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Abstract 

This study, based on the Investment Hypothesis of language learning, attempted to 

investigate MA EFL Iranian students‟ personal identity development in the course of their 

L2 learning and its due effect on their achieved proficiency in English language. L2 

learners‟ investment to reconstruct their identity in the course of their L2 learning was 

investigated in this work. Five personality features, recognized as Multicultural Personality 

Traits (MPTs), Cultural Empathy (CE), Open-mindedness (OM), Social Initiative (SI), 

Emotional Stability (ES), and Flexibility (FL) were measured in the community of Iranian 

EFL students by means of using Multicultural Personality Questionnaire (MPQ).  

Participants in this study were 104 BA, 80 MA, 31 Ph.D. EFL students, 72 Persian 

language and 30 English language native students. 

MA EFL students‟ biculturality, measured in English-language-dominated context and 

Persian-language-dominated context, revealed that their total MPTs in these two contexts 

were not significantly different, but their manifested CE, OM, and FL in English and 

Persian contexts were found to be significantly different. Iranian MA EFL students‟ 

divergence from their L1 cultural norms investigated revealed that MPTs and OM of EFL 

and Persian language students were significantly different. Investigation on MA EFL 

students‟ convergence on their L2 cultural disclosed that there was a statistically 

significant difference at the p≤.05 level in MPTs, CE, and OM among EFL, Persian 

language and  English language native students. 

Iranian EFL students‟ degree of MPTs development in the course of their EFL studies 

from BA to MA and to Ph.D. was found to be significantly different in these three stages 

of their academic studies. The investigations on the relationship between MA EFL 

students‟ MPTs and their English language proficiency revealed that there were significant 

positive high correlations between TOEFL & MPTs [r =.62] in the high-proficiency EFL 

students, whereas there were no significant correlations between TOEFL and MPTs in the 

low-proficiency EFL students. These findings proved that the higher the EFL proficiency, 

the higher the MPTs, and consequently the shorter the distance between EFL and English 

language native students‟ MPTs. 
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Finally the effect of teaching EFL with a cultural consciousness raising orientation on 

MPTs development revealed no significant difference from T1 to T2 in total MPTs of the 

participants, but their CE was found to be significantly different from T1 to T2. An 

independent sample t-test conducted on post-tests data of CG and EG found no significant 

differences. 

The findings of this study concluded that advancement in EFL students‟ academic career 

resulted in a concomitant development in their MPTs.  It also supported the understanding 

that language learning and cultural acquisition develop abreast, a unified process that 

gradually reconstructs EFL students‟ identities in a style different from their monolingual 

counterparts. 
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1.1. Background 

There is no doubt that language and culture are intertwined with each other and neither 

one‟s supremacy can be established over the other one. It is almost impossible to 

understand all the subtleties of a foreign culture without mastering its language (Kramsch, 

2005). On the other hand mastering a foreign language without a complete understanding 

of its culture is also next to impossible (Peterson & Coltrane, 2003). Kramsch (2005) in 

describing the integration between language and culture believes that language expresses, 

embodies, and “symbolizes cultural reality.” That is why almost all language learning 

programs and materials either intentionally or inevitably include cultural aspects of 

language alongside its linguistic features. Agar (1994 cited in Risager 2006, p. 112) states 

that “culture is in language and language is loaded with culture.” Chastain (1988, p. 298) 

states that “language and culture are inseparably bound” and Eglin (2000, p. 27) asserts 

that “language and culture are inseparable.” Studies on L2 learning with an eye on its 

cultural aspects also support the understanding that language learning is concomitant with 

cultural acquisition and this process which results in identity construction is materialized 

through socializations or meaningfully contextualized interactions (Fogle 2007; Hinkel, 

2006). Therefore, it can be concluded that a seamless bound between culture and language 

creates a unified body and it becomes very difficult to have cases of L2 learning without 

its culture (L2C)
 
 juxtaposing itself upon the learning process.  

 There have been attempts to coin linguistic terms to present the unanimity of 

language and culture. “Languaculture” is introduced by Agar (1994, cited in Risager, 

2006) to capture the unanimity of culture and language and it is defined as the sum of what 

one possess, i.e. culture and what one is the “spokesman of”, i.e. language. Therefore, 


