level factor play a role in the
nature of the characteristics of the an effective language teacher. To this
end, the questionnaire of effective teacher characteristics, originally
developed by Kadha (2009), was used for data collection in this study. The
participants were four groups: university English teachers, high school
English teachers, high school students, high school student parents. The
results showed that there were similarities and differences in the
perceptions of teachers, students and their parents about the qualities of a
good language teacher. The results of the current study also failed to find

relationship between gender, teacher education level, teacher experience,



learner years of English education, parent's education level, and perceptions

of an effective language teacher.



Table of Contents

page
DediCatION. ... et I
Acknowledgements. ... II
ADSIIACT. ... 11
Table OF CONtENTS. .. ..o e, V
LISt Of Tables.....ouvieii e IX
List of APPendiCes. ... .c.uiviiniiiii i X
1.CHAPTER 1: Introduction
1.1 OVEIVIEBW. ..ttt e e e 1
1.2. BaCKgroUNd. .......ooriit i e 1
1.3. Statement of the Problem..............oi 4
1.4. Significance of the Study.............cooiii i 6
1.5.Purpose of the Study...........cooiiiii 7
1.6. Research QUESLIONS. ... ....iieii i, 8
L.7.NUI HYPONESES. ... 9

1.8.Definition of the Key Terms...............ccooviiviviviie v sieeneennn. 10

1.9. Limitations and Delimitations .........ooeeeeeeeeeeeeee e eeieeeieeeeeenaeeens 11

2.CHAPTER 2:Review of the Related Literature

2.0 OVEIVIBW ..o e e e, 13
2.2.Theoritical Background.............c.ooiiiiiiiiiii e 13
2.2.1.Definitions of Effective Teacher..........ovverireeiieieieaaainn, 13



2.2.2 Effective Teacher Importance.................cooiiiiiiiiiiiiiinn. .. 18

2.2.3.Teachers and Students' Perception of Effective Teacher

CharaCteriStiCS. ... 23
2.2.4.Teacher Effectiveness DIMENSIONS........cccuvvveerieeiieeniniieenie e 25
2.2.4.1.Instructional DEIVErY.........ccovieiii i 28
2.2.4.2.StUdent ASSESSIMENT......ueiiiiiiriieeie et 30
2.2.4.3.Learning ENVIFONMENT..........cccoiviiieiie e 31
2.2.4.4.Personal QUalities...........coovveiiiiiiiie e 31
2.2.5.Variables Contributing to Teacher Effectiveness.............ccccccvenene. 32
2.2.6.General Characteristics of Effective Teachers..........cccoccevevvivenenne. 33
2.2.7.General Characteristics of Effective Language Teachers............... 46
2.3.EMPIrical STUAIES.......cccoeviiiiiiie e 51

2.3.1.Research Concerning Perceived Characteristics of Effective

T RACNES . ..ottt e e e e e e e e e e e e e e e e e a e e e aaaes 51

2.3.2.Research Concerning Perceived Characteristics of Effective

TRACKNEIS. ...ttt 60
2.3.2.1.StUAIES 1N TFAN.....oiiiiiiiecie e e 61
2.3.2.2.5tUAIES 1IN ASIA.....eiiieiieeciie ettt 63
2.3.2.3.5tudies in NOrth AMEriCa........cccvevveeieeiie e, 70
2.3.2.4.5tudies iN AUSEIAlIA.........ccccueveiiiiieiiee e 72

3. CHAPTER 3:Methodology
3L OVEIVIBW. ..ttt sttt st st 73
3.2.PAICIPANTS ...ttt 73

\



G TG 2 11501101 1 T 74

3.3. L. RENIADHILY ..o 76
3.3.2.C0NSIUCt ValIdItY......c.eeiiiiiieiiieeee e 76
3.3.3.Questionnaire as a Tool for Data Collection.............cccceeeeeveeennee. 76
3.4. ReSEAICH ELNICS.....ccuiiiiiiiiiiiiicieee e 78
3.5.Data Collection ProCedure............ccoooiieieienininieieic e 78
3.6. Data ANAIYSIS.......cciieiiiiiie e 79
3.7. RESLAICH DESIGN....ceiiiiiieiiiieiiie et ee ettt srneesreesnee s 80

4. CHAPTERA4:Results and Discussion

4.1, OVEIVIBW....ecuiiiieiteeiie sttt sttt et et e st e neesneenbe e e e 82
4.2.TeStiNg ASSUMPLIONS. ......eciiiiiieieecie e see e sree et e e sraesae e sreesree e, 82
A3 RESUILS.....oeeee ettt 83
4. 3.1. The First Research QUESLION...........ccccevvieeiiie e 83
4. 3.2. The Second Research QUESLION..........ccccccvveeviieeiiiieeiiriee e 86
4. 3. 3. The Third Research QUESLION.........ccccevvveeeiiieieiie e 89
4. 3.4. The Fourth Research QUESLION.........c.ccccvveeiiiieeiiiee e 90
4. 3. 5. The Fifth Research QUESLION...........ccccocveiieiiie i, 91
4. 3. 6. The Sixth Research QUESLION...........cccevvveiiie i 92
4. 3. 7. The Seventh Research QUESTION..........cccccveviiiieciic i 92
O B 110 (o] SRS 93

5.CHAPTERS5:Conclusion
T I O 1YL AV 1= R 96

Vil



D.2.SUMIMAIY ..eiiiitiiieaiitete s sttt e sire e e st e e s s ssbe e s st e e s s nbbe e e e s nbbe e e e nnbbeeeennneeee s 96

5.3.CONCIUSION. ...t 97
5.4.Pedagogical ImpPlICAtiONS...........cveiiiriiiriiiisie e 100
5.5.Suggestions for Further Research.........ccccovvevviieeiin e, 101
RETEIENCES. ... et 103
N 0] 0 L=T 3T [ oSSR 132

Vil



List of Tables

Table 2.1. Teacher Effectiveness DImensions...............ccoeevevvvenn... 26
Table 3.1: KMO and Bartlett’s Test of Sphericity.......................... 76
Table 4.1: Normality Testing for the Four Groups of Participants....... 82
Table 4.2. Mean values for four groups of participants.................... 84
Table 4.3: Levene’s Test of Homogeneity of Variances................... 87

Table 4.4: One-Way ANOVA,; Results for Perceptions on Characteristics
of Effective Teachers by Groups..........ccooviiiiiiiiiiii i 87

Table 4.5: Descriptive Statistics; Perceptions on Characteristics of
Effective Teachers by Groups..........cooovviiiiiii i, 88

Table 4.6: Post-Hoc Scheffe’s Tests; Perceptions on Characteristics of
Effective Teachers by Groups..........ccooviiiiiiii i 88

Table 4.7: Point Bi-Serial Correlation; Results for Gender with
Perception of an Effective Teacher................cooiiiiiiiiiiii .. 90

Table 4.8: Kendall Correlation; Results for Degree with Perception of an
Effective Teacher.... ... 91

Table 4.9: Kendall Correlation; Results for Teaching Experience with
Perception of an Effective Teacher................cooiiiiiiiiiiinn. . 91

Table 4.10: Kendall Correlation; Results for Learner’s Years of English
Education with Perception of an Effective Teacher........................ 92

Table 4.11: Kendall Correlation; Results for Parents’ Degree with
Perception of an Effective Teacher..................coocoiiiiiiiiiinin, 93



List of Appendices

Appendix A : Effective Teacher Characteristic Questionnaire................ 132

Appendix B : Translation of Effective Teacher Characteristic
QUESTIONNAITE. ....ccuvie ittt ettt ettt err e e s ebe e e e be e e sareesbeeesnree s

Appendix C : Back-translation of Effective Teacher Characteristic
QUESTIONNAITE. ....cvvee ettt be e e st e e et e e e eabe e e saeeesbeeesnree s
Appendix D : Total VarianCe..........coovveiiiiiiiiiieeieee e

Appendix E : Rotated Factor Analysis...........ccooeviiiiiiiiiiinnnn..



Chapter 1
Introduction



1.1. Overview

This chapter deals with a brief background of the study, statement of the
problem, significance of the study, purpose of the study. Then it presents the
research questions, null hypotheses, and definition of the key terms. Finally,

limitations of the study are explained.
1.2 . Background

A good teacher and his/her actions in the classroom play a critical role in
provoking effective and efficient learning on the part of the students (Markley,
2004; as cited in Babai Shishavan 2010).Effective learning is highly
dependent on effective teachers. Effective teachers are essential for efficient
educational systems and to increase teaching and learning quality. Moreover,
teachers have a fundamental role in their learners’ academic achievement and
student outcomes (Campbell, Kyriakides, Muijsc & Robinsona, 2004; Lasley
I, Siedentop & Yinger, 2006; Rockoff, 2004; as cited in Babai Shishavan
2010).

Rice (2003) and Wayne and Youngs (2003) state that teachers have certain
characteristics that influence their effectiveness in the classroom. However,
effective teachers can be interpreted by different characteristics by different

people . Therefore, determining the characteristics of an effective teacher is a



difficult task. Teachers, students, and their parents might have different and
sometimes contradictory perceptions about effective teacher characteristics.
As stated in Bulger, Mohr and Walls (2002), teaching effectiveness is
defined in terms of the relation between a teacher's subject knowledge and
pedagogical knowledge. They maintained,
1) an individual may possess a substantial amount of subject-matter
knowledge, yet be unable to design and implement instructional
methods to enhance student learning due to a lack of pedagogical
ability; and 2) conversely, an individual may possess some generic
pedagogical skills, yet have limited subject-matter knowledge and again

be predisposed to ineffective teaching (p.1)

According to Thompson , Randsell and Rousseau (2005), many
studies conclude that effective teachers must understand pedagogy
(Bohn, Roehrig & Pressley, 2004; Darling-Hammond, 2000; Franklin,
1992; Minor, Witcher, James, & Onwuegbuzie, 2002; Stewart, Evans,
& Kaczynski, 1997; Thibodeau & Hillman, 2003), maximize the time
spending on teaching (Bohn et al., 2004; Stewart et al., 1997), and
possess content knowledge(Minor et al., 2002). Teachers also need
teaching skills and behavior management (Bohn et al., 2004; Minor et

al., 2002; Stewart et al., 1997; Thibodeau & Hillman, 2003). Other
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characteristics related to effective teacher is student-centered instruction
(Minor et al., 2002) that is appropriate for students’ level of
development (Franklin, 1992), or supportive of their needs (Wentzel,
2002), good communication ability(McKay, 1997; Sachs, 2004;
Thibodeau et al., 2003),respecting students (McKay, 1997; Thibodeau
et al.,, 2003),being enthusiastic (Minor et al., 2002), having high
expectations for students (McKay, 1997),motivating students (Bohn et
al., 2004), awareness of socio-cultural differences (Sachs, 2004),
professional and ethical acting (Minor et al., 2002),perceived efficacy
(Enderlin-Lampe, 1997; Sachs, 2004; Wasicsko, 2002), taking risks
(Sachs, 2004), and good preparation (Darling-Hammond, 2000; Evans,

Stewart, Mangin, & Bagley, 2001).

Therefore , there is not any agreement on effective teacher
characteristics. Teachers act on based on their beliefs and assumptions.
Then their perceptions about an effective teacher influence their
instruction and class management. Students have their own beliefs and
expectations of an effective teacher. Furthermore, it sounds to be a
relationship between learner’s and teacher’s characteristics and their
perceptions of an effective teacher. Different groups such as teachers/

students/parents, males/ females, experienced/less-experienced teachers

3



have different views on an effective teacher. Therefore, this study
attempted to investigate effective teacher from perspectives of these

groups.

1.3. Statement of the Problem

There is a gap in understanding the needs of learners based on their
characteristics in Iran. Very few studies have been done regarding the
influence of teacher’s and learner’s characteristics and experiences on their
perceptions of an effective teacher in Iran (Babai Shishavan, 2010; Jahangiri,

2008; Khojastehmehr & Takrimi, 2009)

The first step is exploring effective language teacher characteristics that
may contribute to effective learning. The second step is to find out which of
these characteristics are perceived to be effective by different groups. The
present study identified effective teacher characteristics as perceived by
different groups. According to Chacon (2005) teacher’s beliefs, perceptions ,
and assumptions about teaching affect the way he/she understands and
organizes instruction. Donaghue (2003) stated, “teachers’ beliefs influence the
acceptance and uptake of new approaches, techniques, and activities, and
therefore play an important part in teacher development” . Rios (1996)

suggested that teachers’ beliefs have the most profound and intensive



influence on their language teaching process (as cited in Lin, 2010).In every
language-teaching context, teachers have different expressed teaching beliefs

that influence their decisions and their instructional judgments.

According to Horwitz (1988), perceptions of learners about learning and
teaching also need to be examined. Their beliefs about language learning are
associated with understanding expectations of the course, and their
commitment to the class. Moreover, Cotterall (1999) believes that learner
assumptions inform teachers about different types of learner needs. Horwitz
(1990), Kern (1995), and Schulz (1996) have argued that the disagreement
between FL students’ and teachers’ expectations and perceptions can
negatively influence the students’ satisfaction with the language classroom.
Williams and Burden (1997) claimed that learners’ perceptions and
interpretations have the greatest influence on achievement and outcome . They
stated that sometimes there is mismatch between students’ perceptions of

teacher behaviors and teachers' intentions.

Dornyei ( 2001) and Horwitz (1987) believe that when a teacher and his or
her students have opposing views, the students may lack confidence in the
teacher’s ability. Without this confidence, effective learning is unlikely.

Therefore, teachers need to discover mismatches between their actions and



student expectations. In some cases, teachers may modify their teaching

practice, but in other cases, teachers may correct the student views.

According to Noora (2008), the culture of teaching in Iran is primarily
teacher-centered; there are limited opportunities for other stake holders such
as learners to express their perceptions, views and expectations of a good and
effective teacher. The learners are the most important individuals in the
educational system and teachers try to fulfill their requirements. Therefore,
understanding their expectations , dislikes, preferences, and learning styles

help the teachers to revise the teaching techniques based on these factors.

The findings of different studies showed that perceptions about effective
teacher characteristics depend on 1) where the study is done e.g. Iran, North
America ; 2) who expresses the views, e.g. students, teachers, parents ; and 3)
the field of the teachers e.g. language teachers. Therefore , this study
investigated Iranian language teachers, students and their parents' conception

of the qualities of the effective foreign language teacher.
1.4. Significance of the Study

The findings of this study are significant from two perspectives: theoretical,
and practical. On the theoretical level, this research attempts to list the
characteristics of an effective language teacher. On the practical level, the
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