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Abstract

The present study attempted to examine the relation between teachers' explicit corrections
of learners' errors and their grammar learning, on the one hand, and tried to specify if
these explicit corrections showed any relationship with the motivation of learners, on the
other hand. To this end, 45 English female learners at the advanced level of language
proficiency were assigned to two experimental groups of 20 intrinsically and 15
extrinsically motivated learners, 10 participants also formed the control group of this
study. All the three groups received the same grammatical instruction on simple and
mixed-time frames conditional sentences from the book Summit 2B (Saslow & Ascher,
2006). During a week (three sessions), the two experimental groups received explicit
feedbacks- as the treatment- from the teacher on their grammatical errors, and the control
group did not receive any explicit correction and followed the usual process of learning
grammar. The data collected through a pre-posttest assessment analyzed by Kruskal-
Wallis and Mann-Whitney tests using SPSS demonstrated that teachers' explicit
corrections had a positive relation with grammar learning of the two experimental groups

especially with grammar learning of the extrinsically motivated group.
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Chapter One

Introduction

1.1. Preliminaries

In the context of education, learning, and classroom, teachers are constantly facing
unending occurrence of the errors by the learners. To correct the errors and to prevent the
fossilization of the errors, in the mind of the learners, the teachers are always looking for
the most appropriate corrective feedbacks. There are many different kinds of corrective
feedbacks, and the explicit feedback is one of those which are applied by many teachers
in classrooms and other contexts in order to correct the students' errors, also is one of the

main concerns of the present study (Lyster & Ranta, 1997).

According to Ellis (2009), explicit corrective feedback takes place when the corrector
indicates an error has been committed, identifies the error and provides the correction.
Another concept that is important here and has been under study for many years is
motivation (Deci & Ryan, 1985; Dornyei, 1998; Collin, 2008). Many learners of English
language in Iran- like other countries- may be intrinsically or extrinsically motivated
toward learning. So, two new terms here are intrinsic motivation that according to
Leonard, Beauvais, and Scholl, (1999) can be defined as the situation in which
individuals are motivated by intrinsic processes and only engage in activities which they
consider fun. These individuals are often diverted from tasks that are relevant to goal
attainment in order to pursue tasks which are intrinsically more enjoyable (Leonard,

Beauvais, & Scholl, 1999).



Another term is extrinsic motivation that is defined again by the above mentioned
psychologists as a situation in which instrumental rewards are part of motivating source
when individuals and organizations constitute an exchange relationship. The question that
here remains unanswered, what is the object of the present work, is whether these two
kinds of motivation can have any relation with grammar learning of advanced learners of
English language or not. Since each of intrinsically and extrinsically motivated language
learners achieves different views toward learning languages, here specially toward
learning English grammar, this study used these two views of students and investigated
their amount of grammar learning in the case that the errors which they make on the

grammar will be corrected by their teachers' explicit feedbacks.

In the process of learning another language, when learners are learning in different
contexts, they make different errors and mistakes. These mistakes are seen as a natural
phenomena in many approaches of teaching like the communicative approach that tries to
correct students errors indirectly (Bowen, 2005) and some teachers also prefer to choose
an explicit manner in some methods like the audio lingual method (Nunan, 2000). When
teachers choose the first option, they usually try to correct learners' errors in an indirect
way and in the case that they follow an explicit manner, they prefer to correct their

learners errors straightforward and in a direct way.

From past to the present, teachers have made use of many different methods and
approaches for teaching languages to their learners. Each of these methods also takes a
different view toward applying corrective feedbacks. Some of these methods make the

teacher to correct students' errors implicitly or even not paying attention to the errors but



